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Tap into the 
latest teaching  
ideas with  
myPerspectives  
Florida authors. Kelly Gallagher, M.Ed.   

Education Leader  
and Veteran Teacher 
Expertise: Writing, Close Reading,  
Role of the Teacher, Hook & Inspire

Ernest Morrell, Ph.D.  
Professor, University of Notre Dame, 
Expertise: Assessment, Writing &  
Research, Student Engagement, 
Collaborative Learning,  
Hook & Inspire

Whether your students are in the 

classroom, learning at home, or 

experiencing a blend of the two, 

myPerspectives Florida is the right 

choice for you. 

Savvas Realize™, an award-winning 

platform, makes implementation in 

any setting simple.  

OPTIMAL  
FOR 

 DISTANCE 
LEARNING
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myPerspectives covers 100%  
of Florida’s B.E.S.T. Standards! 

Jim Cummins, Ph.D.   
Professor Emeritus,  
University of Toronto
Expertise: English Language Learners,  
English Language Development &  
Proficiency, Hook & Inspire

Elfrieda “Freddy” Hiebert, Ph.D.  
Research Associate, University  
of California Santa Cruz and  
CEO/President, TextProject 
Expertise: Vocabulary, Comprehension,  
Text Complexity, Assessment, Hook & Inspire

• Diverse, Meaningful, and Thought-provoking Texts 

• Sample Text Library

• Civic Literacy Readings

• Built-in Florida Assessment Prep

• Thematic Units for Knowledge Building 

• Expository Writing

• Integrated Skills Instruction

• Interdisciplinary Connections

• Flexible Differentiated Instruction

•  Customizable Standards-Aligned Lesson Plans

•  Additional Views/Charts of Standards Coverage 
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Prepare Students for College & Career
Monitor progress and prepare for high-stakes tests

Make It Your Own
Personalize learning with instructional  
flexibility and data to drive instruction

Meet Students Where They Are
Collaborative, independent, and accessible learning  
experiences that are relevant and meaningful

Addresses Florida’s B.E.S.T. Standards with MORE:
• Relevant and Engaging Texts 
• Flexible Resources
• Time-Saving Tools
• Digital Integrations
• Writing Support and Practice
• Florida and SAT/ACT Assessment Prep

ACCESS for ALL
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BACKGROUND
The Taliban emerged following the defeat and withdrawal of Russian 
forces from Afghanistan in the early 1990s. The Taliban’s mission is 
to restore its interpretation of strict Sharia, or Islamic, law, which calls 
for such things as banning music, covering the faces of women, and 
forbidding school for girls. By the time Malala Yousafzai was growing 
up in northern Pakistan, the Taliban were a major force in her area. 

About the Speaker
Malala Yousafzai (b. 1997) was born and raised in the 
Swat Valley of Pakistan. In 2007, the area was invaded 
by the Taliban, a radical Islamist group. When the 
Taliban outlawed education for girls, Yousafzai spoke 
out, becoming a highly visible advocate. For this reason, 
when she was just 15 years old, a member of the 
Taliban shot her in the head. Miraculously, she 

recovered. Since then, she has spoken publicly about universal education 
and gender equality. In 2014, she became the youngest person ever 
awarded the Nobel Peace Prize.

UNIT 3 Independent Learning • Speech at the United Nations IL14

Thought-Provoking
Relevant
Engaging
Multicultural
Accessible
Multigenre
Meaningful
Multimedia
Multi-modal
Current
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“Students get engaged when they realize they can speak back 
to the text and that the text is actually the beginning of a 
conversation. It’s not a monologue. Texts don’t just speak to 
students. Students have a conversation back with that text, 
especially when they’re reading powerfully. They connect with 
and can see themselves reflected in the texts.”

— Ernest Morrell, myPerspectives Author
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The Essential Question 
pulls the unit together 
as students read related 
texts and write about and 
share their perspectives.

Teachers lead a shared 
reading experience 
as they model close 
reading and provide 
skills instruction.

Students collaborate on 
activities as they work in 
small groups.

Students choose a text 
to read independently 
and implement close
reading strategies. 

PERFORMANCE-BASED 
ASSESSMENT  
Students complete a 
culminating unit writing 
and speaking and 
listening assignment.

UNIT INTRODUCTION 
Build background and 
engage students with 
images, videos, and 
student discussions.

UNIT LEARNING EXPERIENCE
Students become self-directed learners. They read and explore  
different views on the unit theme, listen to the ideas of others,  
and share their own perspectives.

Student  
Choice 
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ANNOTATE

NOTEBOOK

VIDEO

INTERACTIVITY

DOWNLOAD

RESEARCH

AUDIO

Go ONLINE for 
all lessons

Facing 
Adversity

 DISCUSS IT  Are there any obstacles that are too 
difficult to overcome?

Write your response before sharing your ideas.

WATCH THE VIDEO

UNIT 5

Exclusive: Bethany Hamilton

500 

LIT20_SE07_TX_U05_UOP.indd   500 2/14/18   9:44 PM

INTRODUCE

Pacing Plan

RESOURCES

 Unit 5 Answer Key

 Home Connection Letter (English)

 Home Connection Letter (Spanish)

 Unit 5 Lesson Planner

Motivate and Engage
Ask students whether they have ever 
encountered an obstacle that stood in the 
way of something that they wanted to do. 
Were they able to overcome the obstacle? 
How?

Facing Adversity
Ask students what the words facing adversity 
suggest to them. Point out that as they work 
through this unit, they will read about many 
examples of people who have faced adversity and 
overcome obstacles. 

Watch the Video
Project the introduction video in class, or ask 
students to open the video in their digital 
textbooks. 

DISCUSS IT  To have students use the 
Discussion Board to complete this activity, go 
into Pearson Realize, and assign the Unit 5 
Introduction: Discussion Board Activity. 
Alternatively, students can share their responses 
in a class discussion. 

Whole-Class 
Learning 
Introduction

2 days

Unit Introduction

Performance Task

4 days4 days 4 days

High School Teammates Carry Onfrom The Grapes of Wrath

3 days

Black Sunday: 
The Storm That 
Gave Us the 
Dust Bowl

500 UNIT 5 • FACING ADVERSITY

LIT20_TE07_TX_U05_UO.indd   500 3/8/18   3:23 AM

Pacing Plan
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SCAN FOR 
MULTIMEDIA

UNIT 2

Socrates

 Discuss It What can happen to great thinkers when their 
ideas are critical of others?

Write your response before sharing your ideas.

Outsiders 
and 

Outcasts

The idea of social isolation is 

a common thread throughout 

literature. Is it because being alone 

is just a natural part of life?

126 

LIT17_SE10_U02_UOP.indd   126 3/11/16   1:20 AM

INTRODUCTION

1

Introduce 
Whole-Class 
Learning

Unit 
Introduction

Jump Start
Ask students to name some heroes, male 
and female, that they know from literature 
or popular culture. Then engage students 
in a discussion of whether these individuals 
started their heroic careers as “insiders” or 
as “outsiders.” Based on this discussion, have 
students make an observation about the 
possible positive effects of being an outsider 
or an outcast.

Outsiders and Outcasts
Ask students what the phrase outsiders and 
outcasts suggests to them. Point out that as they 
work through this unit, they will read about many 
people who feel they don’t conform to what is 
socially considered “normal.”

Video 
Project the introduction video in class, ask 
students to open the video in their digital 
textbooks, or have students scan the BouncePage 
icon with their phones to access the video.

Discuss It If you want to make this a digital 
activity, go online and navigate to the Discussion 
Board. Alternatively, students can share their 
responses in a class discussion.

Block Scheduling
Each day in this pacing calendar represents 
a 40–50 minute class period. Teachers using 
block scheduling may combine days to reflect 
their class schedule. In addition, teachers may 
revise pacing to differentiate and support core 
instruction by integrating components and 
resources as students require.

Media: Franz Kafka 
and Metamorphosis

Performance Task

The Metamorphosis

2 3 4 5 6 7 8 9 10 11 12 13 14 15

UNIT 2 • OUTSIDERS AND OUTCASTS126

ESSENTIAL QUESTION

WHOLE-CLASS LEARNING

Whole-Class Learning Strategies
Throughout your life—in school, in your community, and in your career—you will 
continue to learn and work in large-group environments. 

Review these strategies and the actions you can take to practice them as you 
work with your whole class. Add ideas of your own for each step. Get ready to 
use these strategies during Whole-Class Learning.

In their efforts to build a more just society, our country’s 
leaders—and its critics—expressed ideas in words that 
continue to resonate with us today. Frederick Douglass wrote 
powerfully about the struggles of enslaved people. Abraham 
Lincoln spoke eloquently of the pain of war. As you read the 
selections, consider what they show about the power of 
language to influence and inspire during the Focus Period, 
the particularly challenging era that includes the American 
Civil War.

How do words change  
the world?

STRATEGY ACTION PLAN

Listen actively • Eliminate distractions; for example, put your phone 
away.

• Consider the speaker’s full message before giving 
your own response.

•  

Clarify by asking 
questions

• If you’re confused, other people probably are, too. 
Ask a question to help your whole class.

• If you find that you are guessing, ask a question instead.

•  

Monitor 
understanding

• Recognize the information you already know. Be 
ready to build on it.

• Ask for help if you are struggling.

•  

Interact and 
share ideas

• Share your ideas and offer answers, even if you’re not 
completely sure.

• Build on the ideas of others by adding details or 
making a connection.

•  

INTERACTIVITY

VIDEO
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318 UNIT 3 • LEADERS AND VISIONARIES

PEER-GROUP LEARNING

ESSENTIAL QUESTION

STRATEGY ACTION PLAN

Prepare • Complete your assignments so that you are prepared 
for group work.

• Organize your thinking so you can contribute to your 
group’s discussion.

• 

Participate fully • Make eye contact to signal that you are paying 
attention.

• Use text evidence to support your ideas.

• 

Support others • Build off ideas from others in your group.

• Invite others who have not yet spoken to do so.

• 

Clarify • Paraphrase the ideas of others to ensure that your 
understanding is correct.

• Ask follow-up questions.

• 

Peer-Group Learning Strategies
Throughout your life—in school, in your community, and in your career—you will 
continue to learn and work with others.

Review these strategies and the actions you can take to practice them. Add ideas 
of your own for each category. Get ready to use these strategies during Peer-
Group Learning.

During the Civil War era, opponents of slavery argued that 
the nation had not fully lived up to its founding promise of 
liberty. In the selections in this section, other voices express 
themselves in service to art, equality, and justice. As you 
read, consider what the selections show about how the 
power of words has been deployed as an agent of, and 
expression of, change.

How do words change  
the world?

INTERACTIVITY

VIDEO

COLLABORATION
CENTER

Visit the Collaboration 
Center for video 
tutorials on working  
in groups.
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376 UNIT 3 • LEADERS AND VISIONARIES

ESSENTIAL QUESTION

INDEPENDENT LEARNING

STRATEGY ACTION PLAN

Create a schedule • Understand your goals and deadlines.

• Make a plan for each day’s activities.

• 

Practice what you 
have learned

• Use a variety of comprehension strategies to monitor 
your comprehension and deepen your understanding.

• Consider the different ways in which the text adds to 
your knowledge.

• 

Take notes • Record important ideas and information.

• Review your notes before sharing what you’ve 
learned.

• 

Independent Learning Strategies
Throughout your life—in school, in your community, and in your career—you will 
need to rely on yourself to learn and work on your own. Use these strategies to 
keep your focus as you read independently for sustained periods of time. Add 
ideas of your own for each category.

Reading Digital Texts
Digital texts, such as the ones 
you will read in this section, 
are electronic versions of print 
texts. They have a variety of 
unique characteristics:
• can be searched
• may have links to related 

content beyond the text
• may feature annotation tools

History is full of examples of those who used the power of words to 
work for a more just and peaceful world. In this section, you will 
choose a selection about leaders and visionaries to read 
independently. Get the most from this section by establishing a 
purpose for reading. Ask yourself, “What do I hope to gain from my 
independent reading?” Here are purposes you might consider:

Read to Learn Think about the selections you have already  
read. What questions do you still have about the unit topic?

Read to Enjoy Evaluate the table of contents. Which text  
seems most interesting and appealing to you?

Read to Form a Position Consider your understanding of the 
Essential Question. Are you still unclear about some aspect of the topic? 
What ideas of your own do you want to explore in greater depth?

How do words change 
the world?

INTERACTIVITY

 B.E.S.T.
K12.EE.2.1: Read and comprehend grade-level complex texts proficiently; 11.R.2.1: Evaluate the structure(s) and features in texts.

442 UNIT 3 • LEADERS AND VISIONARIES
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LIT22_SE11_FL_U03_C.indd   442 26/05/20   5:49 PM

Pacing Plan

OVERVIEW

ESSENTIAL QUESTION

How do words change  
the world?
Guide students to establish a purpose for reading 
to get the most from their independent reading. 
Encourage students to think carefully about 
each of the purposes listed, and others, and 
consider what they hope to gain from reading the 
selections in Independent Learning.

Reading Digital Texts Review the instruction 
with students and answer any questions they 
may have. Encourage students to make use of 
digital features as they read their chosen texts 
independently.

Independent  
Learning Strategies

SEL  SOCIAL-EMOTIONAL LEARNING 
Review the Learning Strategies with students and 
explain that as they work through Independent 
Learning, they will develop strategies to work 
on their own. Have students watch the video on 
Independent Learning Strategies. 

Students should include any favorite strategies 
that they might have devised on their own 
during Whole-Class and Peer-Group Learning. For 
example, for the strategy “Create a schedule,” 
students might include:

• Review your plan at the end of each day.

• Remain flexible and make adjustments as 
needed.

Whole-Class 
Learning 
Introduction

from What to the Slave  
Is the Fourth of July?Unit Introduction Perspectives on Lincoln Performance TaskGettysburg Address Second Inaugural Address

3–5 days1 day 3 days 2–3 days 2 days2 days

UNIT 3 • LEADERS AND VISIONARIES442

LIT22_TE11_FL_U03_C.indd   442 02/06/20   8:54 AM

Instructional  
Model

LEARNING STRATEGIES
Students develop important 
Social and Emotional skills 
and learn how to work 
with others as well as 
independently. 

THEMATIC UNITS & ESSENTIAL QUESTIONS
Students make connections to their own lives and the real world 
through discussing and writing about the Essential Question.

INTRODUCE

Mentor Text:  
Personal Narrative
Remind students that this excerpt from Up From 
Slavery is an example of a personal narrative. 
Have them pay attention to the details that the 
author includes; explain that these details help 
the reader imagine what it was like to be Booker 
T. Washington arriving at Hampton for the first 
time. Ask students to think about what it is that 
makes this essay compelling to any audience. 
How does the author make the personal narrative 
feel meaningful to readers, given that they have 
not shared the author’s experience? 

Encourage students to read this text on their own 
and annotate unfamiliar words and sections they 
think are particularly important.

SELECTION RESOURCES
Selection audio, an English/Spanish audio 
summary, and print capability for the selection are 
available on Realize. Assigning these summaries 
before students read the Mentor Text may help 
them build additional background knowledge 
and set a context for their reading.     

Purpose of the Mentor Text
The Mentor Text provides students with a 
common starting point to address the unit 
theme. After they read the Mentor Text, 
all students will be able to participate in 
discussions about the individual and society.

Lexile: 1090L The easier reading level of 
this selection makes it perfect to assign for 
homework. Students will need little or no 
support to understand it. 

Additionally, this excerpt from Up From 
Slavery provides a writing model for the 
Performance-Based Assessment students will 
complete at the end of the unit. 

CROSS-CURRICULAR PERSPECTIVES
Social Studies Provide students with some 
historical context to help them understand Up From 
Slavery. Booker T. Washington was born into slavery 
in 1856. After the Civil War, he worked in coal 
furnaces and coal mines before making his way to 
Hampton Institute in Virginia, where this excerpt 
from Up From Slavery takes place. Washington 
worked his way through school and went on 
to become the founding leader of Tuskeegee 
Normal and Industrial Institute in Alabama. 

Under his stewardship, Tuskeegee became a well-
funded vocational school for African Americans. 
Washington was a famous and controversial figure. 
He believed that African Americans’ best path 
out of the subordination of sharecropping was 
vocational education, not fighting for civil rights. 
His views clashed with other African American 
leaders of the time, such as W. E. B. DuBois, but 
Washington was extremely influential among both 
African Americans and white Americans.

INTRODUCTIONUNIT

MENTOR TEXT

This selection is an example of a 
personal narrative, a type of informative 
text. The author tells about himself, 
using a first-person point of view. This is 
the type of writing you will develop in 
the Performance-Based Assessment at 
the end of the unit.

■ READ As you read, notice the 
author’s use of specific details when 
describing events in his life. Identify 
words and phrases that convey his 
experiences and feelings with vividness 
and clarity.

When I had saved what I considered enough money with which 
to reach Hampton, I thanked the captain of the vessel for his 

kindness, and started again. Without any unusual occurrence I 
reached Hampton, with a surplus of exactly fifty cents with which to 
begin my education. To me it had been a long, eventful journey; but 
the first sight of the large, three-story, brick school building seemed to 
have rewarded me for all that I had undergone in order to reach the 
place. . . . 

As soon as possible after reaching the grounds of the Hampton 
Institute, I presented myself before the head teacher for assignment to 
a class. Having been so long without proper food, a bath, and change 
of clothing, I did not, of course, make a very favorable impression 
upon her, and I could see at once that there were doubts in her mind 
about the wisdom of admitting me as a student. I felt that I could 
hardly blame her if she got the idea that I was a worthless loafer or 
tramp. For some time she did not refuse to admit me, neither did she 
decide in my favor, and I continued to linger about her, and

1

22

2

Booker T. Washington

Up From Slavery
from

ANNOTATE

AUDIO

Audio and annotation tools are 
available for every text in this 
program.
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164 UNIT 2 • THE INDIVIDUAL AND SOCIETY

LIT22_SE11_FL_U02_UOP.indd   164 24/07/20   4:22 PM

164 UNIT 2 • THE INDIVIDUAL AND SOCIETY

LIT22_TE11_FL_U02_UOP.indd   164 24/07/20   4:47 PM

MENTOR TEXTS
Build background knowledge and 
model the focus mode of writing. 

Sample 
Text Library 
Examplars 
Available! 
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Response

 BUILD INSIGHT

Comprehension

4. (a) Why did Hernández's family move to Stockton, California?  
(b) Analyze In what ways was the move significant?

5. Speculate Reread Hernández’s comments on being bi-cultural, 
applying to NASA, and learning about Franklin Chang Díaz. If you 
had been interviewing him, which of these topics would you want to 
explore in more depth? What questions would you ask?

6. Interpret What insight about life is conveyed by this text? Which 
details support your response?

7. Get Ready for Close Reading Choose a passage from the text that 
you find especially interesting or important. You’ll discuss the passage 
with your group during Close-Read activities.

1. Personal Connections What part of Hernández's story do you find 
most inspiring? Why?

2. Reading Check (a) What does Hernández dream of becoming 
as a young boy? (b) As a child, how did Hernández initially get his 
education? (c) How did he feel about summer vacation as a child? 
Why?

3. Strategy: Summarize (a) How would you summarize this interview 
in one sentence? (b) What key details would you include in a longer 
summary? (c) How does summarizing help you better understand the 
article?

Work on your own to 
answer the questions 
in your notebook. 
Use text evidence to 
explain and justify your 
reasoning.

What has this interview taught you about how people overcome 
obstacles? Go to your Essential Question Notes and record your 
observations and thoughts about “How This Son of Migrant Farm 
Workers Became an Astronaut.” 

How do we overcome obstacles?
EQ
Notes

NOTEBOOK

Analysis and Discussion

WORKING  
AS A GROUP  
Discuss your responses 
to the Analysis and 
Discussion questions 
with your group.

• Note agreements and 
disagreements.

• Summarize insights.

• Consider changes of 
opinion.

If necessary, revise your 
original answers to 
reflect what you learn 
from your discussion.

 B.E.S.T.
K12.EE.1.1: Cite evidence to explain 
and justify reasoning.

K12.EE.4.1: Use appropriate 
collaborative techniques and active 
listening skills when engaging in 
discussions in a variety of situations.

7.R.3: Reading Across Genres | 
Paraphrasing and Summarizing.

598 UNIT 5 • FACING ADVERSITY

LIT22_SE07_FL_U05_B2_SEL.indd   598 26/06/20   5:11 AM

FACILITATE

Response
POSSIBLE RESPONSES:

1. Student responses will vary. Students should 
make a connection between their personal 
experiences and details in the text.

Comprehension
POSSIBLE RESPONSES:

2. (a) He dreams of going into space. (b) Along 
with his siblings, he home-schooled himself 
with assignments from his teachers in the 
United States. (c) He hated it, because it meant 
working seven days a week in the fields.

3. (a) Jose Hernández, the son of Mexican migrant 
farm workers in the United States, overcame 
many obstacles on the way to achieving his 
goal to become a NASA astronaut. (b) Student 
responses will vary. Students should give reasons 
for their choices. (c) Student responses will 
vary. Students may say it helped them get a 
better sense of when events happened, or that 
it helped them distinguish which details were 
more important than others.

Analysis and Discussion
POSSIBLE RESPONSES:

4. (a) They moved there to achieve a more stable 
lifestyle. DOK 1 (b) It helped Hernández focus 
on learning. DOK 2

5. Student responses will vary. DOK 3

6. Student responses will vary but may focus 
on the importance of perseverance and 
a supportive family. Details might include 
Hernández’s 11 NASA rejections and his father’s 
advice and willingness to change lifestyles to 
support his children’s educations. DOK 3

7. Groups’ choices will vary. If groups struggle to 
choose a passage, suggest one for them.

E Q
Notes

 Encourage students to complete their  
 Essential Question Notes in preparation 
for the Performance-Based Assessment at the 
end of the unit.

DIFFERENTIATED INSTRUCTION OL  ON LEVEL/EXTEND
Summarizing Point out that each of the 
interviewer’s questions addresses a new 
category of information. Then, assign each 
group a different passage or pair of passages to 
summarize:

• paragraphs 7–14 • paragraphs 15–21

• paragraphs 22–27 • paragraphs 28–32

• paragraphs 33–35 • paragraphs 36–38

Have students share their summaries with the 
whole class in sequence. Remind each group  
to listen carefully to each summary. Afterwards, 
ask volunteers to share how their group  
decided what information to include and what 
to leave out.

UNIT 5 • FACING ADVERSITY598

LIT22_TE07_FL_U05_B2_SEL.indd   598 30/06/20   7:07 PM

COMPREHENSION
Reading checks and strategies support  
student understanding.

ANALYSIS AND DISCUSSION
Questions allow students to bring in their  
voice and ideas while always connecting back  
to the Essential Question.   

BUILD INSIGHT 
Rigorous questions are standards-
based and require students to dive 
deeper into the text.
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About the Interviewer How This Son of Migrant Farm 
Workers Became an Astronaut

Octavio Blanco is a 
multimedia content creator 
at Consumer Reports, a 
nonprofit organization 
that works to provide 
information and protect 
consumers. For 18 years, 
Blanco was a reporter 
and editor for CNN. He is 
an active member of the 
National Association of 
Hispanic Journalists.

Compare Fiction and Nonfiction
Like the short story “The Circuit,” the interview 
you are about to read features the son of migrant 
farm workers. As you read, notice similarities and 
differences between the two texts.

THE CIRCUIT HOW THIS SON OF 
MIGRANT FARM WORKERS 
BECAME AN ASTRONAUT

As you read the interview, you will encounter these words.

Concept Vocabulary

perseverance attain conducive

Context Clues Using context clues, including those that relate to cause 
and effect, can help you figure out what some words mean.

PRACTICE  As you read, use cause-and-effect context clues to clarify the 
meanings of unfamiliar words. Mark your observations in the open space  
next to the text.

EXAMPLE

Unfamiliar Word in Context If you practice piano every day for an 
hour, even when you don’t feel like it, your persistence will pay off—you 
will become a better musician.

Conclusion The sentence talks about practicing repeatedly despite 
obstacles in order to achieve something. Persistence must mean “the 
action of repeating something to achieve a goal.”

Comprehension Strategy

Summarize
When you summarize, you restate ideas in an abbreviated way 
while maintaining the meaning and logical order of the original text. 
Summarizing can help you improve your understanding of a text. You 
may write a summary down, but you can also simply keep it in your mind 
as you continue to read. Follow these steps to summarize:

• Pause after any confusing sections.
• State the key ideas and details in a shortened way.

PRACTICE  As you read, summarize sections of the text that may be 
unclear after a first reading.

ANNOTATE

 PREPARE TO READ

ANNOTATE

 B.E.S.T.
K12.EE.2.1: Read and comprehend 
grade-level complex texts proficiently.

7.R.3: Reading Across Genres | 
Paraphrasing and Summarizing.

7.V.1.3: Apply knowledge of context 
clues, figurative language, word 
relationships, reference materials, 
and/or background knowledge to 
determine the connotative and 
denotative meaning of words and 
phrases, appropriate to grade level.
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FACILITATE

How This Son of Migrant 
Farm Workers Became an 
Astronaut
Selection audio, an English/Spanish audio 
summary, and print capability for the selection 
are available on Realize.    

MOTIVATE AND ENGAGE Tell students that the 
selection is an interview in which the subject, José 
Hernández, recalls his life experiences, including 
being a migrant worker as a child and his efforts 
to become an astronaut. Ask, If you were going 
to meet Octavio Blanco, the interviewer, for the 
first time, what are some interview questions you 
would ask him?

Concept Vocabulary
Context Clues Check that students understand 
the difference between cause and effect. As you 
discuss the example, point out the words that 
state the cause. Then, guide students to identify 
the effect.

Comprehension Strategy
Summarize As students read, tell them to 
pause every so often to summarize parts of the 
text. Remind them that summarizing what you 
have read is a useful way to check that you have 
understood the most important details.

DIFFERENTIATED INSTRUCTION ELL  ENGLISH LANGUAGE LEARNERS 

Reading Help students learn to demonstrate 
comprehension of complex English text by 
summarizing as they complete the Comprehension 
Strategy Practice activity.

