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Use the following map to begin your journey with Unit 1!

Use the Explore Your Unit protocol in this Toolkit
to get ready for Unit 1! Make a Unit Board in
your classroom so students know the theme,
Essential Question, PBA, and Performance Tasks,
and Unit Projects they will work toward
throughout the unit.

Use the Unit Introduction activities (Public Art.
Talk About It, Unit Video, Ice Breaker, Mentor
Text, Academic Vocabulary, Goals, and Word
Wall) to engage students in the unit theme.

Use repeated experiences and artifacts such as
wall charts to teach students the unit structure
(Whole Class, Peer-Group, and Independent
Learning) and the core routines (Prepare to
Read, Build Insight, Analyze and Interpret,
Analyze Language and Craft, Share Ideas).

Use the Share Ideas tasks to help students
reflect on the knowledge they are building by
reading across literary and informational texts
related to the unit theme.

Use the Readiness Checks and Exit Tickets to
gauge student progress and provide additional
modeling, explicit instruction, and open-ended
questions that help students deepen their
knowledge and skills.

Compose your own responses to the two
Performance Tasks, the Performance-Based
Assessment, and a Unit Project so you have that
experience and model to share with students.

®
Provide clear purpose to help students monitor
their own learning.

Use visuals to provide multiple means of representation.

o
Teach genre and language features with mentor texts.

Facilitate student discourse with diverse partners
to promote student voice.

Establish strong routines to enhance independence and
highlight repeated experiences with standards.

Use open-ended questioning and conversation to
clarify comprehension and deepen thinking.

o
Build knowledge with reading, writing, speaking, and
listening in the service of content.

. . —Q . .
Provide personalized instruction through modeling,
explanation, relevant examples, and feedback.

Lift-up student identities and experiences to
make learning relevant.
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Let’s Plan and Prepare

Use the Unit At A Glance, Overview, Selection Overview, and Lesson
Overview pages in your TE along with the following prompts.
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Explore Your First Unit o

Use the following questions and prompts to explore and plan your first unit.

1. BigPicture

Unit
Introduction
How many
lessons/days will

the Unit
Introduction span?

Whole
Class

Learning

How many
lessons/days will
Whole Class
Learning span?

SAVVAS
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What do the unit theme and Essential Question tell me about the knowledge students
build in this unit?

How does the Essential Question make learning relevant for my students?
How do the literary and informational texts build knowledge related to the unit theme?

How do the Performance-Based Assessment, Unit Projects, and both Performance Tasks
connect and give students multiple ways to show what they know and think?

How does the learning across the unit prepare students to be successful on the Unit Test?

2. Engage and Prepare Students

Describe what students do in each Unit Introduction Routine for this unit: Public Art, Ice
Breaker, Unit Goals, Academic Vocabulary, Unit Video, Mentor Text, and Word Wall.

How will | use visuals, peer collaboration, and movement in the Unit Introduction
Routines to engage my students?

How much time will | allocate to each of the Unit Introduction Routines to keep the
experiences in two lessons/days to sustain engagement?

What information will | include on my Unit board and how will | make that board
interactive throughout the unit?

How might | use the end-of-unit PBA and Unit Projects in the Unit Introduction?

How will I establish the value of the Evidence Log for my students?

What literary and informational texts are we reading in Whole Class Learning and how do
they develop knowledge of the unit theme?

Using the Selection Overviews, what makes these texts relevant, complex, and
accessible for my students?

What is the Performance Task for Whole Class Learning, what standards does it support,
and what do students bring from each text to their work with the Performance Task?

How will I help students leverage the Writer's Handbook?

What are the Share Ideas tasks for each text? How do the other routines (Build Insight,
Analyze and Interpret) build knowledge and skills toward the Share Ideas tasks?

Trace the student journey through a text, explaining the knowledge and skills
gained from each routine: Prepare to Read, Build Insight, Analyze and Interpret,
Study Language and Craft, Share Ideas. How will | introduce and support each
routine so students are more independent with them during Peer-Group Learning?

How will I use the Whole Class Learning Learning Strategies to prepare students to be
more independent during Peer-Group Learning?
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3. Support and Sustain Independence

Peer-Group What literary and informational tgxts are we reading in Peer-Group Learning and how do
. they develop knowledge of the unit theme?
Learning

Using the Selection Overviews, what makes these texts relevant, complex, and accessible
for my students?

How many What is the Performance Task for Whole Class Learning, what standards does it support,
Iessons/days WYIIM ond what do students bring from each text to their work with the Performance Task?

Peer—Grgup How does the Speaking and Listening task provide students with an engaging way
span: to show what they know while also deepening their reading comprehension and
meeting Speaking and Listening Standards?

Trace the student journey through a text, explaining the knowledge and skills students
gain from each routine: Prepare to Read, Build Insight, Analyze and Interpret, Study
Language and Craft, Share Ideas.

What scaffolding has been removed from these routines compared with Whole
Class Learning?

How will I use the Peer-Group Learning Strategies to prepare my students to be
collaborative and independent in their small groups?

What other routines might | use to support students as they work in small groups
(consider group roles, daily share-back, cross-group discussion boards, small group
spotlight on one group’s work, etc.)?

|ndependent What literary and informational texts might each student read in Independent Learning
and how do those texts develop knowledge of the unit theme?

learning

Using the Selection Overviews, what makes these texts relevant, complex, and accessible

lo)
How many for my students?

lessons/days will
Independent
Learning span?

What is the Performance-Based Assessment, what standards does it support, and what
do students bring from each text to their work with the PBA?

How do the Unit Projects provide students with an engaging way to show what
they know while also deepening their reading comprehension and meeting
Speaking and Listening Standards?

How will students use all that they have learned about each routine to comprehend,
critique, and respond to the text(s)?

What scaffolding has been removed from these routines compared with Peer-
Group Learning?

How will help my students design and effectively use their Independent Learning
Strategies and Action Plan so they feel focused, accomplished, and independent?

1Y Wepls AU]31i8 How does the PBA draw on knowledge and skills developed across the whole unit? If |
. were writing the PBA, what would | say, how would | say it, and what would | need to be
Projects

successful?
How many . . . . .
lessons/days will How will I have students present their PBAs and their Unit Projects so they celebrate all

the PBI and Unit that they have learned and remember how much their individual perspectives matter?
Projects span?
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