Entering / Emerging Read aloud or paraphrase 
Background. Read it a second time and think aloud to 
create a summary—for example: Jose Hernández was 
a teenager. He worked on a farm. He heard that a 
Hispanic American became an astronaut. He decided 

to become an astronaut, too. Then, read paragraph 1 
aloud and help students create a summary.

Developing Read Background aloud as students 
follow along. Explain vocabulary as needed. Have 
small groups circle the important ideas in the 
paragraph and then create the summary.  

Expanding Have pairs read Background and 
paragraphs 1–3, asking themselves: What ideas are 

important? How would I explain this to a younger 
student? What ideas are repeated? Have them draft 
summaries and get feedback from another pair.

Bridging Have students read Background and 
paragraphs 1–3, asking themselves: What ideas are 
important? How would I explain this to a younger 
student? What ideas are repeated? Have them draft a 
summary and get feedback from a partner.

 ELD.K12.ELL.LA.1
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BACKGROUND
José Hernández was hard at work, hoeing a row of sugar beets in a field, 
when he heard the news: The first Hispanic American had been chosen 
to travel into space. Hernández, who was a teenager at the time, had 
been fascinated by science since childhood. In this interview, Hernández 
talks with reporter Octavio Blanco about how he went from working on 
“the California circuit” to working on the International Space Station.

Millions of kids dream of going into space. But José 
Hernández made that dream a reality—and he did so 

against incredible odds.

As the son of Mexican migrant farm workers, his education was 
constantly interrupted as his family followed the changing crops. 
Often, they would spend December through February in Mexico.

Hernández and his siblings would home school themselves with 
assignments from their American teachers during those months. 
But with all of the constant interruptions, Hernández didn't 
become fluent in English until he was 12.

1

2

3

ANNOTATE

AUDIO

INTERVIEW

How This Son of  
Migrant Farm Workers  

Became an 

Astronaut
José Hernández  

and Octavio Blanco
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DOWNLOAD

ANNOTATE

INTERACTIVITY

REINFORCE...

Comprehension Strategy
Summarize

ESSENTIAL POINT When you 
summarize, you tell the main ideas or events 
in a passage in your own words. A summary 
includes only the most important details. You 
can summarize part or all of a text.

Have students summarize paragraphs 1–3. 

DIFFERENTIATED INSTRUCTION 

BL  BELOW LEVEL Support students who 
struggle with summarizing. Model how to 
summarize paragraph 1. For example, say, 
Since the interview is with Hernández, I do 
not need to retell the part about “millions of 
children.” I also know I should use my own 
words. So, I can summarize paragraph 1 as 
“José Hernández wanted to go to space, but 
he faced obstacles.” Then, I can read on to 
look for examples of obstacles. Have students 
identify these obstacles in paragraph 2. Help 
students summarize paragraph 2 in a single 
sentence.

OL  ON LEVEL/SUPPORT Help students 
restate the main idea in each paragraph. Then, 
have them use the main ideas to write a one- 
or two-sentence summary of the first three 
paragraphs of the text.

AL  ABOVE LEVEL Have students discuss 
with their group how summarizing while 
reading proved helpful.

 7.R.3
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PREPARE TO READ
Concept vocabulary is 
introduced and students 
develop comprehension 
strategies to monitor 
their understanding.

READ
Students build 
background knowledge 
and develop Close 
Reading strategies. 

INSTRUCTIONAL ROUTINES
With each selection, students engage in activities to develop critical 
reading, writing, and analysis skills.
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ANALYZE AND INTERPRET

 PRACTICE  Complete the following activities. Use text evidence to 
support your responses.

1. Present and Discuss With your group, share the passages from 
the interview that you found especially interesting. Discuss what you 
notice, the questions you have, and the conclusions you reach. For 
example, you might focus on the following passages:

• Paragraphs 7–13: Discuss what you learn about Hernández in 
this passage.

• Paragraphs 23–24: Discuss the relationship that Hernández has with 
his father.

• Paragraphs 25–28: Discuss the idea of perseverance and how that 
quality shaped Hernández's life choices.

2. Reflect on Your Learning What new ideas or insights did you 
uncover during your second reading of the text?

Close Read

Add words that are 
related to facing 
adversity from the text 
to your World Network. 

WORD NETWORK

ANNOTATE

Concept Vocabulary
Why These Words? Continue to develop your vocabulary by 
completing these activities. Enlist the help of your teacher as 
needed.

Word Study
Latin Root: -duc- In the interview, Hernández says that “moving 
from place to place wasn’t conducive to a good education.” The Latin 
root -duc- in conducive means “lead.” Use a dictionary to analyze 
the following words: producer, duchess, conductor, and educator. 
Determine what these words have in common. Then, explain how the 
Latin root contributes to their meanings.

perseverance attain conducive

LANGUAGE STUDY

1. With your group, discuss what the words have in common.

2. Add another word that fits the category. ________________________

3. Use each vocabulary word in a sentence. Include context clues that 
hint at each word’s meaning.

NOTEBOOK

 Essential Question: How do we overcome obstacles?

 B.E.S.T.
7.V.1.2: Apply knowledge of Greek 
and Latin roots and affixes to 
determine meanings of words and 
phrases in grade-level content.

How This Son of Migrant Farm Workers Became an Astronaut 599
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NOTEBOOK ANNOTATE

EXIT TICKET

RETEACH AND PRACTICE If students need 
more practice, see Latin Root: -duc- (RP). 

To assess students’ progress, administer 
the Exit Ticket: Latin Root: -duc- 

MONITOR AND ADJUST If students 
struggle to see how the root contributes to 
meaning, then have them use a dictionary to 
view word origins.

Close Read
You may wish to print copies of the Close-Read 
Guide: Nonfiction for students to use. 

PRACTICE  

1. Present and Discuss Responses will vary.

2. Reflect on Your Learning Responses will vary.

WORD NETWORK: Possible words: 
interruptions, scholarships, confidence

Concept Vocabulary
POSSIBLE RESPONSES:

1. moving toward a goal

2. managed, motivated, expectations

3. Student responses will vary.

Word Study
Latin Root: -duc-

POSSIBLE RESPONSES:

Each word is a person who leads; -duc- means 
“lead.”

ASSESSMENT

DIFFERENTIATED INSTRUCTION ELL  ENGLISH LANGUAGE LEARNERS 

Speaking Before students begin the Concept 
Vocabulary activity, show them how they can ask 
questions to develop understanding of the words. 

Entering / Emerging Display and say the words 
and have students repeat them. Provide accessible 
explanations. Then, display questions or frames 
students can use to ask for support, such as: Does 
___ mean the same as ___? Can you explain that 
in a different way? Can you show a picture of ___? 

Give students an opportunity to respond before you 
do.  

Developing Display and say the words and have 
students repeat them. Discuss word meanings. 
Then, have groups read sentences in the selection 
that use the words. Have them ask for support—
e.g., Does perseverence mean “not giving up”? Why 
is moving not conducive to a good education?

Expanding Have small groups reread sentences in 
the selection that use the words and discuss their 
meanings. Have students ask each other questions 
about word meanings before asking you. 

Bridging Have students reread sentences in the 
selection that use the words and discuss word 
meanings with a partner. Have partners ask each 
other and answer questions about word meanings.

 7.V.1.2

 ELD.K12.ELL.SI.1
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ANALYZE AND INTERPRET

Influence of Setting In autobiographical writing, biographical writing, 
and interviews, writers often explore ways in which a setting, or 
environment, shapes the ideas, beliefs, and actions of a person.

As you reflect on “How This Son of Migrant Farm Workers Became an 
Astronaut,” recall the aspects of environment that shaped Hernández’s 
childhood. In particular, consider these factors:

• geographic locations and seasons

• the economic aspects of his family’s life

• the values that his parents taught him

Genre / Text Elements

TIP: To determine 
the influence of 
setting, or place, 
notice the connections 
Hernández makes 
between his 
circumstances and his 
life choices.

PRACTICE  Analyze each passage, and describe ways in which 
setting affected Hernández's early life. Share your completed chart 
with your group.

PASSAGE FROM THE TEXT EFFECT ON HERNÁNDEZ

My childhood was typical of a migrant 
farm working family, a family that 
spends nine months out of the year 
picking fruits and vegetables from 
Southern California to Northern 
California. While others looked forward 
to summer vacation, I hated it. Summer 
vacation meant working seven days a 
week in the fields. (paragraph 7)

But then as a teenager I was 
embarrassed because we lived in the 
barrio. We lived in areas that were run 
down because those were the areas 
where we could afford to live.

My bi-cultural upbringing made me feel 
out of place—not American enough, 
but not Mexican enough, either. 
(paragraphs 11–12)

INTERACTIVITY

 B.E.S.T.
7.R.1.1: Analyze the impact of 
setting on character development 
and plot in a literary text.

600 UNIT 5 • FACING ADVERSITY
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FACILITATE

EXIT TICKET

To assess students’ progress, administer the 
Exit Ticket: Influence of Setting. 

RETEACH AND PRACTICE If students need 
more practice, see Exit Ticket: Influence of 
Setting (RP). 

Genre / Text Elements
Influence of Setting Have students recall what 
they have already learned about the influence 
of setting. Point out that setting also plays a role 
in biographical writing, including interviews. 
Then, ask groups to discuss the list of factors. 
Encourage students to share examples that they 
recall from the selection.

PRACTICE  POSSIBLE RESPONSES:

See possible responses on student page.

He accepted his part in helping 
his family (values) but also 
disliked spending summer 
in fields all over California 
(geographic locations and 
seasons). 

He felt bad about living in 
run down areas (geographic 
locations and economic factors) 
and different from people 
around him (cultural factors).

MONITOR AND ADJUST If  students 
struggle to complete the chart, then point 
out specific details in the passages and ask 
leading questions.

 7.R.1.1

UNIT 5 • FACING ADVERSITY600

LIT22_TE07_FL_U05_B2_APP.indd   600 30/06/20   7:09 PM

ANALYZE AND INTERPRET
Students examine texts through repeated and close reading 
to understand and determine meaning. 

CLOSE READ
Students practice critical analysis by going back to 
the text to respond to questions. 

LANGUAGE STUDY
Students interact with vocabulary words and 
complete word study activities.
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Organizational Patterns Before they interview a person, interviewers 
prepare a list of questions to ask the person. The questions are organized 
by topic, which are then broken into categories and subcategories. This 
text structure ensures that the interview progresses smoothly and that the 
questions follow logically.

For example, the interviewer may:

• present questions chronologically, so that we learn about the life of 
the interview subject;

• present questions according to a broad category, such as favorite 
musician or favorite baseball team;

• present follow-up questions that get at subcategories, or smaller, 
related topics, such as favorite jazz pianist, favorite rap artist, 
best teacher.

Author’s Craft

NOTEBOOK

1. Analyze Where in the text does the interviewer provide background 
information about Hernández? Cite two details the background 
information reveals.

2. Analyze Review the interview questions. What basic structural pattern 
does the interviewer use to arrange the questions? Within that larger 
pattern, what subcategories are explored?

3. Evaluate How effective is the structural pattern in showing 
connections among different parts of Hernández's life? Provide details 
to support your response.

4. Interpret What central idea do the different sections of the interview 
help to convey?

STUDY LANGUAGE AND CRAFT

TIP: Note that most 
transcripts of interviews 
also contain introductory 
information about the 
interview subject. The bulk 
of the interview is in Q and 
A format: Questions 
appear in boldface type 
and are followed by the 
answers.

PRACTICE  Work on your own to complete the  
activity. Then, share your responses with your group.

 B.E.S.T.
7.R.2.1: Explain how individual text 
sections and/or features convey a 
purpose in texts.

How This Son of Migrant Farm Workers Became an Astronaut 601

LIT22_SE07_FL_U05_B2_APP.indd   601 26/06/20   5:11 AM

myPerspectives Digital

ANNOTATE DOWNLOAD

NOTEBOOK

EXIT TICKET

Author’s Craft
Organizational Patterns Explain that unlike 
everyday conversations, interviews need to be 
carefully planned and structured. Researching the 
subject and deciding what to ask are only part 
of the process. Explain that structuring the order 
in which to ask the questions is also important. 
Point out that organizing the questions into clear 
patterns makes it easier for the interviewee to 
talk about the connections between events and 
ideas. 

PRACTICE  POSSIBLE RESPONSES:

1. Student responses will vary. Most students will 
cite details from paragraphs 1–4.

2. The questions are mostly organized 
chronologically. They include subcategories 
such as his upbringing, his interest in space, 
and factors in his success.

3. Student responses will vary. Students should justify 
their evaluations by citing details from the text.

4. Despite a challenging childhood, José 
Hernández attained his goal of going into 
space, thanks to the support of his parents, his 
wife, and his second-grade teacher.

MONITOR AND ADJUST If students struggle 
to articulate how the structural pattern works 
in this selection, then work with students to 
create a brief outline of the interview. Then, 
rearrange the outline and ask students how 
the rearrangement would negatively affect 
their understanding of the text.

RETEACH AND PRACTICE If students need 
more practice, see Organizational Patterns 
(RP). 

To assess students’ progress, administer 
the Exit Ticket: Organizational 
Patterns. 

ASSESSMENT

INTERACTIVITY

 7.R.2.1
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GENRE/TEXT ELEMENTS
Students analyze passages  
and respond to questions. 

STUDY LANGUAGE AND CRAFT 
Students focus on significant details, words, 
patterns, and techniques the author employs.

EXIT TICKET

Co
py

rig
ht

 ©
 S

av
va

s L
ea

rn
in

g 
Co

m
pa

ny
 L

LC
. A

ll 
Ri

gh
ts

 R
es

er
ve

d.

Essential Question: How do we overcome obstacles?

EXAMPLES
In each clause, the subject is underlined once and the verb is underlined twice.

Complex Sentences A complex sentence consists of an independent 
clause and one or more dependent clauses.

• An independent clause has a subject and a verb and can stand 
alone as a sentence.

• A dependent clause contains a subject and a verb but is an 
incomplete thought. It cannot stand alone as a sentence.

When writers add clauses, they sometimes make mistakes in subject-verb 
agreement. Remember that if a sentence is interrupted by a dependent 
clause, the main verb should still agree in person and number with the subject 
that comes before the interrupting clause; for example: The plains, although 
they were considered some of the world’s best farmland, were ruined.

Conventions

COMPLEX SENTENCE INDEPENDENT CLAUSE DEPENDENT CLAUSE

Many farmers, after they 
struggle without success, 
abandon their land to the dust.

Many farmers abandon their 
land to the dust

after they struggle without 
success

Photographs, although they 
were shot with black-and-
white film, capture the 
massive destruction.

Photographs capture the 
massive destruction

although they were shot with 
black-and-white film

NOTEBOOK

 READ IT  Mark the subject and verb of the independent clause in this 
sentence from paragraph 7 of the text:

“Black Sunday,” as the storm became known, was the death knell 
for the poor farmers of Oklahoma and Texas.

 WRITE IT  Edit these complex sentences to correct subject-verb 
agreement errors.

1. Hope for a better life, although it has risks, draw many people to California.

2. A terrible drought, after farming practices damage the land, add to the disaster.

3. A disaster like the Dust Bowl, unless we change certain practices, are not 
unimaginable.

ANNOTATE

TIP: Try to include both 
independent and 
dependent clauses to 
add variety to your work 
when writing or presenting. 
Be sure to use commas 
correctly with dependent 
clauses.

Black Sunday: The Storm That Gave Us the Dust Bowl 533
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ASSESSMENT

Conventions
Complex Sentences Discuss common subject-
verb agreement errors with students. First, 
remind students that a verb must always agree 
with its subject in person (first, second, or third) 
and number (singular or plural). Then, explain 
that subject-verb agreement errors often occur 
when a phrase or clause—especially a long one—
comes in between the subject and the verb of a 
sentence.

Walk students through the second example 
in the chart. In this complex sentence, a long 
dependent clause comes in between the subject 
and the verb. Guide students to see that the 
verb (capture) agrees with its distant subject 
(photographs), rather than with the much-nearer 
last word of the dependent clause (film). 

Encourage students add variety to their work by 
using both types of clauses. Remind them to use 
commas to set off dependent clauses.

READ IT

subject: “Black Sunday”; verb: was

WRITE IT

1. Change draw to draws.

2. Change add to adds.

3. Change are to is.

MONITOR AND ADJUST If students struggle 
to correct subject-verb agreement errors, then 
have them first identify the dependent clauses 
and cross them out.

RETEACH AND PRACTICE If students  
need more practice, see Complex Sentences 
(RP). 

To assess students’ progress, administer 
the Exit Ticket: Complex Sentences. 

Selection Test: Black Sunday 

ASSESSMENT

 7.C.3.1
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CONVENTIONS 
Grammar is taught in context with 
practice and direct application.
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ASSIGNMENT

Use Questions to Guide Your Discussion As you share ideas, use the 
chart to take notes and add questions of your own.

SHARE IDEAS

Speaking and Listening

DISCUSSION QUESTIONS RESPONSES

What does the quotation mean? 

What happens that causes the 
author to express these ideas? 

Do you think it would help society 
if more people felt as this author 
feels? Why or why not?

Listen Actively You can deepen your understanding of a discussion 
topic by clarifying the ideas of other speakers. Here are sentence 
starters that you might use to politely ask questions that build on 
other group members’ ideas: 

• I wasn't sure what you meant when you said 
__________________. Could you provide an example?

• I thought your idea about __________________ was interesting. 
Could you elaborate on it?

With your group, conduct a discussion in which you analyze one of 
the following quotations from the selection. Read the full quotation 
in the text before deciding which quotation to focus on.

 “And I had always been athletic, … your leg ends and the 
ground.’” (paragraph 29)

 “And the marvelous thing was … the source of our greatest 
creative power.” (paragraph 44)

 Essential Question: How do we overcome obstacles?

Before moving 
on to a new 

selection, go to your 
Essential Question 
Notes and record any 
additional thoughts or 
observations you may 
have about “A Work in 
Progress.”

INTERACTIVITY

EQ
Notes

A discussion is a conversation among two or more people about a 
specific topic.

A Work in Progress 617
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NOTEBOOK

Speaking and Listening 
Discussion Explain that students will be 
discussing the quotation’s significance in the 
selection, as well as what it means to them 
personally.

Use Questions to Guide Your Discussion Have 
groups record answers to all the discussion 
questions in the chart. Then, have them 
formulate at least one more question of their 
own and add rows to the chart as necessary.

Listen Actively Review the characteristics of a 
well-organized discussion.

• Focusing on the topic
• Asking and answering questions
• Listening attentively when others speak
• Giving everyone a chance to contribute
• Building on each other’s ideas 
• Expressing any disagreement politely
• Making regular eye contact with the group
• Speaking clearly and at an appropriate volume 

E Q
Notes

 Encourage students to complete their  
 Essential Question Notes in preparation 
for the Performance-Based Assessment at the end 
of the unit. 

MONITOR AND ADJUST If students have 
difficulty organizing their discussions, then 
assign roles and tasks to group members. 

RETEACH AND PRACTICE If students need 
more practice, see Discussion (RP). 

Selection Test: A Work in Progress 

ASSESSMENT

INTERACTIVITY

DIFFERENTIATED INSTRUCTION ELL  ENGLISH LANGUAGE LEARNERS 

Speaking Help students prepare to seek clarification 
of spoken language during the group discussion. 
Begin by reviewing the Speaking and Listening 
instructions. Explain that if students don’t understand 
something they hear, they can ask questions, ask a 
speaker to repeat a statement, or ask a speaker to 
speak more slowly.

Entering / Emerging Model seeking clarification 
during a group discussion. Select two students to 

discuss a familiar topic with you. Pause during the 
discussion and model asking questions, such as: 
Can you say that again? Display the questions and 
prompt students to use them during the discussion.

Developing As students prepare for their 
discussions, work with them to brainstorm for and 
list questions they can use to seek clarification, such 
as: Can you say that again? Can you explain that? 
Have them refer to the list during the discussion.

Expanding Before the discussion, have groups 
discuss and agree on strategies and questions they 
will use for seeking clarification. Then, have groups 
practice using these strategies and questions.

Bridging Direct groups to list strategies for seeking 
clarification and to use them during the discussion. 
After the discussion, have groups discuss the 
effectiveness of the different strategies.

 ELD.K12.ELL.SI.1
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SPEAKING AND LISTENING
Activities encourage 
students to actively listen 
and have discussions. 

COMPOSITION
Students share their 
ideas through a short 
composition activity.

SHARE IDEAS
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SHARE IDEAS  Essential Question: How do we overcome obstacles?

Evaluate the Poems Review both poems, and decide which question 
you will answer. This will be the focus of your evaluation. Then, respond 
to the prompt with one or two brief sentences. These will form the basis 
for your argument.

Gather Relevant Evidence To plan your argument, begin by drafting a 
clear claim, or position statement. Then, gather details from the poems to 
support your ideas.

A literary argument states and supports a writer’s claim about one or 
more works.

ASSIGNMENT

Write a literary argument that shares your response to “Do not 
go gentle into that good night” and “Remember.” Choose one of 
these questions to answer:

 Which poem is more interesting and effective?

 Which poem is more important?

 Which poem should be read by all students?

In your writing, make a clear claim, and use relevant evidence to 
support it.

TIP: Avoid forming 
an opinion too soon. 
Reread each poem 
with an open mind 
before making an 
evaluation.

Argument

Supporting 
Details

Before moving 
on to a new 

selection, go to your 
Essential Question 
Notes and record any 
additional thoughts or 
observations you may 
have about the poems.

EQ
Notes

Draft Your Argument State your claim in your opening paragraph. You 
may need to revise the claim you drafted during planning. Then, provide 
relevant text evidence to support your argument, using use one of these 
organizational structures:

• Chronological: Discuss evidence in the order it appears in the texts.

• Importance: Present your evidence in order of importance (from 
most to least or from least to most).

• Categorical: Group evidence related to specific subtopics.

Share Your Argument Post your final version on a digital or classroom 
bulletin board. Collect comments from readers to see whether your 
argument seems well supported and persuasive.
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NOTEBOOK

Composition
Literary Argument Explain that a literary 
argument is a clearly stated and well supported 
claim about a work of literature. In this academic 
context, argument does not mean a fight or 
disagreement between two or more people.

Evaluate the Poems Have students rerad their 
notes as they evaluate the poems. Encourage 
them to review the poems with an open mind, 
not making a final evaluation until their review is 
complete.

Gather Relevant Evidence Remind students 
that they will use details from the poems to 
support their claims. If they cannot find enough 
evidence, they may need to adjust their argument 
or choose a new one.

Draft Your Argument Have students select one 
of the structures and create an outline to help 
organize their arguments.

Share Your Argument After students draft, 
revise, and edit their work, have them create final 
versions to share with others on a real or virtual 
bulletin board.

E Q
Notes

 Encourage students to complete their  
 Essential Question Notes in preparation 
for the Performance-Based Assessment at the end 
of the unit.

Selection Test: Do not go gentle into 
that good night • Remember 

ASSESSMENT

MONITOR AND ADJUST If students are 
struggling to evaluate the poems, then have 
them award numerical scores—from 1 (poor) 
to 5 (excellent)—for each poem in three 
categories: theme, language, and sound 
devices.

RETEACH AND PRACTICE If students need 
more practice, see Literary Argument  
(RP). 

INTERACTIVITY

DIFFERENTIATED INSTRUCTION  OL  ON LEVEL
Academic Writing Remind students that a literary 
argument is a form of academic writing. To be 
effective, the argument should be stated using clear, 
formal language. Emphasize that formal writing 
does not need to be stiff or wordy. Have students 
find examples of effective academic writing. Provide 
models for student analysis:

• This poem is really good because it’s my 
mother’s favorite. (too informal; too vague)

• Thomas’s poem grabs readers in the first line 
and traps them in its intense vision. (formal 
and accessible)

• In the final analysis, Thomas achieves 
effectiveness through his use of considerable 
poetic strategies and sophisticated 
techniques. (wordy, stiff, vague)

629Do not go gentle into that good night • Remember
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Includes videos from 
popular sources such as:
• Crash Course Literature
• YouTube™

• TED Talks
• PBS Newshour
• Bloomberg News
• Associated Press & More 

RELEVANT AND RELATABLE 

UNIT OPENER VIDEOS
Set the stage with background  
information and interesting  
perspectives on the unit theme. 

Keep Content Current and Fresh!
New videos are added each school year.
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“Student engagement will be enhanced when we support 
them in connecting the texts they read to their cultural 
knowledge and their entire life experiences. “

— Jim Cummins, myPerspectives Author
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Engage

MEDIA | FILM

BLOG POST

FLASH FICTION

SHORT STORY

RELEVANT AND RELATABLE 

Connect what’s 
happening in 
the world to  
the literature  
in your 
classroom with 
current events.

MULTIGENRE  
AND MULTIMODAL
• Poetry 
• Myths 
• Speeches 
• Dramas 
• Literary Criticism 
• Letters 
• Articles 
• Literary Essays
• Informational 
• Argumentative T exts
•  Literary Nonfiction  

and More! 

Updated Daily!
Use with 

Savvas Realize™ 
Discussion

Board.

Diverse Texts 
Allow Students to 
See Themselves 
in What They Are 

Reading. 

Includes Sample Text Library 
& Civic Literacy Readings
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CREATE MORE COOL  
IN YOUR CLASSROOM
Hook & Inspire Texts include optional bonus features 
to help connect literature Into, Through, and Beyond the lesson.

Resources  
Are  

Hyperlinked
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•  Create a playlist of  
suggested videos, articles, 
music, or current events. 

•  Develop your own units  
with recommended texts  
and media.
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Engage

Available for Grades 9-12.

•  Short passages aligned 
to the selection can be 
used to reinforce skills.

•  Extension activities 
allow for further learning 
as students complete 
performance tasks, 
analyze text, and write.

•  Book Talk recommendations  
aligned to the selection can  
be used for Book Clubs, 
independent reading, or 
whole class novel instruction.

You already  
use these types  

of resources to hook  
your students. 

myPerspectives Florida 
 has done the work  

for you! 
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Integrating Technology  
in Your Classroom

INTERACTIVE  
STUDENT EDITION
Available in an easy-to-use digital ebook  
plus PDF for quick download.

MULTIMEDIA 
Includes embedded unit opener 
videos, media selections, 
interactive graphic organizers,  
and modeling videos.

AUDIO SUPPORT
Entire selections  
are recorded in English  
and selection summaries  
are in English and Spanish.

BUILT-IN 
ACCESSIBILITY 

TOOLS 

Available 
Offline
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Engage

INTERACTIVE NOTEBOOK  
AND ANNOTATION
Easily capture, organize, and  
share completed work, 
annotations, and highlighting.

SIDE-BY-SIDE SCROLLING
Selections scroll alongside the instructional activities  
so students always have access to the text.

DIGITAL TOOLS
Copy and paste features, quick menu options, 
bookmarking, and the ability to hide images 
allow the text to be central.

MULTILINGUAL 
GLOSSARY

Vocabulary words are 
defined with text and 
audio in English and 
Spanish and audio in  
additional languages: 
Haitian-Creole, 
Portuguese, 
Vietnamese, French, 
Arabic, Mandarin 
Chinese, Traditional 
Chinese, Russian, 
Tagalog, Urdu, Hmong, 
Korean, Punjabi.
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EL  ENGLISH LANGUAGE LEARNERS 

DIFFERENTIATED INSTRUCTION 

Content Knowledge Demands Support 
students in using visual and contextual support 
to enhance and confirm understanding of the 
concept of fight-or-flight as they prepare to read 
“Why Do Some Brains Enjoy Fear?” Support 
students in completing a Making Personal 
Connections Organizer.

Beginning Write fight-or-flight at the top of 
the graphic organizer. Read the Background 
note aloud. Use gestures, mime or synonyms to 
explain fight-or-flight. Say: Think of a time you 
were afraid. Did you fight or run away? Invite 
students to share their experiences and write 

phrases or draw pictures in the left column of 
the chart. Then, ask: Think of a book or movie 
character who was afraid. Did the character 
fight or run away? Complete the column with 
students’ ideas.

Intermediate Write fight-or-flight on the 
organizer. Read the Background note aloud. 
Have students restate the meaning of fight-
or-flight and note it. Then, have them work 
in groups to complete the left column of 
the graphic organizer with notes about their 
reactions to fear. Repeat by asking them to 

complete the right column with notes about 
how book and movie characters reacted to fear.

Advanced and Advanced High Have 
individuals read the Background note and 
paraphrase the meaning of flight-or-flight. Have 
them complete the organizer with notes about 
their reactions to fear and book and movie 
characters’ reactions to fear.

BL  BELOW LEVEL
Language Conventions and Vocabulary  
If students will need help understanding 
technical vocabulary in this selection, then 
preteach terms such as self-scare, fight-or-
flight, re-uptake, dopamine, and endorphin. 
Discuss and define each term as needed. 
Remind students to use context clues as 
they read to figure out the meanings of 
unfamiliar terms. 

OL  ON LEVEL
Content Knowledge Demands If 
students need support to understand some 
of the concepts in this selection, then 
discuss the meanings of self-scaring and 
fight-or-flight. Explain the evolutionary 
reason humans experience fight-or-flight 
(to survive life-threatening situations) and 
why some brains enjoy the sensations of 
self-scaring.

AL  ABOVE LEVEL
Content Knowledge Demands If 
students are interested in the idea of fear 
conditioning, then encourage them to learn 
more about the case of Baby Albert. Have 
students think about things they are afraid 
of and decide whether their fears might be 
learned or innate.

If students are interested in learning more 
about fears in different cultures, then 
have them research one of the monsters 
mentioned in the text. Encourage them 
to discuss their findings about fear across 
cultures.

Text Complexity Rubric: Why Do Some Brains Enjoy Fear?

Quantitative Measures

Lexile: 1180L Text Length: 1,735 words

Qualitative Measures (1= least complex; 5 = most complex)

Content Knowledge Demands Selection contains references to behavioral science that may be unfamiliar. Most concepts are 
explained. Text contains some historical references to the history of self-scaring.

Text and Sentence Structure
1 3 4 52

Selection is logically organized in a straightforward question-and-answer format.

Language Conventions and Vocabulary
1 2 3 4 5

Text contains subject-specific language (fight-or-flight, dopamine, re-uptake, endorphins) and 
complex sentences. Technical vocabulary is not usually explained.

Ideas and Meaning
1 2 3 4 5

Purpose is straightforward and main idea is clear, but supporting concepts are complicated.

1 2 3 4 5

Differentiate for Text Complexity

 ELPS 4.F.ii

Search for the Making Personal Connections 
Organizer in myPerspectives+. For additional 
resources, see the Texas ELPS Toolkit. 
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SUPPORT DIVERSE LEARNERS
Personalize instruction to help students develop skills for  
success in and outside of school.v DOWNLOAD
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EL  ENGLISH LANGUAGE LEARNERS 

DIFFERENTIATED INSTRUCTION 

Content Knowledge Demands Support 
students in using visual and contextual support 
to enhance and confirm understanding of the 
concept of fight-or-flight as they prepare to read 
“Why Do Some Brains Enjoy Fear?” Support 
students in completing a Making Personal 
Connections Organizer.

Beginning Write fight-or-flight at the top of 
the graphic organizer. Read the Background 
note aloud. Use gestures, mime or synonyms to 
explain fight-or-flight. Say: Think of a time you 
were afraid. Did you fight or run away? Invite 
students to share their experiences and write 

phrases or draw pictures in the left column of 
the chart. Then, ask: Think of a book or movie 
character who was afraid. Did the character 
fight or run away? Complete the column with 
students’ ideas.

Intermediate Write fight-or-flight on the 
organizer. Read the Background note aloud. 
Have students restate the meaning of fight-
or-flight and note it. Then, have them work 
in groups to complete the left column of 
the graphic organizer with notes about their 
reactions to fear. Repeat by asking them to 

complete the right column with notes about 
how book and movie characters reacted to fear.

Advanced and Advanced High Have 
individuals read the Background note and 
paraphrase the meaning of flight-or-flight. Have 
them complete the organizer with notes about 
their reactions to fear and book and movie 
characters’ reactions to fear.

BL  BELOW LEVEL
Language Conventions and Vocabulary  
If students will need help understanding 
technical vocabulary in this selection, then 
preteach terms such as self-scare, fight-or-
flight, re-uptake, dopamine, and endorphin. 
Discuss and define each term as needed. 
Remind students to use context clues as 
they read to figure out the meanings of 
unfamiliar terms. 

OL  ON LEVEL
Content Knowledge Demands If 
students need support to understand some 
of the concepts in this selection, then 
discuss the meanings of self-scaring and 
fight-or-flight. Explain the evolutionary 
reason humans experience fight-or-flight 
(to survive life-threatening situations) and 
why some brains enjoy the sensations of 
self-scaring.

AL  ABOVE LEVEL
Content Knowledge Demands If 
students are interested in the idea of fear 
conditioning, then encourage them to learn 
more about the case of Baby Albert. Have 
students think about things they are afraid 
of and decide whether their fears might be 
learned or innate.

If students are interested in learning more 
about fears in different cultures, then 
have them research one of the monsters 
mentioned in the text. Encourage them 
to discuss their findings about fear across 
cultures.

Text Complexity Rubric: Why Do Some Brains Enjoy Fear?

Quantitative Measures

Lexile: 1180L Text Length: 1,735 words

Qualitative Measures (1= least complex; 5 = most complex)

Content Knowledge Demands Selection contains references to behavioral science that may be unfamiliar. Most concepts are 
explained. Text contains some historical references to the history of self-scaring.

Text and Sentence Structure
1 3 4 52

Selection is logically organized in a straightforward question-and-answer format.

Language Conventions and Vocabulary
1 2 3 4 5

Text contains subject-specific language (fight-or-flight, dopamine, re-uptake, endorphins) and 
complex sentences. Technical vocabulary is not usually explained.

Ideas and Meaning
1 2 3 4 5

Purpose is straightforward and main idea is clear, but supporting concepts are complicated.

1 2 3 4 5

Differentiate for Text Complexity

 ELPS 4.F.ii

Search for the Making Personal Connections 
Organizer in myPerspectives+. For additional 
resources, see the Texas ELPS Toolkit. 
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Technical Vocabulary

Use Print or Digital Resources

ESSENTIAL POINT Sometimes, words 
we use every day can have another, more 
technical meaning—as you saw with response. 
Other times, the only definition a word has is 
technical, and you may need special resources 
to find its meaning.

Provide students with a list of technical words 
in the first few paragraphs of the selection, 
and have students use resources to determine 
their precise meanings.

DIFFERENTIATED INSTRUCTION 

BL  BELOW LEVEL Give groups of students 
these phrases to define: fight-or-flight 
response and brain chemistry. Ask students 
first to look in a print dictionary, and then to 
look in a digital resource. Ask, Were you able 
to find the definitions in a print dictionary? 
(Students most likely will not find them in 
a standard dictionary.) Why not? (They are 
scientific phrases.)  

OL  ON LEVEL/SUPPORT Have students 
research definitions for natural high and 
hormones. Tell students to share where they 
found the most understandable definitions 
and explain them to classmates. Ask, How are 
the two terms related? (Certain hormones lead 
to a natural high.)

AL  ABOVE LEVEL Have students find 
the definitions for dopamine and dopamine 
response. Encourage them to consult scientific 
resources to find their meanings. Have groups 
find and explain to the class one graphic 
representation of a dopamine response.

REINFORCE...

BACKGROUND
As human beings, we are equipped with a variety of different survival 
mechanisms. One system detects danger. If we could not recognize 
dangerous situations, we would not be able to avoid them. For that reason, 
our brains are hard-wired to feel fear when we encounter a threat. Our fear 
response releases “fight or flight” chemicals into our bloodstreams, and 
these help make us stronger, quicker, and more alert. In other words, fear 
makes us ready to fight or flee.

This time of year, thrillseekers can enjoy horror movies, haunted 
houses, and prices so low it’s scary. But if fear is a natural survival 

response to a threat, or danger, why would we seek out that feeling?
Dr. Margee Kerr is the staff sociologist at ScareHouse, a haunted 

house in Pittsburgh that takes all year to plan. She also teaches at 
Robert Morris University and Chatham University, and is the only 
person I’ve ever heard referred to as a “scare specialist.” Dr. Kerr is 
an expert in the field of fear. I spoke with her about what fear is, and 
why some of us enjoy it so much.

Why do some people like the feeling of being scared,  
while others don’t?

Not everyone enjoys being afraid, and I don’t think it’s a stretch to 
say that no one wants to experience a truly life-threatening situation. 
But there are those of us (well, a lot of us) who really enjoy the 
experience. First, the natural high from the fight-or-flight response 
can feel great. There is strong evidence that this isn’t just about 
personal choice, but our brain chemistry. New research from David 
Zald shows that people differ in their chemical response to thrilling 
situations. One of the main hormones released during scary and 
thrilling activities is dopamine, and it turns out some individuals 
may get more of a kick from this dopamine response than others do. 
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INTERVIEW

Allegra Ringo

Why Do

Some Brains 
Enjoy Fear?

UNLOCK WORD 
MEANINGS
The pronunciations and 
parts of speech for each 
of the vocabulary words 
appear in the side notes. In 
your notebook, write the 
meaning of each word.

©
 P

ea
rs

on
 E

du
ca

tio
n,

 In
c.

, o
r i

ts
 a

ffi
lia

te
s.

Al
l 

Why Do Some Brains Enjoy Fear? 97

LIT21_SE10_TX_U01_B3_SEL.indd   97 11/01/19   5:23 AMDIFFERENTIATED INSTRUCTION EL  ENGLISH LANGUAGE LEARNERS 
Peer and Teacher Support Help students use 
support from peers and teachers as they read 
the selection. Review ways students can ask for 
support: ask questions, respond to questions,
discuss ideas in a text and clarify meaning, and ask
about unfamiliar words.

Beginning Display sentence frames to help 
students ask for and give support, such as: What 
does ___ mean? I think ___ means ___. Do you 

agree? I’m confused about ___. Read paragraph 1 
aloud, and invite students to work in small groups 
and use these frames to ask questions. Continue 
reading the remaining paragraphs aloud, pausing 
after each one for students to ask questions.

Intermediate Read the Background note aloud.
Then model ways to ask questions for support if they
do not understand something, such as: What does
survival mechanism mean? Elicit other ways to ask for

support and write a list on the board. Have students
read the selection in small groups, pausing after 
each paragraph to ask each other for support before
asking you.

Advanced Elicit ways to ask for support if students
do not understand something and write them on the 
board. Then have students read the selection in pairs, 
pausing after each paragraph to ask each other for 
support before asking you.

 ELPS 4.F.vi

Advanced High Have students suggest polite or 
respectful ways to ask for clarification or further 
explanation. Then have them read the selection in 
pairs and ask each other for clarification or further 
explanation as needed.

OVER MATTER

OVER MATTER

 TEKS 2.A
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The following text is adapted 
and paraphrased from 
Allegro Ringo’s interview.This time of year, thrillseekers can enjoy horror movies, haunted houses, 

and prices so low it’s scary. But if fear is a natural survival response to a 
danger, why would we seek out that feeling?

Dr. Margee Kerr is the staff sociologist at ScareHouse, a haunted 
house in Pittsburgh that takes all year to plan. She also teaches at two 
universities. She is the only person I’ve ever heard referred to as a “scare 
specialist.” Dr. Kerr is an expert in the field of fear. I spoke with her about 
what fear is, and why some of us enjoy it so much.

Why do some people like the feeling of being scared, while 
others don’t?

Not everyone enjoys being afraid. I don’t think it’s a stretch to say that 
no one wants to experience a life-threatening situation. But there are a 
lot of us who really enjoy the experience. First, the natural high from the 
fight-or-flight response can feel great. There is strong evidence that this 
is about our brain chemistry. Research from David Zald shows that people 
have different chemical responses to thrills. One of the main hormones 
released during scary and thrilling activities is dopamine. It turns out 
some people may get a greater kick from this dopamine response than 
others do. Basically, some people’s brains lack what Zald describes as 
“brakes” on the dopamine release in the brain. It means these people are 
going to enjoy thrilling, scary, and risky situations while others won’t.

Lots of people also enjoy scary situations because they leave the 
people with a sense of confidence. Think about the last time you made 
it through a scary movie or a haunted house. You might have thought, 
“Yes! I did it!” So it can boost your self-esteem. But again, self-scaring 
isn’t for everyone. There are lots of reasons someone may not enjoy 
scary situations. I’ve talked to some people who will never set foot in a 
haunted house because they went to a haunt at a young age and were 
traumatized. I always advise parents to check out the content and rating 
of a haunted attraction before bringing a child. The chemicals released 
during fight-or-flight can work to build strong “flashbulb memories” of 
scary experiences. If you’re too young to know the monsters are fake, it 
can be something you’ll never forget, in a bad way.
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TEXT COMPLEXITY RUBRIC
Quantitative and qualitative 
information helps you  
modify instruction for  
different learners. 

LEVELED TEXT 

ON LEVEL

Available for  
EVERY Text 

Selection

LEVELED TEXTS
Every text is leveled to allow all students 
to comprehend the on-level text and 
participate in class.
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ANNOTATE
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ANTICIPATE...

Literary / Text Elements
Diction, Syntax, and Tone

ESSENTIAL POINT Magical Realism 
is a genre marked by the extraordinary being 
treated as ordinary. Consider the tone that 
the narrator uses to describe what’s going on 
in his home. How does his tone contrast with 
what is happening? 

As a class, create a T-chart in which one 
column lists an event that occurs on these two 
pages and the other holds key words from the 
narrator’s description of that event. Explain to 
students that the focus should be on words 
and phrases that act in contrast to the unreal 
event being described.

DIFFERENTIATED INSTRUCTION 

BL  BELOW LEVEL Complete the first 
example for students. In one column, write 
that “they” have taken over the back part of 
the house; in the second, write words such as 
“picking up her needles again”and “I sipped 
at the mate.” Explain that words and phrases 
are sufficient for the second column. 

OL  ON LEVEL/SUPPORT As students 
work, circulate and be sure they understand 
that the focus is contrasting the descriptions 
with the events, not describing the events 
themselves. If needed, explain how diction and 
tone create a mood wherein the extraordinary 
is treated as an everyday occurrence. 

AL  ABOVE LEVEL Once students complete 
the exercise, have them add a third column 
explaining why the words and phrases contrast 
with the events. Have them explain how word 
choices can set a tone in which strange events 
are treated as mundane. 

CROSS-CURRICULAR PERSPECTIVES
Literature Using this story as an example, 
challenge students to write a short, one-page 
paragraph or story that fits into the genre of 
Magical Realism. Remind students that their 
writing should include the following:

• an extraordinary event, place, or person

• diction, tone, and syntax that make the 
extraordinary seem absolutely normal

• a narrator who seems totally unaware of how 
unusual the circumstances are

Allow student volunteers to share their writing 
with the class.

After a bit it was I, pushing a small square of paper in 
front of her so that she could see the excellence of some 
stamp or another from Eupen-et-Malmédy.7 We were 
fine, and little by little we stopped thinking. You can live 
without thinking.

(Whenever Irene talked in her sleep, I woke up 
immediately and stayed awake. I never could get used 
to this voice from a statue or a parrot, a voice that came 
out of the dreams, not from a throat. Irene said that in my 
sleep I flailed about enormously and shook the blankets 
off. We had the living room between us, but at night you 
could hear everything in the house. We heard each other 
breathing, coughing, could even feel each other reaching 
for the light switch when, as happened frequently, neither 
of us could fall asleep.

Aside from our nocturnal rumblings, everything 
was quiet in the house. During the day there were the 
household sounds, the metallic click of knitting needles, 
the rustle of stamp-album pages turning. The oak door 
was massive, I think I said that. In the kitchen or the bath, 
which adjoined the part that was taken over, we managed 
to talk loudly, or Irene sang lullabies. In a kitchen there’s 
always too much noise, the plates and glasses, for there 
to be interruptions from other sounds. We seldom allowed ourselves 
silence there, but when we went back to our rooms or to the living 
room, then the house grew quiet, half-lit, we ended by stepping 
around more slowly so as not to disturb one another. I think it was 
because of this that I woke up irremediably8 and at once when Irene 
began to talk in her sleep.)

Except for the consequences, it’s nearly a matter of repeating the 
same scene over again. I was thirsty that night, and before we went to 
sleep, I told Irene that I was going to the kitchen for a glass of water. 
From the door of the bedroom (she was knitting) I heard the noise in 
the kitchen; if not the kitchen, then the bath, the passage off at that 
angle dulled the sound. Irene noticed how brusquely I had paused, 
and came up beside me without a word. We stood listening to the 
noises, growing more and more sure that they were on our side of the 
oak door, if not the kitchen then the bath, or in the hall itself at the 
turn, almost next to us.

We didn’t wait to look at one another. I took Irene’s arm and forced 
her to run with me to the wrought-iron door, not waiting to look 
back. You could hear the noises, still muffled but louder, just behind 
us. I slammed the grating and we stopped in the vestibule. Now there 
was nothing to be heard.

7. Eupen-et-Malmédy (yoo PEHN ay mahl may DEE) districts in eastern Belgium.
8. irremediably (ihr ih MEE dee uh blee) adv. in a way that cannot be helped or corrected.
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READ CONTEMPORARY LITERATURE

Latin American Literature  
After World War II, which ended 
in 1945, Latin American literature 
experienced a dramatic upsurge 
of activity that came to be known 
as the “Boom.” Julio Cortázar, 
Colombian author Gabriel García 
Márquez, Peruvian author Mario 
Vargas Llosa, and Mexican author 
Carlos Fuentes were leading 
figures of that boom. Their fiction 
shared a particular trait, which 
was the merging of fantasy and 
magic with realism and political 
critique in a style known as 
Magical Realism.

 ANALYZE As you continue 
to read this story, analyze its 
combination of realistic and 
fantastic elements. Which do you 
think is more important to the 
story, and why?
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READ CONTEMPORARY LITERATURE

Latin American Literature Explain to students 
that the early writers of Magical Realism were 
inspired by visual artistic movements of the time, 
such as the Surrealism movement in Europe. You 
may wish to display a work of Surrealism and ask 
students to compare visual elements in the artwork 
to narrative elements in “House Taken Over.” 
Then, have students respond to the prompt.

 ANALYZE POSSIBLE RESPONSE: 

Student responses will vary, but should reflect 
an understanding of the value that both realistic 
elements and fantastic elements bring to the text. 

 9.R.1.1

House Taken Over 41
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¿Por qué algunos 

cerebros disfrutan 
del miedo?

ENTREVISTA

En esta época del año, los buscadores de emociones fuertes pueden 
disfrutar de películas de terror, de casas embrujadas y de precios tan 

bajos que dan miedo. Pero si el miedo es una respuesta natural de 
supervivencia ante una amenaza o un peligro, ¿por qué buscamos 
experimentarlo a propósito?

2   La Dra. Margee Kerr es la socióloga del equipo de ScareHouse, una casa 
embrujada de Pittsburgh cuya planificación lleva todo el año. Kerr también 
da clases en las universidades Chatham y Robert Morris, y es la única 
profesional definida como “especialista en sustos” de la que he oído hablar 
hasta ahora. La Dra. Kerr es una experta en el arte del miedo. Hablé con ella 
para averiguar qué es el miedo y por qué lo disfrutamos tanto.

1   

CONTEXTO
Los seres humanos estamos equipados con una diversidad de mecanismos para 
la supervivencia. Uno de nuestros sistemas detecta el peligro. Si no supiéramos 
reconocer las situaciones peligrosas, no seríamos capaces de evitarlas. Es por eso 
que nuestro cerebro está programado para sentir miedo cuando nos topamos 
con una amenaza. Nuestra respuesta al miedo libera sustancias químicas de 
“lucha o huida” en el torrente sanguíneo, que nos hacen más fuertes y más 
rápidos, e incrementan nuestro estado de alerta. En otras palabras, el miedo nos 
prepara para luchar o para huir.

Allegra Ringo

Acerca de la autora
Allegra Ringo es una escritora free lance y comediante que 
vive en Los Ángeles, California. Su obra comprende artículos, 
ensayos humorísticos, críticas de cine y sketchs de comedia para 
el Upright Citizens Brigade Theatre. En la Universidad Estatal de 
California, en Long Beach, donde recibió su título de grado en 
cine, obtuvo la beca Women in Film.

GRADE 10  •  UNIT 1  •  ¿Por qué algunos cerebros disfrutan del miedo? 1
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Technical Vocabulary

Use Print or Digital Resources

ESSENTIAL POINT Some words, such 
as response, have both nontechnical and 
technical meanings. Some words are purely 
technical, and you may need special resources 
to find their meanings.

Provide students with a list of technical words 
in the first few paragraphs of the selection, 
and have students use resources to determine 
their precise meanings.

DIFFERENTIATED INSTRUCTION 

BL  BELOW LEVEL Give groups of students 
these phrases to define: fight-or-flight 
response and brain chemistry. Ask students 
first to look in a print dictionary, and then to 
look in a digital resource. Ask, Were you able 
to find the definitions in a print dictionary? 
(Students most likely will not find them in 
a standard dictionary.) Why not? (They are 
scientific phrases.)  

OL  ON LEVEL/SUPPORT Have students 
research definitions for natural high and 
hormones. Tell students to share where they 
found the most understandable definitions 
and explain them to classmates. Ask, How are 
the two terms related? (Certain hormones lead 
to a natural high.)

AL  ABOVE LEVEL Have students find 
the definitions for dopamine and dopamine 
response. Encourage them to consult scientific 
resources to find their meanings. Have groups 
find and explain to the class one graphic 
representation of a dopamine response.

REINFORCE...

BACKGROUND
As human beings, we are equipped with a variety of different survival 
mechanisms. One system detects danger. If we could not recognize 
dangerous situations, we would not be able to avoid them. For that reason, 
our brains are hard-wired to feel fear when we encounter a threat. Our fear 
response releases “fight or flight” chemicals into our bloodstreams, and 
these help make us stronger, quicker, and more alert. In other words, fear 
makes us ready to fight or flee.

This time of year, thrillseekers can enjoy horror movies, haunted 
houses, and prices so low it’s scary. But if fear is a natural survival 

response to a threat, or danger, why would we seek out that feeling?
Dr. Margee Kerr is the staff sociologist at ScareHouse, a haunted 

house in Pittsburgh that takes all year to plan. She also teaches at 
Robert Morris University and Chatham University, and is the only 
person I’ve ever heard referred to as a “scare specialist.” Dr. Kerr is 
an expert in the field of fear. I spoke with her about what fear is, and 
why some of us enjoy it so much.

Why do some people like the feeling of being scared,  
while others don’t?

Not everyone enjoys being afraid, and I don’t think it’s a stretch to 
say that no one wants to experience a truly life-threatening situation. 
But there are those of us (well, a lot of us) who really enjoy the 
experience. First, the natural high from the fight-or-flight response 
can feel great. There is strong evidence that this isn’t just about 
personal choice, but our brain chemistry. New research from David 
Zald shows that people differ in their chemical response to thrilling 
situations. One of the main hormones released during scary and 
thrilling activities is dopamine, and it turns out some individuals 
may get more of a kick from this dopamine response than others do. 

1

2

3

INTERVIEW

Allegra Ringo

Why Do  
Some Brains 
Enjoy Fear?

UNLOCK WORD 
MEANINGS
The pronunciations and 
parts of speech for each 
of the vocabulary words 
appear in the side notes. In 
your notebook, write the 
meaning of each word.
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Reading Help students use support from their 
peers as they read the selection. 

Entering / Emerging Display sentence frames to 
help students ask for and give support: What does 
___ mean? I think ___ means ___. Read paragraph 1 
aloud, and invite students to work in small groups, 
using the frames to ask questions. 

Developing Read the Background note aloud. Then, 
model ways to ask questions: What does “survival 
mechanism” mean? Elicit other ways to ask for support 
and write a list on the board. Have students read the 
selection in small groups, pausing after each paragraph 
to ask each other questions before asking you.

Expanding Elicit ways for students to ask for help 
if they do not understand something and write their 

suggestions on the board. Have students read the 
selection in pairs, pausing after each paragraph to ask 
each other questions before asking you.

Bridging Have students suggest polite ways to ask 
for clarification. Have them read the selection in 
pairs and ask each other for clarification as needed.

 ELDK12.ELL.LA.1; ELDK12.ELL.SI.1

 9.V.1.1

97Why Do Some Brains Enjoy Fear?
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Reach

DIFFERENTIATED INSTRUCTION
Strategies at critical instructional points help you support each student.

DOWNLOAD

INTERACTIVITYNOTEBOOK

ASSESSMENT

myPerspectives Digital

To assess students’ progress, administer 
the Exit Ticket: Characteristics and 
Structural Elements. 

EXIT TICKET

Literary / Text Elements
Characteristics and Structural Elements Remind 
students that informational texts are structured 
with an organizational design that effectively 
presents information and supports a thesis with 
evidence. In an interview, the question-and-answer 
structure is used to make the subject matter easy to 
understand.

 PRACTICE POSSIBLE RESPONSES:
1. (a) The title suggests that the thesis concerns the 

ways in which cognitive processes in the brain 
influence the enjoyment of fear in some people, 
but not others. (b) The question-and-answer 
format allows the interviewer to focus the article 
on topics that will develop and expand the thesis.

2. See possible responses on student page.

3. Students may suggest that the questions provide 
a framework that guides readers and helps them 
interpret the structure of the interview. Others may 
say that the response often restates the question, 
so removing the questions would not have a 
significant impact on the text’s clarity.

MONITOR AND ADJUST If students 
struggle to see the connection between 
Kerr’s responses and the thesis, then come 
to a class consensus on a thesis first, before 
having groups identify evidence that supports 
the thesis.

RETEACH AND PRACTICE If students 
need more practice, see Characteristics and 
Structural Elements (RP). 

Why Do Some Brains Enjoy Fear? 103
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ESSENTIAL QUESTION | What is the allure of fear?

Literary / Text Elements

Characteristics and Structural Elements Informational texts, like this 
interview, have characteristics and structural elements that help readers 
understand and interpret content.

• The organizational design of a text includes the ways in which ideas and 
details are structured. To analyze organizational design, consider how the 
text features, such as title and headings, work to help you understand the 
content as well as the logical connections among ideas. 

• A clear thesis is the main idea that the author wants to communicate. 
Writers develop a thesis, which can be stated directly or implied, by 
logically presenting and supporting their ideas. In an interview, the thesis 
may be expressed by the interview subject—in this case, Dr. Margee Kerr—
rather than the author or interviewer.

• The thesis is supported by pertinent examples which directly relate to, 
illustrate, or amplify abstract ideas. Writers use transitions to clarify the 
relationships between examples and the ideas they support.

 PRACTICE Work with your group to answer the questions and 
complete the activity.

1.  (a) Analyze How does the title suggest the thesis of the interview? 
(b) Connect How does the question-and-answer format of the 
interview make information about the thesis clear?

2. Analyze Use a chart like the one shown to examine how the 
examples presented in the interview are pertinent to the thesis.

EXAMPLE
WHAT IT 
ILLUSTRATES

CONNECTION TO 
THESIS

Dr. Kerr explains 
responses to ScareHouse. 
(Paragraph 5)

Dr. Kerr presents research 
about Baby Albert.
(Paragraph 6)

Dr. Kerr describes 
monsters across cultures. 
(Paragraphs 7 and 8)

Dr. Kerr includes the history 
of roller coasters. 
(Paragraph 10)

3. Analyze In what ways does the organizational design of this 
interview allow for a full exploration of various aspects of the thesis? 
Explain.

KEY CONCEPT

Organizational Design An 
interview is a structured 
conversation. Usually, the 
interviewer is a journalist, 
and the interviewee is 
a person with special 
knowledge. In print, the 
conversational structure is 
reflected in the question-
and-answer format, in which 
both questions and answers 
appear in the text.

LIT21_SE10_TX_U01_B3_APP.indd   103 11/01/19   5:23 AM

how haunted houses 
trigger flight-or-fight 
responses in a safe 
environment

Fear causes brains to 
produce chemicals; 
some people experience 
that response as 
enjoyment.

Conditioning and 
socialization can create 
fear.

Not all fears are innate 
or genetic; some fears 
are constructed through 
socialization.

Each culture has its 
own monsters, many 
of which blur the line 
between the body and 
death.

Fear of death is a 
universal human trait, 
though it is manifested 
differently in different 
cultures.

how and why people 
invented physical 
rides to stimulate fear 
responses.

Both physical and 
emotional triggers can 
create fear responses in 
the brain.

 TEKS 7.D

103Why Do Some Brains Enjoy Fear?
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RETEACH AND PRACTICE activities  
provide scaffolding and remediation.

HOW THIS SON OF MIGRANT 
FARM WORKERS BECAME AN 
ASTRONAUT
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ANALYZE AND INTERPRET

 PRACTICE  Complete the following activities. Use text evidence to 
support your responses.

1. Present and Discuss With your group, share the passages from 
the interview that you found especially interesting. Discuss what you 
notice, the questions you have, and the conclusions you reach. For 
example, you might focus on the following passages:

• Paragraphs 7–13: Discuss what you learn about Hernández in 
this passage.

• Paragraphs 23–24: Discuss the relationship that Hernández has with 
his father.

• Paragraphs 25–28: Discuss the idea of perseverance and how that 
quality shaped Hernández's life choices.

2. Reflect on Your Learning What new ideas or insights did you 
uncover during your second reading of the text?

Close Read

Add words that are 
related to facing 
adversity from the text 
to your World Network. 

WORD NETWORK

ANNOTATE

Concept Vocabulary
Why These Words? Continue to develop your vocabulary by 
completing these activities. Enlist the help of your teacher as 
needed.

Word Study
Latin Root: -duc- In the interview, Hernández says that “moving 
from place to place wasn’t conducive to a good education.” The Latin 
root -duc- in conducive means “lead.” Use a dictionary to analyze 
the following words: producer, duchess, conductor, and educator. 
Determine what these words have in common. Then, explain how the 
Latin root contributes to their meanings.

perseverance attain conducive

LANGUAGE STUDY

1. With your group, discuss what the words have in common.

2. Add another word that fits the category. ________________________

3. Use each vocabulary word in a sentence. Include context clues that 
hint at each word’s meaning.

NOTEBOOK

 Essential Question: How do we overcome obstacles?

 B.E.S.T.
7.V.1.2: Apply knowledge of Greek 
and Latin roots and affixes to 
determine meanings of words and 
phrases in grade-level content.

How This Son of Migrant Farm Workers Became an Astronaut 599

LIT22_SE07_FL_U05_B2_APP.indd   599 26/06/20   5:11 AM

myPerspectives Digital

DOWNLOAD

NOTEBOOK ANNOTATE

EXIT TICKET

RETEACH AND PRACTICE If students need 
more practice, see Latin Root: -duc- (RP). 

To assess students’ progress, administer 
the Exit Ticket: Latin Root: -duc- 

MONITOR AND ADJUST If students 
struggle to see how the root contributes to 
meaning, then have them use a dictionary to 
view word origins.

Close Read
You may wish to print copies of the Close-Read 
Guide: Nonfiction for students to use. 

PRACTICE  

1. Present and Discuss Responses will vary.

2. Reflect on Your Learning Responses will vary.

WORD NETWORK: Possible words: 
interruptions, scholarships, confidence

Concept Vocabulary
POSSIBLE RESPONSES:

1. moving toward a goal

2. managed, motivated, expectations

3. Student responses will vary.

Word Study
Latin Root: -duc-

POSSIBLE RESPONSES:

Each word is a person who leads; -duc- means 
“lead.”

ASSESSMENT

DIFFERENTIATED INSTRUCTION ELL  ENGLISH LANGUAGE LEARNERS 

Speaking Before students begin the Concept 
Vocabulary activity, show them how they can ask 
questions to develop understanding of the words. 

Entering / Emerging Display and say the words 
and have students repeat them. Provide accessible 
explanations. Then, display questions or frames 
students can use to ask for support, such as: Does 
___ mean the same as ___? Can you explain that 
in a different way? Can you show a picture of ___? 

Give students an opportunity to respond before you 
do.  

Developing Display and say the words and have 
students repeat them. Discuss word meanings. 
Then, have groups read sentences in the selection 
that use the words. Have them ask for support—
e.g., Does perseverence mean “not giving up”? Why 
is moving not conducive to a good education?

Expanding Have small groups reread sentences in 
the selection that use the words and discuss their 
meanings. Have students ask each other questions 
about word meanings before asking you. 

Bridging Have students reread sentences in the 
selection that use the words and discuss word 
meanings with a partner. Have partners ask each 
other and answer questions about word meanings.

 7.V.1.2

 ELD.K12.ELL.SI.1

599How This Son of Migrant Farm Workers Became an Astronaut
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EXIT TICKETS assess mastery of  
skills and are aligned to Florida’s 

B.E.S.T. Standards. 

DOWNLOAD

INTERACTIVITYNOTEBOOK

ASSESSMENT

myPerspectives Digital

To assess students’ progress, administer 
the Exit Ticket: Characteristics and 
Structural Elements. 

EXIT TICKET

Literary / Text Elements
Characteristics and Structural Elements Remind 
students that informational texts are structured 
with an organizational design that effectively 
presents information and supports a thesis with 
evidence. In an interview, the question-and-answer 
structure is used to make the subject matter easy to 
understand.

 PRACTICE POSSIBLE RESPONSES:
1. (a) The title suggests that the thesis concerns the 

ways in which cognitive processes in the brain 
influence the enjoyment of fear in some people, 
but not others. (b) The question-and-answer 
format allows the interviewer to focus the article 
on topics that will develop and expand the thesis.

2. See possible responses on student page.

3. Students may suggest that the questions provide 
a framework that guides readers and helps them 
interpret the structure of the interview. Others may 
say that the response often restates the question, 
so removing the questions would not have a 
significant impact on the text’s clarity.

MONITOR AND ADJUST If students 
struggle to see the connection between 
Kerr’s responses and the thesis, then come 
to a class consensus on a thesis first, before 
having groups identify evidence that supports 
the thesis.

RETEACH AND PRACTICE If students 
need more practice, see Characteristics and 
Structural Elements (RP). 

Why Do Some Brains Enjoy Fear? 103
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ESSENTIAL QUESTION | What is the allure of fear?

Literary / Text Elements

Characteristics and Structural Elements Informational texts, like this 
interview, have characteristics and structural elements that help readers 
understand and interpret content.

• The organizational design of a text includes the ways in which ideas and 
details are structured. To analyze organizational design, consider how the 
text features, such as title and headings, work to help you understand the 
content as well as the logical connections among ideas. 

• A clear thesis is the main idea that the author wants to communicate. 
Writers develop a thesis, which can be stated directly or implied, by 
logically presenting and supporting their ideas. In an interview, the thesis 
may be expressed by the interview subject—in this case, Dr. Margee Kerr—
rather than the author or interviewer.

• The thesis is supported by pertinent examples which directly relate to, 
illustrate, or amplify abstract ideas. Writers use transitions to clarify the 
relationships between examples and the ideas they support.

 PRACTICE Work with your group to answer the questions and 
complete the activity.

1.  (a) Analyze How does the title suggest the thesis of the interview? 
(b) Connect How does the question-and-answer format of the 
interview make information about the thesis clear?

2. Analyze Use a chart like the one shown to examine how the 
examples presented in the interview are pertinent to the thesis.

EXAMPLE
WHAT IT 
ILLUSTRATES

CONNECTION TO 
THESIS

Dr. Kerr explains 
responses to ScareHouse. 
(Paragraph 5)

Dr. Kerr presents research 
about Baby Albert.
(Paragraph 6)

Dr. Kerr describes 
monsters across cultures. 
(Paragraphs 7 and 8)

Dr. Kerr includes the history 
of roller coasters. 
(Paragraph 10)

3. Analyze In what ways does the organizational design of this 
interview allow for a full exploration of various aspects of the thesis? 
Explain.

KEY CONCEPT

Organizational Design An 
interview is a structured 
conversation. Usually, the 
interviewer is a journalist, 
and the interviewee is 
a person with special 
knowledge. In print, the 
conversational structure is 
reflected in the question-
and-answer format, in which 
both questions and answers 
appear in the text.

LIT21_SE10_TX_U01_B3_APP.indd   103 11/01/19   5:23 AM

how haunted houses 
trigger flight-or-fight 
responses in a safe 
environment

Fear causes brains to 
produce chemicals; 
some people experience 
that response as 
enjoyment.

Conditioning and 
socialization can create 
fear.

Not all fears are innate 
or genetic; some fears 
are constructed through 
socialization.

Each culture has its 
own monsters, many 
of which blur the line 
between the body and 
death.

Fear of death is a 
universal human trait, 
though it is manifested 
differently in different 
cultures.

how and why people 
invented physical 
rides to stimulate fear 
responses.

Both physical and 
emotional triggers can 
create fear responses in 
the brain.

 TEKS 7.D
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MONITOR AND ADJUST notes provide  
IF/THEN statements to respond to  

students’ needs on the spot.

 MULTILINGUAL SUPPORT:
• Multilingual Glossary
•  Spanish Translated Texts and Media
•  Spanish Translated Unit Opener Videos
• Every Teacher’s Toolkit
• Google Translate™
•  Audio Summaries in English and Spanish

Built-in  
WIDA™ 

Support! 
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DIGITAL RESOURCES  
GIVE YOU FLEXIBILITY
Planning tools, ready-made resources, and the ability to  
create your own playlists let you personalize instruction. 

OPTIMAL  
FOR 

 DISTANCE 
LEARNING

Savvas Realize™ is IMS-Certified and 
allows for seamless edtech integrations 
with top Learning Management Systems. 

Powerful
Integrations!
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v The Tragedy of Romeo and Juliet, Act I

Day 3Days 1 & 2

*RP = Reteach and Practice

LESSON PLANNING

LEARNING OBJECTIVES

Cite evidence to explain and justify reasoning.

Paraphrase content from grade-level texts.

PREPARE TO READ p. 294

 ö Concept Vocabulary 
mutiny; transgression; heretics

 ö Comprehension Strategy 
Paraphrase 

READ p. 296

 ö The Tragedy of Romeo and Juliet, Act I 

 Audio Summary: English & Spanish 

 Selection Audio 

 Accessible Leveled Text 

BUILD INSIGHT p. 316

 ö Response 

 ö Comprehension

 ö Analysis 

 ö EQ Notes

ASSESSMENT

 Selection Test: The Tragedy of Romeo and Juliet, Act I 

PACING, STANDARDS, AND DIGITAL RESOURCES
A customizable version of this unit’s Lesson Planner is available on Realize. 

LEARNING OBJECTIVES

Apply knowledge of derivations to determine meanings 
of words.

ANALYZE AND INTERPRET p. 317

 ö Close Read 

 Close-Read Guide: Fiction

 ö Concept Vocabulary

 ö Word Network

 ö Word Study

Latin Prefix: trans- 

 Latin Prefix: trans- (RP*)

ASSESSMENT

 Exit Ticket: Latin Prefix: trans-

 K12.EE.1.1

 9.R.3.2

 9.R.3.2

 K12.EE.1.1

 9.R.3.2

 9.V.1.2

 9.V.1.2

 9.V.1.2

294C UNIT 3 • CRAZY, STUPID LOVE

LIT22_TE09_FL_U03_A1_INT.indd   3 23/07/20   9:25 PM

Flexible

REARRANGE & CUSTOMIZE

Rearrange units, create tests,  
and upload your own resources.

MY LIBRARY

Quickly find and assign 
 your custom content.

DIGITAL RESOURCES  
GIVE YOU FLEXIBILITY
Planning tools, ready-made resources, and the ability to  
create your own playlists let you personalize instruction. 

DIGITAL PLANNING

Hyperlinked resources make it  
easy to access and plan lessons. 

CREATE A PLAYLIST

Easily create your own Playlist  
with selections and resources.



20

DIGITAL TOOLS
Spend more time focusing on your students and  
supporting all learners.

DATA AND REPORTING 
Track student growth 
and export data easily. 
•  Class Mastery  

by Florida’s B.E.S.T. 
Standards

• Student Mastery
• Standard Item Analysis
• Progress by Student
• Performance Analysis
• Usage by Student

PERFORMANCE  
ANALYSIS 

Quickly view a group of students 
who performed above or below 

a teacher-entered threshold and 
assign extension and enrichment 

directly from this feature.

Data to 
Drive 

Instruction

 • DOK levels
• Florida Test Banks
•  Planning and  

Correlations Charts 

•  Point-of-use Florida’s 
B.E.S.T. Standards

•  Hyperlinked resources 
from the digital 
Teacher’s Edition

Embedded Features 
Save You Time While 
Planning and Teaching.
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Save Time

Powered by Turnitin®, SimCheck plagiarism checker  
identifies potential plagiarism in writing and helps  
your students learn to cite sources.
•  Compare students’ papers to millions  

of existing papers
•  Promote academic integrity
•  Teach the importance of original writing and attribution
•  Instant analysis of similar content, citations, and sources
•  Easy-to-understand Originality Reports & Results

ASSIGN, SCORE, AND  
TRACK STUDENT WORK 
Assign resources to the entire class,  
a group, or an individual student.

ESSAYSCORER
Provides automatic feedback and 

writing practice to students before 
submitting their final assignment.

Choose Writing
Performance

Tasks, Generic
Prompts, OR 

Create Your Own.

Instant feedback helps  
students improve their writing

Ask your AGM for 
more information!



22

FLEXIBLE AND CUSTOMIZABLE
Whether you follow the program as intended, pick and  
choose units or selections, or integrate novels,  
myPerspectives Florida guides your planning.

ASSESSMENTS
Assessments are aligned
to where they should be
implemented in the lesson.

SUGGESTED PACING
Daily pacing is recommended
and can be modified based
on your classroom needs.

DIGITAL RESOURCES
Key for icons identify 
digital resources. 

FLORIDA’S B.E.S.T. STANDARDS 
Referenced at point of use for easy planning. 
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LESSON PLANNER 
Planning charts help you quickly see pacing, standards, digital 
resources, and assessments for each lesson. 

  

LESSON PLANNING from The Grapes of Wrath

Day 1 Day 2

ASSESSMENT

 Selection Test: The Grapes of Wrath

PACING, STANDARDS, AND DIGITAL RESOURCES
  A customizable version of this unit’s Lesson Planner is available on Realize.

PREPARE TO READ p. 534

LEARNING OBJECTIVES

READ p. 535

 from The Grapes of Wrath

 The Grapes of Wrath: Audio Summary

 The Grapes of Wrath: Selection Audio

 The Grapes of Wrath: Accessible Leveled Text

 Close Read

 Media Connection

 The Dust Bowl

 The Dust Bowl: Discussion Board Activity

BUILD INSIGHT p. 539

 Response

 Comprehension

 Analysis

 EQ Notes

ANALYZE AND INTERPRET p. 540

 Close Read

 Close-Read Guide: Fiction

 Inquiry and Research

 Genre/Text Elements
Multiple Themes

 Multiple Themes (RP*)

ASSESSMENT

 Exit Ticket: Multiple Themes

LEARNING OBJECTIVES

*RP = Reteach and Practice

Read and comprehend grade-level complex texts 
proficiently.

Apply background knowledge to determine the 
connotative and denotative meaning of words, 
appropriate to grade level.

Explain the meaning and/or significance of rhetorical 
devices in a text.

Cite evidence to explain and justify reasoning.

Read and comprehend grade-level complex texts 
proficiently.

Analyze the impact of setting on character development 
and plot in a literary text.

Compare two or more themes and their development 
throughout a literary text.

Explain the meaning and/or significance of rhetorical 
devices in a text.

Conduct research to answer a question, drawing on 
multiple reliable and valid sources, and generating 
additional questions for further research.

 Concept Vocabulary
ruthless; bitterness; toil;  
sorrow; doomed; frantically

 Comprehension Strategy
Monitor Comprehension

 K12.EE.2.1

 7.V.1.3

 7.R.3.4

 K12.EE.2.1

 7.R.3.4

 K12.EE.1.1

 K12.EE.2.1

 7.R.1.1

 7.R.1.2

 7.R.3.4

 7.C.4.1

 K12.EE.2.1

 K12.EE.1.1; 7.R.3.4

 7.R.1.1; 7.R.1.2

 7.C.4.1

 7.R.1.1; 7.R.1.2
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ASSESSMENTDOWNLOADINTERACTIVITYAUDIO

Search by title on Realize for each resource. 
Additional resources available in .

myPerspectives Digital

Day 4Day 3

 Concept Vocabulary

 Word Study
Old English Suffix: -less

 Old English Suffix: -less (RP)

 Word Network

 Author’s Craft
Narrative Point of View

 Narrative Point of View (RP)

 Multiple Choice

 Short Response

 Timed Writing
Comparison-and-Contrast Essay

 EQ Notes

STUDY LANGUAGE AND CRAFT p. 542 TEST PRACTICE:  
COMPARE NONFICTION AND FICTION p. 544

ASSESSMENT

 Exit Ticket: Old English Suffix: -less

 Exit Ticket: Narrative Point of View

LEARNING OBJECTIVES LEARNING OBJECTIVES

Explain the influence of narrator(s), including shifts in 
point of view in a literary text.

Apply knowledge of old English suffixes to determine 
word meanings

Apply background knowledge to determine the 
connotative and denotative meaning of words.

Compare and contrast how authors with differing 
perspectives address the same or related topics or 
themes.

Write expository texts to explain and analyze information 
from multiple sources, using relevant supporting details 
and a logical organizational pattern.

VIDEODISCUSSION BOARD

 7.V.1.3

 7.R.3.3

 7.C.1.4

 7.R.1.3

 7.R.1.3

 7.V.1

 7.R.1.3

 7.V.1

 7.V.1.3

 7.V.1
 7.R.3.3

 7.C.1.4
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LESSON PLANNING from The Grapes of Wrath

Day 1 Day 2

ASSESSMENT

 Selection Test: The Grapes of Wrath

PACING, STANDARDS, AND DIGITAL RESOURCES
  A customizable version of this unit’s Lesson Planner is available on Realize.

PREPARE TO READ p. 534

LEARNING OBJECTIVES

READ p. 535

 from The Grapes of Wrath

 The Grapes of Wrath: Audio Summary

 The Grapes of Wrath: Selection Audio

 The Grapes of Wrath: Accessible Leveled Text

 Close Read

 Media Connection

 The Dust Bowl

 The Dust Bowl: Discussion Board Activity

BUILD INSIGHT p. 539

 Response

 Comprehension

 Analysis

 EQ Notes

ANALYZE AND INTERPRET p. 540

 Close Read

 Close-Read Guide: Fiction

 Inquiry and Research

 Genre/Text Elements
Multiple Themes

 Multiple Themes (RP*)

ASSESSMENT

 Exit Ticket: Multiple Themes

LEARNING OBJECTIVES

*RP = Reteach and Practice

Read and comprehend grade-level complex texts 
proficiently.

Apply background knowledge to determine the 
connotative and denotative meaning of words, 
appropriate to grade level.

Explain the meaning and/or significance of rhetorical 
devices in a text.

Cite evidence to explain and justify reasoning.

Read and comprehend grade-level complex texts 
proficiently.

Analyze the impact of setting on character development 
and plot in a literary text.

Compare two or more themes and their development 
throughout a literary text.

Explain the meaning and/or significance of rhetorical 
devices in a text.

Conduct research to answer a question, drawing on 
multiple reliable and valid sources, and generating 
additional questions for further research.

 Concept Vocabulary
ruthless; bitterness; toil;  
sorrow; doomed; frantically

 Comprehension Strategy
Monitor Comprehension

 K12.EE.2.1

 7.V.1.3

 7.R.3.4

 K12.EE.2.1

 7.R.3.4

 K12.EE.1.1

 K12.EE.2.1

 7.R.1.1

 7.R.1.2

 7.R.3.4

 7.C.4.1

 K12.EE.2.1

 K12.EE.1.1; 7.R.3.4

 7.R.1.1; 7.R.1.2

 7.C.4.1

 7.R.1.1; 7.R.1.2
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Customize

UNIT AT-A-GLANCE 

Unit planning guides include Florida's B.E.S.T. Standards coverage, pacing, Lexile® levels,  
and skills taught.

AT A GLANCEUNIT

Contents Pacing / 
# of Days Genre / Lexile Genre / Text Elements Comprehension 

Strategy
Vocabulary /  
Word Study

Author’s Craft / 
Conventions

Composition / Speaking 
and Listening / Research

IN
TR

O
2 

d
ay

s Unit Introduction
2

Academic Vocabulary (7.V.1.1)

Mentor Text: Against the Odds Informational Text
800L Summary (7.R.3)

W
H

O
LE

-C
LA

SS
 L

E
A

R
N

IN
G

15
 d

ay
s

Whole-Class Learning Introduction
Whole-Class Learning Strategies

3Black Sunday: The Storm That Gave  
Us the Dust Bowl
Erin Blakemore

Historical Writing 
1060L

Theme, Central Idea, and 
Supporting Evidence (7.R.2.2; 
7.R.3.3)

Establish a Purpose for 
Reading (K12.EE.2.1)

Concept Vocabulary Compound 
Words (7.V.1.3)

Complex Sentences 
(7.C.3.1) Comparison-and-Contrast 

Essay (7.C.1.4)
from The Grapes of Wrath
John Steinbeck 4 Historical Fiction 

600L Multiple Themes (7.R.1.1; 7.R.1.2) Monitor Comprehension 
(K12.EE.2.1)

Concept Vocabulary (7.V.1.3)
Old English Suffix: -less (7.V.1)

Narrative Point of View 
(7.R.1.3)

High School Teammates Carry On
Tom Rinaldi 4 Sports Profile

850L
Direct and Indirect 
Characterization (7.R.2.3)

Monitor Comprehension 
(K12.EE.2.1)

Concept Vocabulary Word Origins 
(7.V.1.3)

Rhetorical Devices  
(7.R.3.4; 7.C.3.1)

Feature Film Proposal (7.C.1.3)
Movie Pitch (K12.EE.6.1; 
7.C.2.1)

Performance Task
Writing 4

Expository Essay (7.C.1.4; 
7.C.1.5; 7.C.3.1; 7.C.5.1; 
7.C.5.2)

P
E

E
R

-G
R

O
U

P
 L

E
A

R
N

IN
G

15
 d

ay
s

Peer-Group Learning Introduction
Peer-Group Learning Strategies

3
The Circuit
Francisco Jiménez

Realistic Short Story
730L Influence of Setting (7.R.1.1) Make Predictions  

(K12.EE.2.1)

Base Words (7.V.1.3)
Spelling: -ly and -ally Endings 
(7.C.3.1)

Commas (7.C.3.1)
Comparison-and-Contrast 
Essay (7.C.1.4)

How This Son of Migrant Farm Workers Became an Astronaut
José Hernández and Octavio Blanco 3 Interview

860L Influence of Setting (7.R.1.1) Summarize (7.R.3) Context Clues (7.V.1.3)
Latin Root: -duc- (7.V.1.2)

Organizational Patterns 
(7.R.2.1)

A Work in Progress
Aimee Mullins 4 Oral History

930L
Language and Voice (7.R.2.3; 
7.R.3.1)

Generate Questions  
(K12.EE.2.1)

Context Clues (7.V.1.3)
Latin Prefix: extra- (7.V.1.2)

Verb Mood (7.R.2.3; 
7.C.3.1)

Discussion (K12.EE.4.1; 
7.C.2.1)

Do not go gentle into that good night • Remember
Dylan Thomas • Christina Rossetti 3 Poetry

NP
Poetic Forms and Meaning 
(7.R.1.4) Paraphrase (7.R.3.2) Context Clues (7.V.1.3)

Latin Root: gravis (7.V.1.2)
Sound Devices and 
Tone (7.R.3.1) Literary Argument (7.C.1.3)

Performance Task
Speaking and Listening 2

Expository Text (K12.EE.4.1; 
7.C.1.4; 7.C.1.5; 7.C.2.1; 
7.C.5.1)

IN
D

E
P

E
N

D
E

N
T 

LE
A

R
N

IN
G

2 
d

ay
s

Independent Learning Introduction 
Independent Learning Strategies

2

Four Skinny Trees from The House on Mango Street
Sandra Cisneros

Lyric Poetry
NP

Independent Learning provides 
students with the opportunity 
to analyze a selection 
independently. To facilitate 
students’ independence, no skills 
have been assigned.

Independent Learning provides students with the opportunity to analyze a selection 
independently. To facilitate students’ independence, no skills have been assigned.

Share Your Independent 
Learning (K12.EE.4.1)

The Girl Who Fell From the Sky
Juliane Koepcke

Journalism
790L

Profile: Malala Yousafzai
BBC

Biography
1330L

from Facing the Lion: Growing Up Maasai . . .
Joseph Lemasolai Lekuton

Memoir
800L

Rikki-tikki-tavi
Rudyard Kipling

Short Story
1010L

E
N

D
 O

F 
U

N
IT

3 
d

ay
s

Performance-Based Assessment
Writing

2

Expository Essay (7.C.1.4; 
7.C.3.1)

Unit Reflection Reflect on the Unit  
(K12.EE.4.1)

Unit Test 1

Compare Across Genres

Compare Across Genres

5
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INTEGRATING NOVELS

 BOOK  CLUB

CONTEMPORARY

CLASSIC

Contents Pacing / 
# of Days Genre / Lexile Genre / Text Elements Comprehension 

Strategy
Vocabulary /  
Word Study

Author’s Craft / 
Conventions

Composition / Speaking 
and Listening / Research

IN
TR

O
2 

d
ay

s Unit Introduction
2

Academic Vocabulary (7.V.1.1)

Mentor Text: Against the Odds Informational Text
800L Summary (7.R.3)

W
H

O
LE

-C
LA

SS
 L

E
A

R
N

IN
G

15
 d

ay
s

Whole-Class Learning Introduction
Whole-Class Learning Strategies

3Black Sunday: The Storm That Gave  
Us the Dust Bowl
Erin Blakemore

Historical Writing 
1060L

Theme, Central Idea, and 
Supporting Evidence (7.R.2.2; 
7.R.3.3)

Establish a Purpose for 
Reading (K12.EE.2.1)

Concept Vocabulary Compound 
Words (7.V.1.3)

Complex Sentences 
(7.C.3.1) Comparison-and-Contrast 

Essay (7.C.1.4)
from The Grapes of Wrath
John Steinbeck 4 Historical Fiction 

600L Multiple Themes (7.R.1.1; 7.R.1.2) Monitor Comprehension 
(K12.EE.2.1)

Concept Vocabulary (7.V.1.3)
Old English Suffix: -less (7.V.1)

Narrative Point of View 
(7.R.1.3)

High School Teammates Carry On
Tom Rinaldi 4 Sports Profile

850L
Direct and Indirect 
Characterization (7.R.2.3)

Monitor Comprehension 
(K12.EE.2.1)

Concept Vocabulary Word Origins 
(7.V.1.3)

Rhetorical Devices  
(7.R.3.4; 7.C.3.1)

Feature Film Proposal (7.C.1.3)
Movie Pitch (K12.EE.6.1; 
7.C.2.1)

Performance Task
Writing 4

Expository Essay (7.C.1.4; 
7.C.1.5; 7.C.3.1; 7.C.5.1; 
7.C.5.2)

P
E

E
R

-G
R

O
U

P
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E
A

R
N

IN
G

15
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ay
s

Peer-Group Learning Introduction
Peer-Group Learning Strategies

3
The Circuit
Francisco Jiménez

Realistic Short Story
730L Influence of Setting (7.R.1.1) Make Predictions  

(K12.EE.2.1)

Base Words (7.V.1.3)
Spelling: -ly and -ally Endings 
(7.C.3.1)

Commas (7.C.3.1)
Comparison-and-Contrast 
Essay (7.C.1.4)

How This Son of Migrant Farm Workers Became an Astronaut
José Hernández and Octavio Blanco 3 Interview

860L Influence of Setting (7.R.1.1) Summarize (7.R.3) Context Clues (7.V.1.3)
Latin Root: -duc- (7.V.1.2)

Organizational Patterns 
(7.R.2.1)

A Work in Progress
Aimee Mullins 4 Oral History

930L
Language and Voice (7.R.2.3; 
7.R.3.1)

Generate Questions  
(K12.EE.2.1)

Context Clues (7.V.1.3)
Latin Prefix: extra- (7.V.1.2)

Verb Mood (7.R.2.3; 
7.C.3.1)

Discussion (K12.EE.4.1; 
7.C.2.1)

Do not go gentle into that good night • Remember
Dylan Thomas • Christina Rossetti 3 Poetry

NP
Poetic Forms and Meaning 
(7.R.1.4) Paraphrase (7.R.3.2) Context Clues (7.V.1.3)

Latin Root: gravis (7.V.1.2)
Sound Devices and 
Tone (7.R.3.1) Literary Argument (7.C.1.3)

Performance Task
Speaking and Listening 2

Expository Text (K12.EE.4.1; 
7.C.1.4; 7.C.1.5; 7.C.2.1; 
7.C.5.1)

IN
D

E
P

E
N

D
E

N
T 

LE
A

R
N

IN
G

2 
d

ay
s

Independent Learning Introduction 
Independent Learning Strategies

2

Four Skinny Trees from The House on Mango Street
Sandra Cisneros

Lyric Poetry
NP

Independent Learning provides 
students with the opportunity 
to analyze a selection 
independently. To facilitate 
students’ independence, no skills 
have been assigned.

Independent Learning provides students with the opportunity to analyze a selection 
independently. To facilitate students’ independence, no skills have been assigned.

Share Your Independent 
Learning (K12.EE.4.1)

The Girl Who Fell From the Sky
Juliane Koepcke

Journalism
790L

Profile: Malala Yousafzai
BBC

Biography
1330L

from Facing the Lion: Growing Up Maasai . . .
Joseph Lemasolai Lekuton

Memoir
800L

Rikki-tikki-tavi
Rudyard Kipling

Short Story
1010L

E
N

D
 O

F 
U

N
IT

3 
d

ay
s

Performance-Based Assessment
Writing

2

Expository Essay (7.C.1.4; 
7.C.3.1)

Unit Reflection Reflect on the Unit  
(K12.EE.4.1)

Unit Test 1

The Cay
Theodore Taylor
Historical Fiction Adventure
860L

The Tequila Worm
Viola Canales
Realistic Fiction
830L

For more information, see the 
next page.

This chart includes pacing 
suggestions, skills, and 
standards that can be 
used as reference for 
lesson planning. You are 
encouraged to use your 
judgment as you plan 
lessons according to your 
classroom needs.

Pacing is suggested for 
a 40- to 50-minute class 
period. If you use block 
scheduling, you may 
combine days to meet 
your schedule needs.

Facing Adversity
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UNIT-BY-UNIT CORRELATION

ELA Standards and 
Benchmarks UNIT 1 UNIT 2 UNIT 3 UNIT 4 UNIT 5

RESEARCHING

6.C.4:  Researching

Researching and 
Using Information
6.C.4.1: Conduct 
research to answer 
a question, drawing 
on multiple reliable 
and valid sources, and 
refocusing the inquiry 
when appropriate.

from Browning Girl 
Dreaming  
(Inquiry and Research) p. 22
The Sand Castle  
(Inquiry and Research) p. 38
from Spoon River 
Anthology,  
(Inquiry and Research) p. 52

Feathered Friend  
(Inquiry and Research) p. 252
Feathered Friend  
(Multimedia Presentation):  
p. 263
The Biometric Body  
(Inquiry and Research) p. 272
The Black Hole of 
Technology  
(Summary of Research Findings) 
p. 323
Mexico’s Abandoned 
Railways and the SEFT-1 
(Research Report) p. 341

6.C.5 Creating and 
Collaborating

Multimedia
6.C.5.1: Integrate 
diverse digital media 
to enhance audience 
engagement in oral or 
written tasks.

Performance Task  
(Publishing and Presenting) 
p. 67

Performance Task  
(Publishing and Presenting)   
p. 203
The Tale of the 
Hummingbird  
(Research) p. 217
Black Cowbow, Wild Horses 
(Informative Report) p. 229
Poetry Collection 1  
(Illustration or Video) p. 24

Technology in 
Communication
6.C.5.2: Use digital 
tools to produce 
writing.

Performance Task  
(Publishing and Presenting)  
p. 67

Feathered Friend,  
(Multimedia Presentation) p. 
263
Performance Task  
( Revising) p. 296
Performance Task   
(Publishing and Pesenting) 
p. 299

VOCABULARY

6.V.1: Finding 
Meaning

The Sand Castle  
(Prefix un-) p. 35

from The Misadventures of 
Don Quixote  
(Long i Spelling Pattern: igh) 
p. 452
Jabberwocky | The Mock 
Turtle’s Song  
(Word Origins) p. 465

Academic 
Vocabulary 
6.V.1.1: Integrate 
academic vocabulary 
appropriate to grade 
level in speaking and 
writing.

Unit Introduction  
(Academic Vocabulary)  p. 5
Unit Introduction  
(TE: Expert’s Perspective) p. 75
The Moth Presents  
(Media Vocabulary) pp. 82, 84
Performance-Based 
Assessment  
(Share Your Perspective: Use 
New Words) p. 123

ELA Standards and 
Benchmarks UNIT 1 UNIT 2 UNIT 3 UNIT 4 UNIT 5

VOCABULARY (continued)

Morphology
6.V.1.2: Apply 
knowledge of Greek 
and Latin roots and 
affixes to determine 
meanings of words 
and phrases in grade-
level content.

Unit Introduction  
(Greek and Latin Roots) p. 5
from Spoon River 
Anthology  
(Latin Prefix: dis-) p. 54
from Bad Boy  
(Latin Root: -spec-) p. 78
Pope Francis  
(Latin Prefix:  
mal-)  p. 99 

Context and 
Connotation
6.V.1.3: Apply 
knowledge of 
context clues, 
figurative language, 
word relationships, 
reference materials, 
and/or background 
knowledge to 
determine the 
connotative and 
denotative meaning 
of words and phrases, 
appropriate to grade 
level.

from Bad Boy  
(Reference Materials) p. 70
Prince Francis  
(Word Relationships) p. 91
The Sound of Summer 
Running  
(Reference Materials)  
p. 103, 111
The Sound of Summer 
Running  
(Multiple Meaning Words)  
p. 111

The Biometric Body 
(Synonyms and Nuance) p. 274
Biometrics Are Not Better 
(Multiple-Meaning Words)  
p. 282
Is Our Gain Also Our Loss? 
(Base Words and Context)  
p. 306
The Black Hole of 
Technology  
(Context Clues | Multiple-
Meaning Words) pp. 316, 320
The Fun They Had  
(Context Clues) p. 326

FL8 FL9UNIT-BY-UNIT CORRELATIONUNIT-BY-UNIT CORRELATION

Contents
Standards and Benchmarks

Pacing /
# of days

EE         
1.1

EE        
2.1

EE         
3.1

EE         
4.1

EE         
5.1

EE         
6.1

9.R.
1

9.R.
1.1

9.R.
1.2

9.R.
1.3

9.R.
1.4

9.R.
2

9.R.
2.1

9.R.
2.2

IN
TR

O

Unit Introduction 1

W
H

O
LE

-C
LA

SS
 L

E
A

R
N

IN
G

The Fall of the House of Usher
Edgar Allan Poe 4

House Taken Over
Julio Cortázar 4

from How to Tell You’re Reading  
a Gothic Novel—In Pictures 
Adam Frost and Zhenia Vasiliev

2

Performance Task
Process Writing •       Timed Writing 4

P
E

E
R

-G
R

O
U

P
 L

E
A

R
N

IN
G

Peer-Group Learning 1

Where Is Here?
Joyce Carol Oates 3

from The Dream Collector
Arthur Tress 2

Why Do Some Brains Enjoy Fear?
Allegra Ringo 3

beware: do not read this poem •  
The Raven • Windigo
Ishmael Reed • Edgar Allan Poe • Louise Erdrich

3

Performance Task
Speaking and Listening 1

IN
D

E
P

E
N

D
E

N
T 

LE
A

R
N

IN
G

Independent Learning • Share Your 
Independent Learnin 2

E
N

D
 O

F 
U

N
IT

Performance-Based Assessment 
Writing • Revising and Editing  
• Unit Reflection

2

Inside the Nightmare

Standards and Benchmarks

9.R.
2.3

9.R.
2.4

9.R.
3

9.R.
3.1

9.R.
3.2

9.R.
3.3

9.R.
3.4

9.C.
1

9.C.
1.2

9.C.
1.3

9.C.
1.4

9.C.
1.5

9.C.
2

9.C.
2.1

9.C.
3.1

9.C.
4

9.C.
4.1

9.C.
5

9.C.
5.1

9.C.
5.2

9.V.
1

9.V.
1.1

9.V.
1.2

9.V.
1.3

1UNIT SPOTLIGHT AND SUPPORTING BENCHMARKS 

KEY

 Spotlight Benchmark 

 Supporting Benchmark

Pacing is suggested for a 40- to 50-minute class period. If you use block scheduling, 
you may combine days to meet your schedule needs.

See at a glance the level of coverage for Benchmarks addressed within each lesson. Spotlight 
Benchmarks indicate that full instruction and application opportunities are provided within 
that lesson. Supporting Benchmarks indicate that the Benchmark is addressed but in an 
anticipatory, supporting, or review capacity. Every Benchmark in the program appears in 
both Spotlight and Supporting roles.

UNIT 1 • SPOTLIGHT AND SUPPORTING BENCHMARKS UNIT 1 • SPOTLIGHT AND SUPPORTING BENCHMARKS FL13FL12

CORRELATION AT A GLANCE

ELA Expectation | Benchmark UNIT 1 UNIT 2 UNIT 3 UNIT 4 UNIT 5

ELA EXPECTATIONS

K12.EE.1.1  
Cite evidence to explain and justify reasoning.

K12.EE.2.1  
Read and comprehend grade-level complex texts proficiently.

K12.EE.3.1 Make inferences to support comprehension.

K12.EE.4.1 Use appropriate collaborative techniques and active listening skills when 
engaging in discussions in a variety of situations.

K12.EE.5.1  
Use the accepted rules governing a specific format to create quality work.

K12.EE.6.1  
Use appropriate voice and tone when speaking or writing.

READING PROSE AND POETRY

6.R.1 Reading Prose and Poetry

Literary Elements
6.R.1.1: Analyze how the interaction between characters contributes to the development  
of a plot in a literary text.

Theme
6.R.1.2: Analyze the development of stated or implied theme(s) throughout a literary text.

Perspective and Point of View
6.R.1.3: Explain the influence of multiple narrators and/or shifts in point of view in a  
literary text.

Poetry
6.R.1.4: Describe the impact of various poetic forms on meaning and style.

READING INFORMATIONAL TEXT

6.R.2 Reading Informational Text

Structure
6.R.2.1: Explain how individual text sections and/or features convey meaning in texts.

Central Idea
6.R.2.2: Analyze the central idea(s), implied or explicit, and its development throughout  
a text.

Purpose and Perspective
6.R.2.3: Analyze authors’ purpose(s) in multiple accounts of the same event or topic.

Argument 
6.R.2.4: Track the development of an argument, identifying the types of reasoning used.

READING ACROSS GENRES

6.R.3 Reading Across Genres

Interpreting Figurative Language
6.R.3.1: Explain how figurative language contributes to tone and meaning in text(s).

Paraphrasing and Summarizing
6.R.3.2: Paraphrase content from grade-level texts.

Comparative Reading
6.R.3.3: Compare and contrast how authors from different time periods address the same  
or related topics.

ELA Expectation | Benchmark UNIT 1 UNIT 2 UNIT 3 UNIT 4 UNIT 5

READING ACROSS GENRES (continued)

Understanding Rhetoric
6.R.3.4: Identify rhetorical appeals in a text.

COMMUNICATION

6.C.1: Communicating Through Writing

Narrative Writing
6.C.1.2: Write personal or fictional narratives using narrative techniques, precise words and 
phrases, and figurative language.

Argumentative Writing
6.C.1.3: Write and support a claim using logical reasoning, relevant evidence from sources, 
elaboration, and a logical organizational structure with varied transitions.

Expository Writing
6.C.1.4: Write expository texts to explain and/or analyze information from multiple sources, 
using a logical organizational structure, relevant elaboration, and varied transitions.

Improving Writing
6.C.1.5: Improve writing by planning, revising, and editing, considering feedback from  
adults and peers.

COMMUNICATING ORALLY

6.C.2: Communicating Orally

Oral Presentation 
6.C.2.1: Present information orally, in a logical sequence, using nonverbal cues, appropriate 
volume, clear pronunciation, and appropriate pacing.

FOLLOWING CONVENTIONS

6.C.4:  Researching

Conventions
6.C.3.1: Follow the rules of standard English grammar, punctuation, capitalization, and 
spelling appropriate to grade level.

RESEARCHING

6.C.4:  Researching

Researching and Using Information
6.C.4.1: Conduct research to answer a question, drawing on multiple reliable and valid 
sources, and refocusing the inquiry when appropriate.

6.C.5 Creating and Collaborating

Multimedia
6.C.5.1: Integrate diverse digital media to enhance audience engagement in oral or  
written tasks.

Technology in Communication
6.C.5.2: Use digital tools to produce writing.”

VOCABULARY

6.V.1: Finding Meaning

Academic Vocabulary 
6.V.1.1: Integrate academic vocabulary appropriate to grade level in speaking and writing.

Morphology
6.V.1.2: Apply knowledge of Greek and Latin roots and affixes to determine meanings of 
words and phrases in grade-level content.

Context and Connotation
6.V.1.3: Apply knowledge of context clues, figurative language, word relationships, reference 
materials, and/or background knowledge to determine the connotative and denotative 
meaning of words and phrases, appropriate to grade level.

CORRELATION AT A GLANCE

Quickly see which Florida’s B.E.S.T. Standards are covered in each unit to help you 
plan an alternate pathway through the program, taking advantage of flexible pacing 
while maintaining full standards coverage.

FL10 FL11CORRELATION AT A GLANCE CORRELATION AT A GLANCE

UNIT-BY-UNIT 
CORRELATION 
Florida’s B.E.S.T. Standards 
coverage by unit, with 
detailed selection and 
skills information.

CORRELATION  
AT A GLANCE 
High-level view of 
Florida’s B.E.S.T. 
Standards covered  
by unit.

SPOTLIGHT AND  
SUPPORTING 
BENCHMARKS  
At-a-glance level coverage  
for Benchmarks addressed 
in each lesson.
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EVERYTHING AT  
YOUR FINGERTIPS

DIGITAL RESOURCES
Digital resources are easy to find with an intuitive  
organization on Savvas Realize™.

Sync Google Classroom™ rosters 
with Realize and share content 
and data across both platforms.

BROWSE CONTENT
Search by Florida’s 

B.E.S.T. Standards, grade 
level, selection, genre, 
resource, and Lexile®.

Resources Are 
Organized to  

Make Finding Content 
and Planning 
Lessons Easy.
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Easy To Use

EVERYTHING AT  
YOUR FINGERTIPS

PROFESSIONAL 
DEVELOPMENT CENTER
Program authors share 
best practices and  
model techniques.

EXPERT’S PERSPECTIVE
Teacher’s Edition notes  
from program authors  

provide helpful teaching  
tips at point of use.

24/7 Access to  
mySavvasTraining.com 

• Training Tutorials
•  Implementation 

Resources
• Chat Support

CROSS-CURRICULAR 
PERSPECTIVES
Point-of-use connections to 
Civics, Social Studies, Math,  
Art, Science, and Music 
promote knowledge-building 
across subjects. 

his limbs? I am not that man. In a case like that, the dumb might 
eloquently speak, and the “lame man leap as an hart.”2

But such is not the state of the case. I say it with a sad sense of the 
disparity between us. I am not included within the pale of glorious 
anniversary! Your high independence only reveals the immeasurable 
distance between us. The blessings in which you, this day, rejoice 
are not enjoyed in common. The rich inheritance of justice, liberty, 
prosperity, and independence, bequeathed3 by your fathers, is shared 
by you, not by me. The sunlight that brought light and healing to you 
has brought stripes and death to me. This Fourth of July is yours, not 
mine. You may rejoice; I must mourn. To drag a man in fetters4 into 
the grand illuminated temple of liberty, and call upon him to join you 
in joyous anthems, were inhuman mockery and sacrilegious irony. Do 
you mean, citizens, to mock me, by asking me to speak today? . . .

Fellow citizens, above your national, tumultuous joy, I hear 
the mournful wail of millions! whose chains, heavy and grievous 
yesterday, are, today, rendered more intolerable by the jubilee shouts 
that reach them. If I do forget, if I do not faithfully remember those 
bleeding children of sorrow this day, “may my right hand forget her 
cunning, and may my tongue cleave to the roof of my mouth!”5 To 
forget them, to pass lightly over their wrongs, and to chime in with 
the popular theme would be treason most scandalous and shocking, 
and would make me a reproach before God and the world. My 
subject, then, fellow citizens, is American slavery. I shall see this 
day and its popular characteristics from the slave’s point of view. 
Standing there identified with the American bondman, making his 
wrongs mine, I do not hesitate to declare, with all my soul, that the 
character and conduct of this nation never looked blacker to me than 
on this Fourth of July! Whether we turn to the declarations of the past 
or to the professions of the present, the conduct of the nation seems 
equally hideous and revolting. America is false to the past, false to the 
present, and solemnly binds herself to be false to the future. Standing 
with God and the crushed and bleeding slave on this occasion, I will, 
in the name of humanity which is outraged, in the name of liberty 
which is fettered, in the name of the Constitution and the Bible, which 
are disregarded and trampled upon, dare to call into question and 
to denounce, with all the emphasis I can command, everything that 
serves to perpetuate slavery—the great sin and shame of America! 
“I will not equivocate; I will not excuse;” I will use the severest 
language I can command; and yet not one word shall escape me that 
any man, whose judgment is not blinded by prejudice, or who is not 
at heart a slaveholder, shall not confess to be right and just.

2.  “lame man leap as an hart” reference to the biblical passage Isaiah 35:6, promising 
God’s rescue of the weak and fearful. (A hart is a male deer.)

3. bequeathed (bih KWEETHT) adj. handed down.
4. fetters n. chains.
5. “may . . . mouth” reference to the biblical passage Psalm 137, referencing the grief of 

Jews who had been taken as captives to Babylon (c. 600 b.c.).

3

disparity (dih SPAR uh tee) n. 
great difference or inequality

4

denounce (dih NOWNS) v. 
criticize harshly

equivocate (ih KWIHV uh kayt) 
v. use unclear language to 
avoid committing oneself to 
something

CLOSE READ

ANNOTATE: Parallelism is 
the repetition of words or 
phrases that have similar 
grammatical structures. In 
the last two sentences of 
paragraph 4, identify two 
examples of parallelism.

QUESTION: What ideas 
do these examples of 
parallelism connect?

CONCLUDE: How does the 
use of parallelism add to 
the power and meaning of 
this section of the speech?
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TEACH

CROSS-CURRICULAR PERSPECTIVES
Civics Connection The “liberty” that Douglass 
refers to in paragraph 4 was a much-debated topic 
in the early nineteenth century. In fact, abolitionism 
and women’s suffrage were closely entwined. In 
the early nineteenth century, women advocated 
for the abolition of slavery by writing articles, 
pamphlets, and petitions. Several women, most 
notably the Grimké sisters, delivered fiery antislavery 
speeches to audiences around the country. The 
clergy denounced the women for addressing 

“mixed” audiences—both men and women in 
attendance. The Grimkés, along with other women, 
began to fight for women’s rights as well, seeing 
strong parallels between their situation and that 
of the slaves. When Elizabeth Cady Stanton and 
Lucretia Mott were denied seats at the 1840 World 
Anti-Slavery Convention, they held a landmark 
convention for women’s rights. Have students 
discuss how entwining the issue of slavery with 
women’s rights both helped and harmed each cause.

CLOSE READ 
Remind students that speech writers use various 
devices to provoke reactions in their listeners. One 
such rhetorical device is parallelism. Model the 
Close Read of paragraph 4 using the following 
think-aloud format. Possible responses to 
questions on the student page are included.

ANNOTATE: As I read paragraph 4, I find two 
examples of parallelism. 

QUESTION: The first example connects 
“humanity,” “liberty,” and “the Constitution and 
the Bible.” The second example connects two 
things Douglass says he will not do and one thing 
he says he will do.

CONCLUDE: The use of parallelism enables 
listeners to sense connections among ideas 
and to understand Douglass’s key points. The 
repeated use of “in the name of” makes the 
point that Douglass is arguing not only for his 
own benefit but also for all people who are 
opposed to slavery. The repetition of “I will” 
speaks of Douglass’s individual ability and 
determination to protest and seek change.

UNIT 3 • LEADERS AND VISIONARIES326
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DIGITAL NOVELS
myPerspectives 
Florida includes 
130+ eBooks that 
students can read 
any time.

OPTIONS FOR MORE CHOICE

Flexible Pacing and Implementation

OR OR

CLUB
BOOK

5

CLASSIC

·
·

·

·

The Cay
Theodore Taylor

Connection to the Essential Question

200+  
Lesson Plans  
for Additional  

Novels
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EXPLORE DIVERSE 
CHARACTERS AND CULTURES
With Book Club titles, students 
collaborate as they share 
responses, discuss questions, and 
explore big ideas.

INTEGRATING NOVELSUNIT

Flexible Pacing and Implementation

OR OR

CLUB
BOOK

5

CLASSIC

 Book Club Guides  
for the recommended 
novels are available 
online. They offer:
· Launching the Book Club 

· Author and Background 
Information 

· Reading Comprehension 
Strategies

· B.E.S.T.-aligned questions 
and projects

Compare Across Texts
Teaching with The Cay offers the opportunity to draw comparisons between the novel’s 
themes and characters and the ideas and subjects of the unit selection “High School 
Teammates Carry On.” In The Cay, Phillip and Timothy’s friendship enables the young 
boy to overcome the obstacles posed by his blindness. His personal growth as a result of 
a life-altering experience is paralleled in the sports profile about Dartanyon Crockett and 
Leroy Sutton, in which the boys experience life-changing events and persevere as a result 
of their deep friendship.

The Cay
Theodore Taylor
Historical Fiction Adventure
860L

Summary
The only survivors of a ship torpedoed during World War II are eleven-year-old Phillip 
Enright; Timothy, an old West Indian sailor; and Stew Cat. Somehow, they must 
learn to survive on a small cay in the Caribbean Sea. Staying alive depends on trust, 
overcoming prejudice, and facing obstacles—including Philip’s blindness.

Connection to the Essential Question

Phillip and Timothy must overcome obstacles posed by the natural world, as well as 
class and racial prejudice. In addition, Phillip must learn to live with his blindness as 
he develops a close bond with Timothy. The novel’s focus on how facing adversity 
influences our attitudes and actions is a response to the Essential Question.

Supplement the Unit
Have students read The Cay at home 
for 20–30 minutes per day, as a 
supplement to the unit selections 
and activities.

Recommended Pacing
5 pages per day

Substitute for Unit Selections
Have students read The Cay in class, 
in lieu of the Peer-Group Learning 
selections. Refer to the Unit at a 
Glance as you plan your standards 
coverage.

Recommended Pacing
10 pages per day

Extend Independent Learning
Have students read The Cay in 
class and at home, in lieu of the 
Independent Learning selections. 
Extend Independent Learning as 
needed.

Recommended Pacing
20 pages per day

514C UNIT 5 • FACING ADVERSITY

LIT22_TE07_FL_U05_UFM.indd   3 30/06/20   7:14 PM



27

INTEGRATE SOCIAL AND EMOTIONAL 
LEARNING
Includes titles such as: 
•  The Absolutely True Diary of an Indian
•  Ghost
•  I Am Malala
•  The Hate U Give  
•  The House on Mango Street and more!

PRINT NOVEL OPTIONS 
Choose from a wide variety of classic, contemporary, and multicultural titles to 
supplement your classroom library. Spanish titles are also available.

CASEL-certified! Support Social and  
Emotional learning with lessons  

aligned to popular novels. 

1500+  
Classic and 

Contemporary  
Novels to  

Choose
From

Novels

Talk to your Account General Manager for more details! 
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MONITOR STUDENT PROGRESS
Multiple customizable assessments allow you to choose how  
to monitor students’ proficiency of Florida’s B.E.S.T. Standards.

PREPARE FOR HIGH-STAKES TESTS

FLORIDA TEST PRACTICE
•   Timed writing, revising, and editing

FLORIDA TEST PREP BANKS

•   Banks of passages and assessment  
items are aligned to tested Florida’s  
B.E.S.T. Standards

•  Use standalone banks for test-taking 
practice or combined banks for a full-
length test

COLLEGE TEST PREP PRACTICE 
•  Close Read questions are  
 formatted like SAT®/ACT® tests

•  Test banks in SAT and  
ACT formats offer  
test-taking practice

• Editable and customizable 
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Multiple Choice 
NOTEBOOK

A loneliness and lack of friendship

B lack of nice clothing

C poverty and poor housing

D hunger and lack of basic necessities

3. What important insight do both the short story and the  
interview share? 

A Not everyone has to overcome obstacles in order to be happy. 

B Anyone can overcome obstacles with determination. 

C Hard work is all that is needed to overcome obstacles.

D Love, stability, and education are essential to overcoming obstacles.

from “How This Son of Migrant Farm 
Workers Became an Astronaut“

But then as a teenager I was 
embarrassed because we lived in the 
barrio. We lived in areas that were 
run down because those were the 
areas where we could afford to live. 
(paragraph 11)

from “The Circuit“

The garage was worn out by the years. 
It had no windows. The walls, eaten by 
termites, strained to support the roof 
full of holes. The dirt floor, populated 
by earth worms, looked like a gray  
road map. (paragraph 15)

These questions are based on the short story, “The Circuit,” and 
the interview, “How This Son of Migrant Farm Workers Became an 
Astronaut.” Choose the best answer to each question. 

1. Consider the ending of "The Circuit." Which answer choice best states 
how Panchito's probable future compares to the life José Hernández 
achieved?

A Like José Hernández, Panchito will probably stop moving from farm 
to farm.

B Like José Hernández, Panchito will probably get an education and 
achieve his dreams.

C Unlike José Hernández, Panchito will probably not get an education 
and achieve his dreams.

D Like José Hernández, Panchito will become an astronaut.

2. Read the passages from the short story and the interview. Which 
answer choice best states a similarity between the challenges both 
Panchito and young Hernández face in these passages?

Compare Fiction and Nonfiction 

HOW THIS SON OF 
MIGRANT FARM WORKERS 
BECAME AN ASTRONAUT

THE CIRCUIT 

TEST PRACTICE

 B.E.S.T.
K12.EE.1.1: Cite evidence to explain 
and justify reasoning.

7.R.3.3: Compare and contrast how 
authors with differing perspectives 
address the same or related topics 
or themes.

7.C.1.4: Write expository texts to 
explain and analyze information from 
multiple sources, using relevant 
supporting details and a logical 
organizational pattern.

602 UNIT 5 • FACING ADVERSITY 
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FACILITATE

Multiple Choice
See correct answers on student page.

EXPLANATIONS

1. Correct: C: Nothing in the story indicates that 
Panchito will be able to achieve an education.

 Incorrect: A: Nothing indicates that Panchito's 
family will stop moving. B: Hernández was able 
to get an education and achieve his dreams. D: 
Hernández was able to become an astronaut.

2. Correct: C: Both passages talk about living in 
poor housing that is indicative of poverty.

 Incorrect: A: Neither passage mentions 
loneliness or lack of friendship. B: Neither 
passage mentions clothing. D: Neither passage 
mentions hunger or basic necessities.

3. Correct: D: Hernández, who experiences love, 
stability, and education, is able to succeed; 
Panchito, who does not experience these 
things, is not able to succeed.

 Incorrect: A: Panchito’s chances of happiness 
are constantly undermined throughout the 
story. B: Panchito is determined, yet he is 
unable to overcome his obstacles. C: Panchito’s 
hard work is not enough to allow him to 
overcome his obstacles.

UNIT 5 • FACING ADVERSITY602
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NOTEBOOK

Short Response

Timed Writing

1. Read the assignment carefully and completely.

2. Decide the most important thing you want to say—your 
central idea.

3. Decide which supporting details you’ll use from the two texts.

4. Organize your ideas, making sure to address these points:

• Explain how the experiences of the character in the  
short story and those of the subject of the interview  
are similar. What challenges do they both face?

• Explain important differences between the two 
selections. What is the outcome of each? How do the 
text types differ? 

• Explain the insights expressed in both selections and 
how they are similar and different.

5-MINUTE PLANNER

ASSIGNMENT

Both “The Circuit” and “How This Son of Migrant Farm Workers 
Became an Astronaut” explore the obstacles that children of 
migrant workers often face. Write a comparison-and-contrast 
essay in which you discuss similarities and differences in the insights 
the two texts express.

A comparison-and-contrast essay is a piece of writing in which you 
analyze the similarities and differences among two or more topics. 

1. (a) In “The Circuit,” how do Panchito and his family react when seeing 
the school bus during grape season? Why? (b) Analyze What raises 
Panchito’s hopes when he begins attending school?

2. (a) In the interview, how does Hernández describe his parents’ attitude 
about education? (b) Connect In your opinion, which of their actions 
best reflects this attitude? Support your response with text evidence.

3. (a) Compare and Contrast How are Panchito’s and Hernández’s 
childhoods similar and different? Consider the challenges or conflicts they 
face. (b) Make Inferences What do Panchito’s and Hernández’s reactions 
to the challenges they face reveal about the kind of people they are?

Answer the 
questions in your 
notebook. Use text 
evidence to explain 
and justify your 
reasoning.

Essential Question: How do we overcome obstacles?

Test Practice 603
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myPerspectives Digital

NOTEBOOK

Short Response
POSSIBLE RESPONSES:

1. (a) His father turns pale and warns Panchito 
and Roberto that it is coming. They hide in 
the vineyards to avoid getting into trouble for 
skipping school. (b) Mr. Lema offers to give 
him trumpet lessons during lunch hours.

2. (a) His parents thought education was very 
important. (b) The mother insists the children 
finish their homework; the parents move to 
Stockton to give the children stability; both 
parents motivate him with their advice.

3. Student responses will vary.

Timed Writing
Students should write a brief compare-and-
contrast essay about how the texts express 
insights about overcoming obstacles.

POSSIBLE RESPONSES:

Similarities: Both selections show what it 
is like to grow up as a child of migrant farm 
workers. Both selections show how setting 
influences what people say, do, and choose. 
Both selections describe how the boys faced such 
challenges as having to live in run-down housing, 
work very long days picking crops, miss school, 
and constantly move from place to place.

Differences: “The Circuit” tells about a 
fictional character. It conveys what happens 
when a family is unable to break free from 
the vicious cycle of constantly having to move, 
disrupting or ending their children’s education, 
and depending on exploitative strangers instead 
of having a community to rely on. “How This Son 
of Migrant Farm Workers Became an Astronaut” 
tells about the life of a real person. It conveys 
what is possible when his family made lifestyle 
changes to support his goals and when he 
persevered in applying to NASA to become an 
astronaut despite eleven rejections.

Insights: Students should present a possible 
theme statement for each selection and justify it 
by citing details from the text.

603How This Son of Migrant Farm Workers Became an Astronaut
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Florida Test Prep Workbook Reading Test Bank 3

Name

Now answer Numbers 1 through 10. Base your answers on the passages “Marching for the 
Vote” and “The Women’s Suffrage Movement in the United States.”

 1. Read this dictionary entry.

cause \'kôz\

1. n. something that causes another thing to happen; 2. n. a reason for doing something; 
3. n. something to which people lend their support; 4. v. to make something happen

  Which part of speech is the word cause as it appears in paragraph 1 of Passage 1?

A  verb, definition 1

B  noun, definition 2

C  adverb, definition 3

D  adjective, definition 4

 2. Read this dictionary entry.

inauguration \i-'nô-gye-'rā-shen\n.

a ceremony in which an elected official is inducted into office, or inaugurated [from Latin 
inaugurates, meaning “to induct someone for the priesthood or other office by augury, 
the interpreter of omens of the future”]

  What can you determine about the word inauguration, based on how it is used in 
paragraph 1 of Passage 1?

A  It is based on a Latin word used to describe a ceremony for a priest or official.

B  It is used today to describe a ceremony in which a priest is inducted into office.

C  It is used today to describe a ceremony in which officials talk about the future.

D  It is based on a Latin word used to describe a ceremony that predicts the future.
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INFORM INSTRUCTION

MONITOR PROGRESS

EXIT TICKETS 
Identify student understanding of 
skills taught with each selection. 
Includes remediation, if needed.

SELECTION TESTS 
Monitor student understanding  
of texts read in each unit. 

UNIT TESTS  
Monitor student understanding 
of skills taught in each unit. 
Remediation is available, if needed.

Delivered How You Need It
Online assessments, test banks, and editable 
documents allow you to choose the best 
format for your classroom.

POINT-OF-USE OPPORTUNITIES
• Monitor and Adjust Teacher Notes
• Reteach and Practice
• Build Insight Questions
• Selection Instructional Activities
• Quick Conference Teacher Notes

PERFORMANCE-BASED ASSESSMENTS
• Writing Performance Task
•  Speaking and Listening Performance Task
•  Performance-based Assessment

HOW THIS SON OF MIGRANT 
FARM WORKERS BECAME AN 
ASTRONAUT

Co
py

rig
ht

 ©
 S

av
va

s L
ea

rn
in

g 
Co

m
pa

ny
 L

LC
. A

ll 
Ri

gh
ts

 R
es

er
ve

d.

ANALYZE AND INTERPRET

Influence of Setting In autobiographical writing, biographical writing, 
and interviews, writers often explore ways in which a setting, or 
environment, shapes the ideas, beliefs, and actions of a person.

As you reflect on “How This Son of Migrant Farm Workers Became an 
Astronaut,” recall the aspects of environment that shaped Hernández’s 
childhood. In particular, consider these factors:

• geographic locations and seasons

• the economic aspects of his family’s life

• the values that his parents taught him

Genre / Text Elements

TIP: To determine 
the influence of 
setting, or place, 
notice the connections 
Hernández makes 
between his 
circumstances and his 
life choices.

PRACTICE  Analyze each passage, and describe ways in which 
setting affected Hernández's early life. Share your completed chart 
with your group.

PASSAGE FROM THE TEXT EFFECT ON HERNÁNDEZ

My childhood was typical of a migrant 
farm working family, a family that 
spends nine months out of the year 
picking fruits and vegetables from 
Southern California to Northern 
California. While others looked forward 
to summer vacation, I hated it. Summer 
vacation meant working seven days a 
week in the fields. (paragraph 7)

But then as a teenager I was 
embarrassed because we lived in the 
barrio. We lived in areas that were run 
down because those were the areas 
where we could afford to live.

My bi-cultural upbringing made me feel 
out of place—not American enough, 
but not Mexican enough, either. 
(paragraphs 11–12)

INTERACTIVITY

 B.E.S.T.
7.R.1.1: Analyze the impact of 
setting on character development 
and plot in a literary text.
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FACILITATE

EXIT TICKET

To assess students’ progress, administer the 
Exit Ticket: Influence of Setting. 

RETEACH AND PRACTICE If students need 
more practice, see Exit Ticket: Influence of 
Setting (RP). 

Genre / Text Elements
Influence of Setting Have students recall what 
they have already learned about the influence 
of setting. Point out that setting also plays a role 
in biographical writing, including interviews. 
Then, ask groups to discuss the list of factors. 
Encourage students to share examples that they 
recall from the selection.

PRACTICE  POSSIBLE RESPONSES:

See possible responses on student page.

He accepted his part in helping 
his family (values) but also 
disliked spending summer 
in fields all over California 
(geographic locations and 
seasons). 

He felt bad about living in 
run down areas (geographic 
locations and economic factors) 
and different from people 
around him (cultural factors).

MONITOR AND ADJUST If  students 
struggle to complete the chart, then point 
out specific details in the passages and ask 
leading questions.

 7.R.1.1

UNIT 5 • FACING ADVERSITY600
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PERFORMANCE TASK 

Sources

• Whole-Class Learning 
Selections

• Peer-Group Learning 
Selections

• Research you have 
conducted.

• Your own experiences 
and observations.

Present a Talk Show
A talk show is a public discussion that is broadcast on TV or radio, provided 
online, or delivered as a podcast. Most talk shows have one or more hosts 
who introduce guests and organize the discussion.

Plan With Your Group

Analyze the Texts As a group, review the texts from the unit and consider 
how specific characters or authors would answer the question: Does 
forgiveness first require an apology? Use a chart like the one shown to record 
ideas from your discussion.

Choose Your Roles Assign or choose roles to play in the show, making 
sure you have one or more hosts as well as a representation of the authors, 
characters, and speakers from the unit. Brainstorm for questions a talk show 
host will ask and the ways in which each personality might respond.

You have read about ways in which various people, both fictional and 
real, have dealt with forgiveness. Work with your group to plan and 
present a talk show segment that addresses this question:

Does forgiveness first require an apology?

Assign roles to each group member—some will represent authors, 
speakers, or characters and others will serve as hosts. Make sure each 
participant develops a clear thesis and supports it with a credible 
evidence from the sources you’ve read or researched in this unit. Each 
speaker should use correct language conventions to communicate 
effectively.

ASSIGNMENT

SPEAKER POSITION ON APOLOGY AND FORGIVENESS

Characters from The 
Tempest

Speakers of the poems 
by Virgil Suárez and J. P. 
Dancing Bear

Speakers of the poems 
by Margaret Atwood and 
Wisława Szymborska

Author of “Understanding 
Forgiveness”

Desmond Tutu

INTERACTIVITY

COLLABORATION
CENTER

Visit the Collaboration 
Center for video  
tutorials on working  
in groups.

 B.E.S.T.
K12.EE.4.1: Use appropriate 
collaborative techniques and active 
listening skills when engaging in 
discussions in a variety of situations.

10.C.2.1: Present information orally, 
with a logical organization and 
coherent focus, with credible 
evidence, creating a clear perspective.

10.C.3.1: Follow the rules of 
standard English grammar, 
punctuation, capitalization, and 
spelling appropriate to grade level.
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FACILITATE

Active Classroom Listening Teachers can help 
students participate in class more effectively by 
discussing how to ask critical questions in classroom 
conversations. Teachers can guide students to 
determine which questions are most important 
and will yield good answers by modeling questions 
that synthesize multiple viewpoints and tap critical-
thinking skills. Here are some samples to use:

• What are the implications of . . . ?

• What is the difference between . . . and . . . ?

• What is a counterargument against . . . ?

• What are the strengths and weaknesses of . . . ?

• What is another way to look at . . . ?

Remind students to avoid yes/no questions because 
they cut off discussion. Teachers can also teach 
students to use critical listening—weighing what has 
been said to decide whether they agree with it or 
not. Critical listening can help students identify the 
salient parts of each question and integrate these 
parts to formulate an idea or an opinion.

Present a Talk Show DOK 4 
Talk Show Segment Explain that each group 
will choose one or two group members to host 
the show while the others will act as guests 
who represent characters, speakers, or authors. 
Students should keep these roles in mind as 
they plan.

Remind groups to consult the schedule for Peer-
Group learning to guide their work during the 
Performance Task. 

Plan With Your Group
Analyze the Texts Support student groups 
as they analyze the texts. Students may wish 
to select one group member to take notes and 
record the ideas from their discussion about 
positions on apology and forgiveness. 

Choose Your Roles Encourage students to use 
the discussion about character, speaker, and 
author positions on apology and forgiveness 
as an opportunity to begin homing in on the 
particular role they would like to play in the show. 
The group may wish to elect a group member to 
facilitate the process of assigning roles.

ERNEST MORRELL, PH.D.EXPERT’S PERSPECTIVE

LEARNING OBJECTIVES
Assigning the Performance Task will allow 
you to cover the following standards. For  
full standards language, see the 
correlations at the back of the book.

10.C.2.1; 10.C.3.1
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K12.EE.4.1;

PERFORMANCE TASK 

Sources

• Whole-Class Learning 
Selections

• Peer-Group Learning 
Selections

• Research you have 
conducted.

• Your own experiences 
and observations.

Present a Talk Show
A talk show is a public discussion that is broadcast on TV or radio, provided 
online, or delivered as a podcast. Most talk shows have one or more hosts 
who introduce guests and organize the discussion.

Plan With Your Group

Analyze the Texts As a group, review the texts from the unit and consider 
how specific characters or authors would answer the question: Does 
forgiveness first require an apology? Use a chart like the one shown to record 
ideas from your discussion.

Choose Your Roles Assign or choose roles to play in the show, making 
sure you have one or more hosts as well as a representation of the authors, 
characters, and speakers from the unit. Brainstorm for questions a talk show 
host will ask and the ways in which each personality might respond.

You have read about ways in which various people, both fictional and 
real, have dealt with forgiveness. Work with your group to plan and 
present a talk show segment that addresses this question:

Does forgiveness first require an apology?

Assign roles to each group member—some will represent authors, 
speakers, or characters and others will serve as hosts. Make sure each 
participant develops a clear thesis and supports it with a credible 
evidence from the sources you’ve read or researched in this unit. Each 
speaker should use correct language conventions to communicate 
effectively.

ASSIGNMENT

SPEAKER POSITION ON APOLOGY AND FORGIVENESS

Characters from The 
Tempest

Speakers of the poems 
by Virgil Suárez and J. P. 
Dancing Bear

Speakers of the poems 
by Margaret Atwood and 
Wisława Szymborska

Author of “Understanding 
Forgiveness”

Desmond Tutu

INTERACTIVITY

COLLABORATION
CENTER

Visit the Collaboration 
Center for video  
tutorials on working  
in groups.

 B.E.S.T.
K12.EE.4.1: Use appropriate 
collaborative techniques and active 
listening skills when engaging in 
discussions in a variety of situations.

10.C.2.1: Present information orally, 
with a logical organization and 
coherent focus, with credible 
evidence, creating a clear perspective.

10.C.3.1: Follow the rules of 
standard English grammar, 
punctuation, capitalization, and 
spelling appropriate to grade level.
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FACILITATE

Active Classroom Listening Teachers can help 
students participate in class more effectively by 
discussing how to ask critical questions in classroom 
conversations. Teachers can guide students to 
determine which questions are most important 
and will yield good answers by modeling questions 
that synthesize multiple viewpoints and tap critical-
thinking skills. Here are some samples to use:

• What are the implications of . . . ?

• What is the difference between . . . and . . . ?

• What is a counterargument against . . . ?

• What are the strengths and weaknesses of . . . ?

• What is another way to look at . . . ?

Remind students to avoid yes/no questions because 
they cut off discussion. Teachers can also teach 
students to use critical listening—weighing what has 
been said to decide whether they agree with it or 
not. Critical listening can help students identify the 
salient parts of each question and integrate these 
parts to formulate an idea or an opinion.

Present a Talk Show DOK 4 
Talk Show Segment Explain that each group 
will choose one or two group members to host 
the show while the others will act as guests 
who represent characters, speakers, or authors. 
Students should keep these roles in mind as 
they plan.

Remind groups to consult the schedule for Peer-
Group learning to guide their work during the 
Performance Task. 

Plan With Your Group
Analyze the Texts Support student groups 
as they analyze the texts. Students may wish 
to select one group member to take notes and 
record the ideas from their discussion about 
positions on apology and forgiveness. 

Choose Your Roles Encourage students to use 
the discussion about character, speaker, and 
author positions on apology and forgiveness 
as an opportunity to begin homing in on the 
particular role they would like to play in the show. 
The group may wish to elect a group member to 
facilitate the process of assigning roles.

ERNEST MORRELL, PH.D.EXPERT’S PERSPECTIVE

LEARNING OBJECTIVES
Assigning the Performance Task will allow 
you to cover the following standards. For  
full standards language, see the 
correlations at the back of the book.

10.C.2.1; 10.C.3.1
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K12.EE.4.1;

PEER-TO-PEER LEARNING

COLLABORATION CENTER
Peer-to-peer videos model 

positive interactions, group  
dynamics, respectful feedback,  

and time management skills.

PEER GROUP  
TEACHING SUPPORT
Point-of-use strategies help students 
reach the desired Learning Objective.

DISCUSSION BOARD
Students respond to their peers  
by posting comments in real time.

Peer-to-Peer
Commenting
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TEACH

Engage Your Thinking

Formulate a Thesis
State a Position

EXTENDED STUDY: PROJECT

Writing to Synthesize

EXAMPLE

NOTEBOOK

ASSIGNMENT

LINES FROM THE POEM GRAPHIC NOVEL PANELS

from BEOWULF (graphic novel)

from BEOWULF

K12.EE.6.1: 

DIFFERENTIATED INSTRUCTION OL  ON LEVEL/SUPPORT

EXTENDED STUDIES
College-level writing 
projects helps students 
synthesize across texts. 

Accountable Talk
Assist effective classroom discussions  
with point-of-use strategies.

RIGOR THAT CHALLENGES

COMPARATIVE 
READING
Students build insight 
and develop higher-
order thinking as they 
compare texts within 
and across genres.

Develop 
Thinkers

TEACH

Writing to Synthesize DOK 4

Critical Evaluation Tell students that they will 
be critiquing and evaluating the effectiveness of 
the graphic novel adaptation of Beowulf. Briefly 
summarize the steps of the project. Suggest that 
the students use a graphic organizer or chart to 
gather information and details from the three 
texts, which they will then synthesize, or combine 
into a coherent, unified evaluation. The chart, 
which can serve as a notetaking device, might 
include supporting evidence and examples from 
each of the texts, and comments about the 
effectiveness of the multimedia approach.

Engage Your Thinking
Make Connections Student responses to the 
text will vary. The first column should identify 
lines of text, and the second should identify 
panels. Have the students identify specific details 
and characteristics that are similar and that are 
different in the poem and in the graphic novel.

Formulate a Thesis
State a Position As students work with the 
questions to formulate ideas for their thesis 
statements, remind them that they will need 
to develop and support their statements with 
information and details they gather and synthesize 
from the three texts.

EXTENDED STUDY: PROJECT

Writing to Synthesize

In “Beowulf Is Back!” James Parker describes Gareth Hinds’s adaptation of 
Beowulf as a “near-masterpiece.” Now that you have read Parker’s essay, 
several episodes of the poem, and a section of Hinds’s graphic novel, make 
your own evaluation of Hinds’s work. Do you agree with Parker?

Engage Your Thinking
Make Connections Identify segments of the poem and the graphic novel 
that correspond to each other. Then, examine their similarities and differences. 
Take notes in a chart like the one shown.

Formulate a Thesis 
State a Position Decide your position by evaluating Hinds’s work. To do so, 
jot down answers to these questions:

• How does Hinds use text features, such as illustrations, a caption, and 
speech bubbles, to show details of the poem? Are these effective choices?

• What, if anything, is lost in Hinds’s adaptation of Beowulf? What, if 
anything, is gained?

• Do you think Hinds’s work is both a strong graphic novel and a strong 
adaptation of Beowulf? Is it just one or the other? Or is it neither?

• What matters more in an adaptation, faithfulness to the original or 
imagination and interpretation?

Use your questions to write a clear thesis statement. Your thesis should hint 
at some of the reasons for your position.

 EXAMPLE

Weak Thesis: I don’t think Gareth Hinds’s graphic novel adaptation 
is a “near-masterpiece.”

Strong Thesis: Gareth Hinds’s graphic novel may be a “near-
masterpiece,” but it cannot fully capture the depth of the poem itself.

NOTEBOOK

ASSIGNMENT

Write a critical evaluation of the excerpt from Gareth Hinds’s graphic 
novel adaptation of Beowulf. Demonstrate your understanding by 
including the following elements:

• a clear thesis, or central idea

• a well-organized analysis, supported with textual details and examples

• consideration of the effectiveness of a multimedia text, such as the 
Beowulf graphic novel, to convey the complexity of a classic 
literary work

• tone and voice that are appropriate for academic writing

LINES FROM THE POEM GRAPHIC NOVEL PANELS

from BEOWULF (graphic novel)

from BEOWULF

BEOWULF IS BACK! 

 B.E.S.T.
K12.EE.6.1: Use appropriate voice 
and tone when speaking or writing.

12.R.2.1: Evaluate the structure(s) 
and features in texts, identifying how 
the author could make the text(s) 
more effective.

12.R.3.3: Analyze the influence of 
classic literature on contemporary 
world texts.

12.C.1.4: Write an in-depth analysis 
of complex texts using logical 
organization and appropriate tone 
and voice, demonstrating a thorough 
understanding of the subject.
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Supporting a Claim Invite students to decide 
whether they enjoyed the epic or the graphic 
novel more. Then, have them write a paragraph 
supporting their claim that one form is better 
than the other, citing specific evidence from both 
sources. Encourage them to explain the strengths 

of their preferred form and the weaknesses of 
the other form. Have one volunteer who prefers 
the epic and one who prefers the graphic novel 
argue their cases in front of the class. Afterward, 
discuss with the class the strengths and 
weaknesses of each argument.

UNIT 1 • FORGING A HERO72
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INTERACTIVITY

ANALYZE AND INTERPRET

Close Read

The Reading sections of college admissions tests require you to apply close-
reading skills to answer questions about the details and deeper meanings of 
texts. Practice with these questions, which are based on paragraphs 2–13 of 
“House Taken Over.”

 PRACTICE Select an answer.

1. In the fourth sentence of paragraph 2, “commune” most nearly means

A) exchange ideas.

B) converse.

C) connect intimately.

D) live together.

2. It can be reasonably inferred from paragraphs 6–13 that the narrator and 
his sister

E) believe that the mysterious entities in their home will eventually leave.

F) have resigned themselves to the mysterious entities that are taking 
over their home.

G) disagree over how to respond to the mysterious entities that are taking 
over their house.

H) suffer from delusions that make them believe mysterious beings are in 
their home.

Inquiry and Research

Research and Extend Conduct research to answer this question: How did 
Edgar Allan Poe’s work influence Julio Cortázar’s fiction? Find at least two 
relevant sources of information. 

Locate Relevant Sources To determine if a source is relevant, ask yourself 
questions such as “Is the information in this source related to my topic?” and 
“Does this source answer my question?” In some cases, you may need to 
read all or most of the information to determine if a source is relevant. 
However, in other cases you may be able to determine a source’s relevancy by 
skimming the content or by looking at the title, subheads, or table of 
contents.

 PRACTICE Conduct research, locating two relevant sources to answer 
the research question. Then, write a summary of your findings and list the 
sources you consulted.

NOTEBOOK

RESEARCH

HOUSE TAKEN OVER

 TEKS
8.F. Analyze how the author’s diction 
and syntax contribute to the mood, 
voice, and tone of a text.

11.E. Locate relevant sources.

44 UNIT 1 • INSIDE THE NIGHTMARE
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TEACH

Close Read
Allow students sufficient time to answer 
the questions. Encourage them to return to 
paragraphs 2–13 of the text to determine or 
confirm the correct answers.

See correct responses on student page.

OL  ON LEVEL/SUPPORTDIFFERENTIATED INSTRUCTION 

Historical Timelines Use a prompt to spark 
a discussion about historical timelines. While 
timelines show a sequence of events, they can 
do other things. Ask students if they can name 
other things that a timeline may show. Examples 
might include showing the progression of a story, 
illustrating cause-and-effect relationships, and 

demonstrating how themes build throughout a 
story. Have students of different abilities work in 
groups of three or four to create a timeline of the 
events that take place in “House Taken Over.” Ask 
students to identify patterns, key moments, cause-
and-effect relationships, and recurring themes.

Inquiry and Research
Research and Extend Offer students this 
dictionary definition of the word relevant: 
“bearing upon or relating to the matter at hand; 
pertinent.” Explain to students that they will 
usually have to read at least a portion of a source 
to determine whether it is relevant. Reassure 
students that, whenever they determine that a 
source is irrelevant, they will have the opportunity 
to locate another, relevant source.

 PRACTICE 
Offer students the opportunity to conduct brief 
research to locate at least two relevant sources. 
Verify that the sources students choose are, 
indeed, relevant.
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INTERACTIVITY

ANALYZE AND INTERPRET

Close Read

The Reading sections of college admissions tests require you to apply close-
reading skills to answer questions about the details and deeper meanings of 
texts. Practice with these questions, which are based on paragraphs 2–13 of 
“House Taken Over.”

 PRACTICE Select an answer.

1. In the fourth sentence of paragraph 2, “commune” most nearly means

A) exchange ideas.

B) converse.

C) connect intimately.

D) live together.

2. It can be reasonably inferred from paragraphs 6–13 that the narrator and 
his sister

E) believe that the mysterious entities in their home will eventually leave.

F) have resigned themselves to the mysterious entities that are taking 
over their home.

G) disagree over how to respond to the mysterious entities that are taking 
over their house.

H) suffer from delusions that make them believe mysterious beings are in 
their home.

Inquiry and Research

Research and Extend Conduct research to answer this question: How did 
Edgar Allan Poe’s work influence Julio Cortázar’s fiction? Find at least two 
relevant sources of information. 

Locate Relevant Sources To determine if a source is relevant, ask yourself 
questions such as “Is the information in this source related to my topic?” and 
“Does this source answer my question?” In some cases, you may need to 
read all or most of the information to determine if a source is relevant. 
However, in other cases you may be able to determine a source’s relevancy by 
skimming the content or by looking at the title, subheads, or table of 
contents.

 PRACTICE Conduct research, locating two relevant sources to answer 
the research question. Then, write a summary of your findings and list the 
sources you consulted.

NOTEBOOK

RESEARCH

HOUSE TAKEN OVER

 TEKS
8.F. Analyze how the author’s diction 
and syntax contribute to the mood, 
voice, and tone of a text.

11.E. Locate relevant sources.
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TEACH

Close Read
Allow students sufficient time to answer 
the questions. Encourage them to return to 
paragraphs 2–13 of the text to determine or 
confirm the correct answers.

See correct responses on student page.

OL  ON LEVEL/SUPPORTDIFFERENTIATED INSTRUCTION 

Historical Timelines Use a prompt to spark 
a discussion about historical timelines. While 
timelines show a sequence of events, they can 
do other things. Ask students if they can name 
other things that a timeline may show. Examples 
might include showing the progression of a story, 
illustrating cause-and-effect relationships, and 

demonstrating how themes build throughout a 
story. Have students of different abilities work in 
groups of three or four to create a timeline of the 
events that take place in “House Taken Over.” Ask 
students to identify patterns, key moments, cause-
and-effect relationships, and recurring themes.

Inquiry and Research
Research and Extend Offer students this 
dictionary definition of the word relevant: 
“bearing upon or relating to the matter at hand; 
pertinent.” Explain to students that they will 
usually have to read at least a portion of a source 
to determine whether it is relevant. Reassure 
students that, whenever they determine that a 
source is irrelevant, they will have the opportunity 
to locate another, relevant source.

 PRACTICE 
Offer students the opportunity to conduct brief 
research to locate at least two relevant sources. 
Verify that the sources students choose are, 
indeed, relevant.
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DEVELOPING STRATEGIES
Students learn a core set of strategies to support comprehension  
without disrupting what they are reading. 

CLOSE READ 
Students annotate, question, 
and conclude as they  
notice the author’s  
word choices and how  
the author influences and 
communicates meaning.
 

TRANSFERABLE SKILLS
Students learn to ask their own questions, reread to clarify, predict 
what might happen, and summarize – skills that are transferable 
beyond the classroom.
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LANGUAGE STUDY 
Students interact with vocabulary 
words and complete word study 
activities connected to the text.

“There are three essential reading questions students should 
master in order to deepen their comprehension: What does 
the text say? What does it not say? How is the text said?”

— Kelly Gallagher, myPerspectives Author 

Develop 
Thinkers

COMPREHENSION 
STRATEGIES 
Students learn strategies that will 
help them when understanding 
breaks down.
 

VOCABULARY 
DEVELOPMENT 

Students track and use these 
words in their writing and 

discussions throughout the unit. 

TEACH

The Fall of the House of Usher

Concept Vocabulary
Support students as they rank the words. Ask if 
they’ve ever heard, read, or used them. Reassure 
students that the definitions for these words are 
listed in the selection.

Comprehension Strategy
Make Predictions Have students review the 
characteristics of Gothic literature. Point out that 
making predictions is a personal reading strategy: 
Different readers are likely to make different 
predictions. Model this concept by providing a 
different sample prediction based on the same 
sample passage: The House of Usher and its 
gloom will overcome the narrator.

 PRACTICE Have students jot down 
predictions they make as they read. When they 
encounter new story details, they should return 
to their earlier predictions and either confirm or 
correct them.

LEARNING OBJECTIVES
Teaching with “The Fall of the House 
of Usher” will allow you to cover the 
following standards. For full standards 
language, see the correlations at the back of 
the book.

RESOURCES

 Audio Summary: English & Spanish

 Selection Audio

 Accessible Leveled Text

DIFFERENTIATED INSTRUCTION EL  ENGLISH LANGUAGE LEARNERS
Vocabulary As students complete the Concept 
Vocabulary activity, guide them to use prior 
knowledge to understand meanings in English. 
Write the six concept vocabulary words on the 
board. Then, ask students what they know about 
similar words to the Concept Vocabulary. Help 
them understand that they can use knowledge of 
root and suffixes to guess the meanings of words.

Beginning Guide students to read the word 
antiquity aloud with you and repeat. Ask: What 
word is similar to antiquity? (antique) Ask: What is 
an antique? (something very old) Point out that the 
suffix -ity shows that something is a noun. Repeat 
with the other words.

Intermediate Have student pairs discuss words 
that are similar in meaning to the concept 
vocabulary words. Provide this sentence frame: I 

think ___ is similar to the word ___. I think it means 
___. Encourage students to make guesses based on 
roots and suffixes. Then, elicit answers as a class.

Advanced/Advanced High Guide individuals to 
use roots, suffixes, and prior knowledge to guess 
the meanings of the words Then, have them discuss 
their ideas in small groups. Encourage students to 
use a dictionary to check their guesses.

PREPARE TO READ

About the Author

Edgar Allan Poe 
(1809 –1849) is regarded as 
the first American literary 
critic and the inventor of the 
detective story. Despite his 
literary success, Poe’s life was 
almost as dark and dismal as 
the fiction he wrote. Shortly 
after his birth, his father 
deserted the family, and his 
mother died. He was raised 
by a wealthy yet miserly 
merchant and lived most 
of his adult life in extreme 
poverty. Poe died at the age 
of 40. The circumstances of 
his death remain a mystery.

WORD YOUR RANKING

annihilate

antiquity

fissure

dissolution

rending

tumultuous

Concept Vocabulary
You will encounter the following words as you read the story. Before reading, 
consider your prior knowledge of these words. Then, note how familiar you 
are with each word. Rank the words in order from most familiar (1) to least 
familiar (6).

Compare Across Cultures
“The Fall of the House of Usher” is an iconic American
Gothic story, complete with a decaying mansion, madness,
and ruin. Read the story and complete the activities. Then,
move on to Cortázar’s work of Magical Realism.

■ PRACTICE As you read this story, pause to make predictions based on 
the characteristics of short stories. Make a note of your predictions. Then, 
read on to confirm or correct your predictions.

STORY PASSAGE
GENRE 
CHARACTERISTIC PREDICTION

I know not how it was 
—but, with the first  
glimpse of the building,  
a sense of insufferable 
gloom pervaded my spirit.

Setting: The setting 
seems to have a 
strong influence, so it 
will have an important 
impact on the plot.

Bleak and possibly 
scary events will 
happen in the 
building.

Comprehension Strategy
Make Predictions When you make predictions as you read, you use clues 
in the text to guess at events that may happen later. You then read on to 
confirm or correct your predictions. Knowing the characteristics of a particular 
literary genre, such as a short story, can help you make meaningful predictions.

The Fall of the House of Usher

ANNOTATE

INTERACTIVITY

HOUSE TAKEN OVERTHE FALL OF THE  
HOUSE OF USHER

MAGICAL REALIST STORYGOTHIC STORY

 TEKS
4.C. Make and correct or confirm 
predictions using text features, 
characteristics of genre, and 
structures
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STUDY LANGUAGE AND CRAFT

WORD NETWORK

NOTEBOOK

annihilate fissure rending

antiquity dissolution tumultuous

Concept Vocabulary

Why These Words? The vocabulary words convey meanings related to 
decay and destruction. For example, the narrator talks about a fissure in the 
wall, a long crack from the roof down, as evidence of the house’s decay.

 PRACTICE Answer the questions and complete the activity.

1. How do the vocabulary words contribute to the sense of finality suggested 
by the title of the story?

2. What other words in the selection connect to the concepts of decay 
and destruction? 

3. Use the vocabulary words to complete the paragraph. Use each vocabulary 
word only once. Work in your notebook.

The black and suffocating night air hung close as _____ winds threatened 
to snap tree trunks and toss them aloft. Seeking shelter from the raging 
storm, I approached the gloomy mansion. The _____ of the home was 
obvious from the style, which had not been popular for a century. When 
my initial knocking produced no result, I began to bang harder and harder. 
A thin _____ in the wooden panel shuddered with each blow of my hand. 
Would my pounding lead to _____ this ancient slab in two? In my 
desperation to enter, I cared little that I might _____ the door. I had arrived 
to prevent the _____ of the family Usher.

Word Study

Denotation and Connotation A word’s denotation is its literal definition 
that you would find in a dictionary. The associations or feelings that a word 
suggests are its connotations. For example, the vocabulary word annihilate 
means “destroy completely.” Its connotations suggest an extreme form of 
destruction in which something is utterly obliterated. Paying attention to 
context clues when you read will help you determine the denotations of 
words and better understand how their connotations contribute to the 
author’s meaning.

 PRACTICE Complete the following items. Use a dictionary or  
thesaurus if necessary.

1. Provide the denotation and connotations of dissolution, antiquity, 
and tumultuous.

2. Use context clues to determine how each vocabulary word is used in “The 
Fall of the House of Usher.” Is it being used mainly for its denotations or 
are its connotations especially important? Explain.

3. Name a synonym for each vocabulary word, and tell whether or not the 
synonyms have different connotations. Explain.

Note words in the text 
that are related to fear. 
Add them to your Word 
Network.

THE FALL OF THE HOUSE  
OF USHER

NOTEBOOK

 B.E.S.T.
9.V.1.3: Apply knowledge of context 
clues, figurative language, word 
relationships, reference materials, 
and/or background knowledge to 
determine the connotative and 
denotative meaning of words and 
phrases, appropriate to grade level.

9.C.3.1: Follow the rules of standard 
English grammar, punctuation, 
capitalization, and spelling 
appropriate to grade level.
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TEACH

EXPERT’S PERSPECTIVE ELFRIEDA HIEBERT, PH.D.

EXIT TICKET

RETEACH AND PRACTICE If students 
need more practice, see Denotation and 
Connotation (RP). 

To assess students’ progress, administer 
the Exit Ticket: Denotation and 
Connotation. 

MONITOR AND ADJUST If students are not 
clear on connotation, then have them discuss 
what they think of or how they feel when 
they hear each of the words.

Author’s Word Choice In a text, authors may 
or may not explicitly state the underlying theme. 
When the theme is left unstated, readers will have 
to put together clues in the text to infer the author’s 
overarching message about life. Among the most 
useful clues are the author’s choice of words, and 
understanding how vocabulary functions in this way 
can help students identify the selection’s theme.

Teachers can communicate vocabulary’s power to 
convey theme by selecting a narrative from Unit 1 
and guiding students to find words and phrases 
that are part of a network. The words should be 
related because of their denotations, connotations, 
or imagery, for example. Model how to choose 
words that belong in a network. For example, if 
the passage describes cooking, students can select 

words from the passage such as warm, clean, 
fragrant, and sweetness. Be sure the list is narrowly 
focused and students can explain the relationship 
among the words and why they chose each word. 
Then, have students explore the effect of the words 
and explain how they convey the author’s theme 
and make the story richer.

Word Study
Denotation and Connotation Discuss the 
different connotations of these synonyms for 
annihilate: negate, demolish, exterminate.

 PRACTICE POSSIBLE RESPONSES:

1. Dissolution: the breaking up or the end of 
something; connotations of finality. Antiquity: 
very old; connotations of ancient, lost cultures. 
Tumultuous: loud and excited; connotations of 
lack of control and violence.

2. Student responses will vary.

3. Student responses will vary but should include 
discussion of each synonym’s connotation.

POSSIBLE WORDS: 
terror, danger, horror, superstitious

WORD NETWORK

Concept Vocabulary
Why These Words? Invite students to explain how 
another of the words conveys the concept of decay.

 PRACTICE POSSIBLE RESPONSES:

1. The vocabulary words intensify the sense that 
the House of Usher is doomed.

2. dilapidation, crumbling, rotted, neglected

3. tumultuous; antiquity; fissure; rending; 
annihilate; dissolution

 9.V.1.3
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WRITE MORE TO  
THINK DEEPER
Students will gain a fresh perspective and develop writing stamina  
as they write for different purposes in multiple modes and formats. 

The unit Mentor Text  
is used as a model  
for the focus writing mode.

EQ NOTES
Students collect evidence and use 

their notes to inform discussions 
and performance tasks.

UNDERSTANDING 
RHETORIC
Students study how 
writers and speakers 
use words to influence 
an audience. 

Daily
Writing
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myPerspectives Digital

Composition
Rhetorical Analysis Before students begin 
writing, make sure they understand the genre 
characteristics they will be expected to use in 
their rhetorical analysis. 

Gather Details and Draft Review the Key Concept 
note with students. Encourage students to develop 
an outline before they begin to draft. Suggest that 
they begin with an engaging and thought-provoking 
idea, supported by effective use of examples and 
details. Attention to detail while developing a draft 
will result in a more coherent piece of writing.

Revise and Edit As students revise, they should 
strengthen their analysis by adding details, 
examples, and commentary. As students edit, 
they should locate and fix errors in spelling, 
punctuation, capitalization, grammar, and usage. 
Remind them of these rules for capitalizing titles: 
Capitalize the first and last word, as well as every 
other word that is not an article, a preposition, or a 
conjunction. Place the titles of shorter works, such 
as magazine articles, in quotation marks (“Beowulf 
Is Back!”). Italicize or underline the titles of full-
length works, such as an epic poem (Beowulf).

Reflect on Your Writing
1. Have students articulate why the part of the essay 

they identified was the most challenging.

2. Invite students to share examples of new insights 
they gained as they wrote about Parker’s analysis.

3. Why These Words? Recommend that students 
use an online dictionary and/or thesaurus when 
determining word usage.

Composition

A rhetorical analysis is an essay that breaks a work of nonfiction into parts, 
considering how the author’s choices of language and structure work to 
establish a purpose and convey a central idea or message.

Write a rhetorical analysis in which you respond to these questions: 
Did Parker’s analysis of Beowulf’s lasting appeal increase your 
understanding of the poem? Did details in his interpretation give you 
better insight? Could any changes to the language or structure of the 
article have made it more effective?

In your analysis, explain the ways in which Parker’s commentary 
affected your understanding of the poem, and evaluate the article’s 
overall effectiveness. Be sure to include characteristics of rhetorical 
analysis and elements of craft in your essay.

Use Concept Vocabulary Try to use one or more of the concept 
vocabulary words in your writing: resonance, enthralling, hypnotic.

ASSIGNMENT

Gather Details and Draft Review the questions posed in the assignment, 
and gather details from “Beowulf Is Back!” to support your analysis. Be sure 
to include characteristics of rhetorical analysis as you draft. Begin with your 
thesis, and then provide an overview of Parker’s article. As you develop your 
essay, provide commentary on Parker’s purpose for writing, on the merits of 
his message, and on the effectiveness of his use of supporting evidence and 
organizational structure. In your conclusion, provide an evaluation of Parker’s 
work, as a whole.

Revise and Edit Review your draft and add details and explanations as 
needed to support your thesis. Attend to elements of craft by examining your 
word choices and revising them, as needed, to ensure that your tone is 
appropriate for academic writing, while still allowing your unique voice as a 
writer to shine through. Finally, edit your draft by fixing any errors in 
grammar, punctuation, capitalization, and spelling.

SHARE IDEAS

EQ NOTES

Before moving on to a 
new selection, go to your 
Essential Question Notes 
and record what you 
learned from “Beowulf Is 
Back!”

KEY CONCEPT

A rhetorical analysis 
typically contains three parts:
•  an overview of the text’s 

length, structure, and 
purpose

•  an analysis of its elements, 
structure, and central idea

•  an evaluation of its overall 
merits, often including 
a discussion of ways in 
which the text could have 
been more effective

As you draft a rhetorical 
analysis, state your thesis, 
weave in supporting details 
and examples, and explain 
your insights.

Reflect on Your Writing

After you have written your essay, answer these questions:

1.  What was the most challenging part of writing the essay?

2.  Did writing a rhetorical analysis help you clarify your own ideas and better 
understand Parker’s text? Explain. 

3.  Why These Words? The words you choose make a difference in your 
writing. Which words helped you convey ideas, details, and examples 
with precision?
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Sentence Patterns Reviewing the fundamentals 
of sentence structure with your students can help 
them identify sentence patterns. In its simplest 
form, a sentence contains a subject and a verb, but 
there are other basic sentence parts. Work with 
students to diagram the sentences that appear in 
the chart on the student page, and in paragraphs 2 
and 6 of “Beowulf Is Back!“ See whether students 
can identify sentence parts such as subject, verb, 

predicate, subject complement, direct object, 
indirect object, and object complement. Have them 
look for parts of speech, such as nouns, pronouns, 
verbs, adjectives, adverbs, and conjunctions. 
Students should also note punctuation. 
Diagramming sentences can help students 
differentiate between the clauses that can stand on 
their own (independent) and the ones that cannot 
(dependent).

RETEACH AND PRACTICE If students need 
more practice, see Rhetorical Analysis  
(RP). 

MONITOR AND ADJUST If students 
struggle writing commentary with details 
and examples in their essays, then have 
them identify ways that Parker’s details and 
examples support his commentary.

Encourage students to complete 
their EQ Notes in preparation for the Performance-
Based Assessment at the end of the unit.

EQ NOTESEQ NOTES

ASSESSMENT

Selection Test: Beowulf Is Back! 

71Beowulf Is Back!

LIT22_TE12_FL_U01_A3_APP.indd   71 23/07/20   5:07 PM

DOWNLOAD

ASSESSMENT

NOTEBOOK

myPerspectives Digital

Composition
Rhetorical Analysis Before students begin 
writing, make sure they understand the genre 
characteristics they will be expected to use in 
their rhetorical analysis. 

Gather Details and Draft Review the Key Concept 
note with students. Encourage students to develop 
an outline before they begin to draft. Suggest that 
they begin with an engaging and thought-provoking 
idea, supported by effective use of examples and 
details. Attention to detail while developing a draft 
will result in a more coherent piece of writing.

Revise and Edit As students revise, they should 
strengthen their analysis by adding details, 
examples, and commentary. As students edit, 
they should locate and fix errors in spelling, 
punctuation, capitalization, grammar, and usage. 
Remind them of these rules for capitalizing titles: 
Capitalize the first and last word, as well as every 
other word that is not an article, a preposition, or a 
conjunction. Place the titles of shorter works, such 
as magazine articles, in quotation marks (“Beowulf 
Is Back!”). Italicize or underline the titles of full-
length works, such as an epic poem (Beowulf).

Reflect on Your Writing
1. Have students articulate why the part of the essay 

they identified was the most challenging.

2. Invite students to share examples of new insights 
they gained as they wrote about Parker’s analysis.

3. Why These Words? Recommend that students 
use an online dictionary and/or thesaurus when 
determining word usage.

Composition

A rhetorical analysis is an essay that breaks a work of nonfiction into parts, 
considering how the author’s choices of language and structure work to 
establish a purpose and convey a central idea or message.

Write a rhetorical analysis in which you respond to these questions: 
Did Parker’s analysis of Beowulf’s lasting appeal increase your 
understanding of the poem? Did details in his interpretation give you 
better insight? Could any changes to the language or structure of the 
article have made it more effective?

In your analysis, explain the ways in which Parker’s commentary 
affected your understanding of the poem, and evaluate the article’s 
overall effectiveness. Be sure to include characteristics of rhetorical 
analysis and elements of craft in your essay.

Use Concept Vocabulary Try to use one or more of the concept 
vocabulary words in your writing: resonance, enthralling, hypnotic.

ASSIGNMENT

Gather Details and Draft Review the questions posed in the assignment, 
and gather details from “Beowulf Is Back!” to support your analysis. Be sure 
to include characteristics of rhetorical analysis as you draft. Begin with your 
thesis, and then provide an overview of Parker’s article. As you develop your 
essay, provide commentary on Parker’s purpose for writing, on the merits of 
his message, and on the effectiveness of his use of supporting evidence and 
organizational structure. In your conclusion, provide an evaluation of Parker’s 
work, as a whole.

Revise and Edit Review your draft and add details and explanations as 
needed to support your thesis. Attend to elements of craft by examining your 
word choices and revising them, as needed, to ensure that your tone is 
appropriate for academic writing, while still allowing your unique voice as a 
writer to shine through. Finally, edit your draft by fixing any errors in 
grammar, punctuation, capitalization, and spelling.

SHARE IDEAS

EQ NOTES

Before moving on to a 
new selection, go to your 
Essential Question Notes 
and record what you 
learned from “Beowulf Is 
Back!”

KEY CONCEPT

A rhetorical analysis 
typically contains three parts:
•  an overview of the text’s 

length, structure, and 
purpose

•  an analysis of its elements, 
structure, and central idea

•  an evaluation of its overall 
merits, often including 
a discussion of ways in 
which the text could have 
been more effective

As you draft a rhetorical 
analysis, state your thesis, 
weave in supporting details 
and examples, and explain 
your insights.

Reflect on Your Writing

After you have written your essay, answer these questions:

1.  What was the most challenging part of writing the essay?

2.  Did writing a rhetorical analysis help you clarify your own ideas and better 
understand Parker’s text? Explain. 

3.  Why These Words? The words you choose make a difference in your 
writing. Which words helped you convey ideas, details, and examples 
with precision?
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Sentence Patterns Reviewing the fundamentals 
of sentence structure with your students can help 
them identify sentence patterns. In its simplest 
form, a sentence contains a subject and a verb, but 
there are other basic sentence parts. Work with 
students to diagram the sentences that appear in 
the chart on the student page, and in paragraphs 2 
and 6 of “Beowulf Is Back!“ See whether students 
can identify sentence parts such as subject, verb, 

predicate, subject complement, direct object, 
indirect object, and object complement. Have them 
look for parts of speech, such as nouns, pronouns, 
verbs, adjectives, adverbs, and conjunctions. 
Students should also note punctuation. 
Diagramming sentences can help students 
differentiate between the clauses that can stand on 
their own (independent) and the ones that cannot 
(dependent).

RETEACH AND PRACTICE If students need 
more practice, see Rhetorical Analysis  
(RP). 

MONITOR AND ADJUST If students 
struggle writing commentary with details 
and examples in their essays, then have 
them identify ways that Parker’s details and 
examples support his commentary.

Encourage students to complete 
their EQ Notes in preparation for the Performance-
Based Assessment at the end of the unit.

EQ NOTESEQ NOTES

ASSESSMENT

Selection Test: Beowulf Is Back! 
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PERFORMANCE TASK

Write an expository essay in which you respond to the 
following question:

What does it mean to overcome adversity?

Support your ideas with relevant details from your reading, 
background knowledge, and personal observations. Use the 
elements of expository essays in your writing.

ASSIGNMENT

Write an Expository Essay
An expository essay is a brief work of nonfiction in which a writer 
educates readers about a topic.

Purpose:  to analyze and explain information about a topic

Characteristics
 a clear thesis statement or central idea

  text evidence from multiple sources, used in different ways, 
including as summaries, paraphrases, and exact quotations

  elements of craft, including parallelism, precise language, 
and well-chosen transitions

 definitions of unfamiliar or technical terms

 an objective tone

  standard English conventions, including correct use of 
conjunctive adverbs

Structure
 an engaging introduction with a clear thesis statement

  a logical organizational pattern within and across 
paragraphs

 a strong conclusion

ELEMENTS OF EXPOSITORY ESSAYS

 B.E.S.T.
7.C.1.4: Write expository texts to 
explain and analyze information 
from multiple sources, using 
relevant supporting details and a 
logical organizational pattern.

564 UNIT 5 • FACING ADVERSITY
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TEACH

KELLY GALLAGHER, M.ED.

PERFORMANCE TASK OBJECTIVES 
Assigning the Performance Task will allow 
you to cover the following standards. For full 
standards language, see the correlations at 
the back of this book.

RESOURCES

 Direct Quotations as Evidence

 Cause-and-Effect Structure

  Provide Enough Information

 Spelling: Adding Suffixes

 | INFORMATIONAL TEXT   MENTOR TEXT

Write an Expository Essay DOK 4
Allow students time to read the assignment. 
Then, walk them through the Elements of 
Expository Essays.

Enrich students’ understanding of informational 
texts by having them pair up to reread “Against 
the Odds,” the Mentor Text for this unit. Direct 
students to find and mark each of the Elements 
of Expository Essays within the Mentor Text. If 
students are unable to find an element, have 
them take note of that. Then, lead a brief class 
discussion about expository essays and what 
makes them engaging and insightful.

If you would like to deepen student exposure to 
this type of essay writing, here are some sources 
for additional mentor texts:

• Listenwise on Realize

• essay anthologies

• local and national newspapers

• online magazines

Read, Analyze, Emulate Teachers can use 
scaffolding to help students grow as writers 
by studying good writing with them. When 
students recognize the qualities of good writing, 
they begin producing it.

Step 1: Read Provide students with excellent 
narratives and direct them to “read like a writer” 
by paying attention to ideas, style, voice, and 
organization. Encourage students to look for the 

moves the writer made to elicit a response in 
readers.

Step 2: Analyze  Focus on the ideas by asking 
students questions such as “What is the writer’s 
theme? How does the writer develop it?” Then, 
turn to style and voice, asking, “How does the 
writer develop the characters? What effect 
does the dialogue have? What sensory details 
does the writer use? How does the writer put a 

EXPERT’S PERSPECTIVE

 K12.EE.6.1; 7.C.1.4; 
7.C.1.5; 7.C.3.1; 7.C.5.1; 7.C.5.2

UNIT 5 • FACING ADVERSITY564564
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Ready-made Anchor Charts 
summarize the most important writing 

features and characteristics.  

WRITING 
PERFORMANCE TASK
Students develop a 
writing piece in the unit 
focus mode.

PERFORMANCE-BASED 
ASSESSSMENT 
Embedded practice directly 
within the Student Edition 
prepares students for high-
stakes testing.

Integrated  
Writing
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PERFORMANCE TASK

Write an expository essay in which you respond to the 
following question:

What does it mean to overcome adversity?

Support your ideas with relevant details from your reading, 
background knowledge, and personal observations. Use the 
elements of expository essays in your writing.

ASSIGNMENT

Write an Expository Essay
An expository essay is a brief work of nonfiction in which a writer 
educates readers about a topic.

Purpose:  to analyze and explain information about a topic

Characteristics
 a clear thesis statement or central idea

  text evidence from multiple sources, used in different ways, 
including as summaries, paraphrases, and exact quotations

  elements of craft, including parallelism, precise language, 
and well-chosen transitions

 definitions of unfamiliar or technical terms

 an objective tone

  standard English conventions, including correct use of 
conjunctive adverbs

Structure
 an engaging introduction with a clear thesis statement

  a logical organizational pattern within and across 
paragraphs

 a strong conclusion

ELEMENTS OF EXPOSITORY ESSAYS

 B.E.S.T.
7.C.1.4: Write expository texts to 
explain and analyze information 
from multiple sources, using 
relevant supporting details and a 
logical organizational pattern.
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TEACH

KELLY GALLAGHER, M.ED.

PERFORMANCE TASK OBJECTIVES 
Assigning the Performance Task will allow 
you to cover the following standards. For full 
standards language, see the correlations at 
the back of this book.

RESOURCES

 Direct Quotations as Evidence

 Cause-and-Effect Structure

  Provide Enough Information

 Spelling: Adding Suffixes

 | INFORMATIONAL TEXT   MENTOR TEXT

Write an Expository Essay DOK 4
Allow students time to read the assignment. 
Then, walk them through the Elements of 
Expository Essays.

Enrich students’ understanding of informational 
texts by having them pair up to reread “Against 
the Odds,” the Mentor Text for this unit. Direct 
students to find and mark each of the Elements 
of Expository Essays within the Mentor Text. If 
students are unable to find an element, have 
them take note of that. Then, lead a brief class 
discussion about expository essays and what 
makes them engaging and insightful.

If you would like to deepen student exposure to 
this type of essay writing, here are some sources 
for additional mentor texts:

• Listenwise on Realize

• essay anthologies

• local and national newspapers

• online magazines

Read, Analyze, Emulate Teachers can use 
scaffolding to help students grow as writers 
by studying good writing with them. When 
students recognize the qualities of good writing, 
they begin producing it.

Step 1: Read Provide students with excellent 
narratives and direct them to “read like a writer” 
by paying attention to ideas, style, voice, and 
organization. Encourage students to look for the 

moves the writer made to elicit a response in 
readers.

Step 2: Analyze  Focus on the ideas by asking 
students questions such as “What is the writer’s 
theme? How does the writer develop it?” Then, 
turn to style and voice, asking, “How does the 
writer develop the characters? What effect 
does the dialogue have? What sensory details 
does the writer use? How does the writer put a 

EXPERT’S PERSPECTIVE

 K12.EE.6.1; 7.C.1.4; 
7.C.1.5; 7.C.3.1; 7.C.5.1; 7.C.5.2

UNIT 5 • FACING ADVERSITY564564
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Writing
Process

Conventions 
Practice
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WRITING GALLERY
Videos reinforce writing process skills to give students a deeper 
understanding of how to approach – and succeed in – composition tasks.

INTERACTIVE  
WRITING LESSONS
Provide step-by-step 
instruction, examples,  
and interactive practice.

WRITE MORE  
TO WRITE BETTER 

Engaging &  
Memorable!
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INQUIRY AND RESEARCH
Students explore and extend 
learning through research. 

RESEARCH PRACTICE
Activities and tips remind  
students to consult multiple  
sources to ensure credibility.

QUICK CONFERENCE
Notes in the Teacher’s Edition  
provide questions to help you confer  
easily with students. 

RUBRIC SCORING
Quickly score student essays and provide 
an interactive guide for students. 

Integrated  
Writing
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SKILLS VIDEOS
Access on-demand  
helpful tutorials for:
• Reading
• Writing
• Speaking & Listening
• Thinking 
• Research

DEVELOPING  
INDEPENDENCE
Students can take ownership of their learning with  
resources geared toward self-directed learners. 

200+  
Instructional  

Videos
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“ As students work on their own, developing self-awareness of 
how well they are comprehending text and taking ownership 
of clarifying definitions and recognizing word relationships is 
important for self-directed learning.”

 — Elfrieda Hiebert, myPerspectives Author 
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BIOGRAPHY

Profile: Malala 
Yousafzai
BBC

REALISTIC SHORT STORY 

The Circuit
Francisco Jiménez

ORAL HISTORY

A Work in Progress
Aimee Mullins

POETRY

Do not go gentle  
into that good night
Dylan Thomas

Remember
Christina Rossetti

INTERVIEW

How This Son of 
Migrant Farm 
Workers Became an 
Astronaut
José Hernández and  
Octavio Blanco

MEMOIR

from Facing the Lion: 
Growing Up Maasai 
on the African 
Savanna
Joseph Lemasolai Lekuton

SHORT STORY

Rikki-tikki-tavi
Rudyard Kipling

SPORTS PROFILE

High School 
Teammates Carry On
Tom Rinaldi

HISTORICAL WRITING

Black Sunday: The 
Storm That Gave Us 
the Dust Bowl
Erin Blakemore

HISTORICAL FICTION

from The Grapes of 
Wrath
John Steinbeck

 MEDIA CONNECTION
Documentary: The  
Dust Bowl

LYRIC POETRY

Four Skinny Trees
from The House on Mango 
Street
Sandra Cisneros

JOURNALISM

The Girl Who Fell 
From the Sky
Juliane Koepcke

PERFORMANCE-BASED ASSESSMENT
Expository Essay

You will write an expository essay in response to the Essential Question for the unit.

SHARE INDEPENDENT LEARNING

Share • Learn • Reflect

How do we overcome obstacles?

MENTOR TEXT:
INFORMATIONAL TEXT
Against the Odds

INDEPENDENT 
LEARNING

PEER-GROUP 
LEARNING

WHOLE-CLASS 
LEARNING

UNIT INTRODUCTION

Goals • Texts • 
Essential Question

UNIT REFLECTION

UNIT 5

Essential Question

PERFORMANCE TASK 

WRITING PROCESS 
Write an Expository Essay

PERFORMANCE TASK

SPEAKING AND LISTENING 
Present an Expository Text

COMPARE ACROSS GENRES COMPARE ACROSS GENRES

 515
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myPerspectives Digital

DOWNLOAD

AUDIO VIDEO DISCUSSION BOARD

Peer-Group 
Learning 
Introduction

Performance-Based  
Assessment

Independent  
Learning

Performance Task

3 days
 

3 days
 

4 days
 

3 days
 

2 days
 

2 days
 

2 days
 

1 day

The Circuit

How This Son of 
Migrant Farm Workers 
Became an Astronaut

A Work in 
Progress

Do not go gentle 
into that good 
night • Remember

Independent Learning 
Introduction

Unit 
Test

 Essential Question

How do we overcome 
obstacles?
Introduce the Essential Question and point out 
that students will respond to related prompts.

• Whole-Class Learning What does it mean to 
overcome adversity?

• Peer-Group Learning How do people 
overcome enormous obstacles?

• Performance-Based Assessment How do we 
overcome obstacles?

KEEP IT CURRENT

Listenwise offers current events that are 
updated daily as well as public-radio audio 
articles aligned to the unit theme. 

Additional Perspectives
Teachers can search online for stories 
about facing adversity, or invite students to 
recommend stories they find. Always preview 
content before sharing it with your class.

• News Story: USC Considers Ways 
to Get Blind Football Players Into a 
Game (AP, 9/23/15) This article by Dan 
Greenspan is about Jake Olson, a blind 
football player for USC, and his coach’s 
efforts to get him into a game.

• Video: The ‘Inspirational’ Teen Singer 
With Down’s Syndrome (BBC, 2/4/15) 
In this video, Amy Purdy, a three-time 
Paralympic champion, shares her 
experiences of facing adversity.

515Unit Introduction
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CLOSE READING

What discoveries 
helped us 
understand light?

What is light and 
where do the colors 
come from?

Fraunhofer and gaps 
in spectrum

explanation of 
sunlight and 
starlight

This paragraph is 
about Newton and 
the prism.

INFORMATIONAL TEXT

from Classifying the Stars
Cecilia H. Payne

Sunlight and starlight are composed of waves of various lengths, 
which the eye, even aided by a telescope, is unable to separate. 
We must use more than a telescope. In order to sort out the 
component colors, the light must be dispersed by a prism, or 
split up by some other means. For instance, sunbeams passing 
through rain drops, are transformed into the myriad-tinted 
rainbow. The familiar rainbow spanning the sky is Nature’s most 
glorious demonstration that light is composed of many colors.

The very beginning of our knowledge of the nature of a star 
dates back to 1672, when Isaac Newton gave to the world the 
results of his experiments on passing sunlight through a prism. 
To describe the beautiful band of rainbow tints, produced when 
sunlight was dispersed by his three-cornered piece of glass, he 
took from the Latin the word spectrum, meaning an appearance. 
The rainbow is the spectrum of the Sun. . . .

In 1814, more than a century after Newton, the spectrum of the 
Sun was obtained in such purity that an amazing detail was seen 
and studied by the German optician, Fraunhofer. He saw that 
the multiple spectral tints, ranging from delicate violet to deep 
red, were crossed by hundreds of fine dark lines. In other words, 
there were narrow gaps in the spectrum where certain shades 
were wholly blotted out. We must remember that the word 
spectrum is applied not only to sunlight, but also to the light of 
any glowing substance when its rays are sorted out by a prism or 
a grating.

1 

2 

3 

NOTES

*

*

*

!

?

MODEL

In a close read, go back into the text to 
study it in greater detail. Take the time to 
analyze not only the author’s ideas, but 
the way that those ideas are conveyed. 
Consider the genre of the text, the author’s 
word choice, the author’s unique style, and 
the message of the text.

Here is how one reader close read this text.

* Key Idea

  ! I love it!

  ? I have questions

  Unfamiliar or 
important word

 Context Clues
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Close-Read Guide

Use this page to record your close-read ideas.

Selection Title: Classifying the Stars

MODEL

You can use the Close-Read Guide 
to help you dig deeper into the text. 
Here is how a reader completed a 
Close-Read Guide. 

Close Read the TextTXT2_11pt_ko

Choose a paragraph from the text that grabbed your interest. Explain the power of this passage.

 

Think about the author’s choices of 
patterns, structure, techniques, and ideas 
included in the text. Select one, and record 
your thoughts about what this choice 
conveys.

Revisit sections of the text you marked 
during your first read. Read these sections 
closely and annotate what you notice. 
Ask yourself questions about the text. 
What can you conclude? Write down 
your ideas.

Selection Title:

Purpose for Reading:

Minutes Read:

Close Read the Text

QuickWrite

Analyze the Text
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Close Reading R3

Paragraph 3: Light is composed of waves of 
various lengths. Prisms let us see different 
colors in light. This is called the spectrum. 
Fraunhofer proved that there are gaps in 
the spectrum, where certain shades are 
blotted out.

More than one researcher studied this and 
each built off the ideas that were already 
discovered.

The author showed the development 
of human knowledge of the spectrum 
chronologically. This helped me see 
how ideas were built upon earlier 
understandings. The author used dates and 
“more than a century after Newton” to 
show time.

The first paragraph grabbed my attention—specifically the sentence, “The familiar rainbow 
spanning the sky is Nature’s most glorious demonstration that light is composed of many 
colors.” The paragraph began as a straightforward scientific explanation. When I read the 
word “glorious,” I had to stop and deeply consider what was being said. It is a word loaded 
with personal feelings. With that one word, the author let the reader know what was 
important to her.
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WRITING MODELS AND RUBRICS

Community Service Should be a Requirement for 
High School Graduation
Every high school student should be required to do community service 
in order to graduate. Volunteering offers life-long benefits that will 
prepare all students for adulthood. 

First and foremost, studies show that participating in service learning 
—when community service is part of a class curriculum—often helps 
students do better in school. For example, a study conducted by 
Leeward County found that 83 percent of schools with service learning 
programs reported grade point averages of participating students 
improved 76 percent of the time. Another study, conducted by Hilliard 
Research, showed improved problem-solving skills and increased 
interest in academics among elementary and middle school students 
who participated in service learning. 

But it’s not just academic performance that can improve through 
volunteering: There are social and psychological benefits as well. For 
example, a student survey showed that students who participated 
in quality service learning projects showed more personal and social 
responsibility. Another survey found that students involved in service 
learning were more likely to be kind to each other, and care about 
doing their best. Studies also show better self-esteem and fewer 
behavioral problems in students who have been involved with service 
learning. 

Despite all this, there are still many who say that volunteering in high 
school should NOT be a requirement for graduation. They point out 
that students today are already over-stressed and over-scheduled. 
What’s more, requiring community service for graduation would be 
particularly hard on athletes and low-income students who work after 
school to help their families make ends meet.

Good points, but community service does not have to take up vast 
quantities of time. It might be possible for a group of time-stressed 
students to use class-time to organize a fundraiser, or to compress 
their service into a single “marathon” weekend. Showing students that 
helping others is something to make time for is an important lesson.

In short, volunteering encourages engagement: It shows students 
that their actions matter, and that they have the power—and 
responsibility—to make the world a better place. What could be a 
more important lesson than that? 

The introduction 
establishes the writer’s 
claim in a clear and 
compelling way.

The writer uses a 
variety of sentence 
transitions.

Sources of evidence 
are comprehensive 
and contain relevant 
information.

Counterclaims are 
clearly acknowledged 
and refuted.

The conclusion offers 
fresh insight into the 
claim. 

ARGUMENT: SCORE 4

MODEL
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Argument Rubric

1
(POOR)

2
(WEAK)

3
(GOOD)

4
(EXCELLENT)

Clarity and 
Purpose

The claim is 
unstated or unclear. 
Evidence is absent 
or irrelevant to 
the purpose. 
The argument is 
unfocused and the 
intended audience is 
not addressed.

The claim is unclear 
or lacks power. 
Evidence is weak 
and does not build 
the argument. The 
argument is often 
unfocused and 
not suited to its 
audience.

The claim is stated, 
but could be 
more powerful. 
The argument is 
mostly focused 
and supported 
by evidence. It is 
somewhat suited to 
its audience.

The claim is clear 
and powerful. The 
argument is focused 
and supported by 
ample and varied 
evidence. It is 
totally suited to the 
audience.

Development 
of Ideas

The argument 
lacks specific 
facts, details, and 
examples to support 
the claim. Sources 
are not cited. 
Transitions are not 
used to link ideas. 
Other positions are 
not addressed.

The argument has 
few facts, details, 
and examples 
to support the 
claim. Sources are 
often unidentified. 
Transitions are 
usually absent. 
Other positions 
are ineffectively 
addressed.

The claim is 
mostly supported 
by facts, details, 
and examples. 
Most sources are 
identified. Most 
ideas are linked 
using transitions. 
Other positions are 
addressed.

Varied facts, details, 
and examples 
fully support the 
claim. Sources are 
always identified. 
Transitions link 
ideas within and 
among paragraphs. 
Other positions are 
addressed.

Organization The argument has no 
purposeful structure. 
The ideas presented 
do not relate to one 
another. 

The argument has 
a weak structure. 
The organization is 
unclear and does 
not help build the 
argument. 

The structure of the 
argument is evident. 
Ideas are presented 
in logical order. 

A purposeful 
structure clearly 
builds the argument. 
The ideas presented 
are coherent and 
powerful.

Diction, Style, 
Sentence 
Effectiveness

Word choice is 
vague, repetitive, 
or misleading. 
Sentences lack 
variety and impact.

Word choice is often 
vague, repetitive, or 
misleading. There 
is little sentence 
variety.

Word choice is 
often precise and 
to the point. Most 
passages contain a 
variety of sentence 
types.

Word choices 
are precise and 
purposeful. A 
variety of sentence 
types help focus 
and maintain the 
audience’s attention.

Conventions Misspellings and 
errors in grammar 
detract from 
the argument. 
Punctuation is 
lacking or incorrect.

The argument 
is weakened 
by occasional 
errors in spelling, 
punctuation, and 
grammar. 

The argument 
contains few 
errors in spelling, 
punctuation, and 
grammar.

The argument is 
free from errors 
in spelling, 
punctuation, and 
grammar.
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Self-directed  
Learning

Cultivate Student Voice

STUDENT TOOLKIT
Quick reference tools include writing and close 
reading models, rubrics, a handbook, and glossary. S

C
A

L
E

INTRODUCTIONUNIT

VIDEO

INTERACTIVITY

ESSENTIAL QUESTION Unit Introduction Unit Reflection

READING Unit Introduction Unit Reflection

WRITING Unit Introduction Unit Reflection

SPEAKING AND LISTENING Unit Introduction Unit Reflection

■ SET GOALS

Unit Goals

4INTRODUCE

Unit Goals 

SEL  SOCIAL-EMOTIONAL LEARNING

Writing

Speaking and Listening

About the Unit Goals

LEARNING OBJECTIVES

RESOURCES

HOME 

Integrated SEL Strategies
SOCIAL-EMOTIONAL LEARNING
Develop real-world skills and SEL compentancies with 
built-in activities, strategies, and routines that promote:

• Setting Goals  • Building Relationships 
• Responsible Behavior • Problem Solving 
• Making Decisions  • Self-Motivation 
•  Self-Management 

Collaboration

INDEPENDENT LEARNING
Give students choice in selecting a text to read on their 
own to apply the skills they’ve learned.
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VIDEO LIBRARY

Skills, background, 
TED Talks, Crash 
Course Literature, and 
multimodal selections

BOOK CLUB

Recommended texts 
and Study Guides for 
student choice

SAMPLE 
TEXT LIBRARY

Interactive reading 
selections and lessons

STUDENT RESOURCES

• Print, Digital Interactive &  
PDF Student Edition

• Consumable Interactive 
Student Edition

• Digital Novels Library

• Collaboration Center Modeling Videos

• Writing Gallery Videos & Tutorials

• Skills Reinforcement Videos

• EssayScorer

• SimCheck by Turnitin®  
(Plagiarism Checker)

• Graphic Organizers

• Writing Rubrics and Models

DIFFERENTIATED INSTRUCTION

• Leveled Texts

• Spanish Translations

• English & Spanish Audio Summaries

• Reteach & Practice Activities

• High-Interest Readings

• Glossary in English,  
Spanish, Haitian Creole,  
and 13 Other Languages

• Text Complexity Rubrics

• Point-of-Use Differentiated  
Instruction Notes

40
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CURRENT EVENTS

Daily podcasts powered 
by Listenwise®

DISCUSSION BOARD

Anytime online 
discussion forum

LEVELED TEXTS

Varied reading levels to 
reach all students

TEACHER RESOURCES

• Print and Digital Teacher’s Edition  
with Hyperlinked Resources

• Print & PDF Teacher’s Edition

• Distance Learning Implementation Videos

• Distance Learning Lesson Planning Guide

• Customizable Lesson Plans

• Live Chat, 24/7 Tutorials, Webinars

• Professional Development Videos

• Sample Text Library &  
Civic Literacy Readings

• myPerspectives+ Digital Resources

• Novels Lessons Plans

• Grammar Practice Worksheets

• Hook & Inspire Texts

• Planning Correlations Charts

• Rubric Scoring Tool

ASSESSMENT & REPORTING

• Selection Tests, English & Spanish

• Beginning-of, Mid-,  
& End-of-Year Tests

• Performance-Based Assessments

• Performance Tasks

• Unit Tests with Remediation

• Test Prep Workbook & Test Banks

• ExamView® Installer

• Student/Class/District Reporting

• Exit Tickets

41
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Join the Conversation 
@PearsonPreK12

 
Get Fresh Ideas for Teaching

Blog.PearsonSchool.com

OPTIMAL  
FOR 

 DISTANCE 
LEARNING

Experience It Now! 
Savvas.com/FLLiteracy

Join the Conversation 
@SavvasLearning

Get Fresh Ideas for Teaching
 Blog.Savvas.com

Savvas.com
800-848-9500
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BUILT JUST  
FOR FLORIDA! 

• State Assessment Prep

•  Florida’s B.E.S.T Standards 
at Point of Use

•  Sample Texts and Civic 
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