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A Perspective on Planning

In this resource, you will find the 
thoughts that one teacher uses to 
plan for student experiences with 
one myPerspectives text.

Note how the teacher thinks through 
the following questions to 
determine:

• The role this text plays in the 
larger unit;

• The specific purpose this text 
serves (i.e., we are not reading for 
everything possible); 

• The routines students use to fully 
engage with this text, to scaffold 
their experiences in service of 
independence, and to develop 
strong content knowledge along 
with contextualized literacy skills. 

Planning Prompt Resource
❑ What is the big picture of this unit and the role of this 

text?
Unit At A Glance

❑ What guideposts frame how we read this text? Introduction 

❑ How do students prepare for this text? Overview (Section, such as Whole Group)

❑  Why are we reading this text? Planning Pages (Selection Overview, Lesson 
Overview) 

❑ How will we read and respond to this text> Planning Pages (Lesson Overview)

❑ How do students prepare to read? Prepare to Read (Concept Vocabulary, About 
the Author, Background, Reading Strategy)

❑ How do students read to get a basic understanding of 
the content? 

Build Insight (Reading Strategy, Comprehension 
Check Questions)

❑ How do students pause to steady their initial 
understanding? 

Build Insight (First Thoughts, Summary, Analysis, 
Explore the Essential Question)

❑ How do students use close, analytical reading to 
deepen comprehension? 

Analyze and Interpret (Close Read, Inquiry and 
Research, Genre Feature)

❑ How do students use language study to deepen 
comprehension? 

Study Language and Craft (Concept 
Vocabulary, Word Study, Author’s 
Craft/Conventions)

❑ How do students use writing and speaking to deepen 
comprehension and communicate their perspective? 

Compare Texts, Share Ideas 
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Unit Design Reminders

Overview of myPerspectives
The Big Picture Performance Tasks Routines and Planning Scaffolding and 

Differentiation
Knowledge-building units use 
connected, complex, authentic 
literary and informational texts 
and media selections to build 
knowledge and develop each 
learner’s perspective of a 
meaningful theme and related 
Essential Question. Thematic 
study provides meaningful 
context for literacy standards. 

Units are backwards designed 
from meaningful Performance 
Tasks and an end-of-unit PBA, 
and Unit Projects each involving 
multiple standards.

Students use these authentic 
performance tasks to deepen 
knowledge and communicate an 
informed perspective about the 
unit theme from reading across 
connected literary and 
informational texts. 

Units span three stages in 
alignment with gradual release.: 
Whole-Group, Small-Group, 
Independent Learning

Consistent reading, writing, 
speaking, and language 
development routines repeat for 
each text, scaffold learning, and 
embed grade-level standards, 
spiraling standards in support of 
end-of-year mastery. 

Scaffolding is specific to each 
unit and text and used to 
expand access to meaningful, 
relevant, grade-level content.

Differentiation is informed by 
formative assessment that is 
also embedded, sewn within the 
work students do with each text 
and unit-specific theme and 
Essential Question. 

Enhance Retention with Movement and 
Multisensory Content: Have students move 
to meet with different learning partners. 
Prompt students to use gestures and 
movement to show what concepts and 
words mean. Use color-coded anchor 
charts to reveal language structures.

Develop Oral Language and 
Scaffold Learning through 
Peer Discourse: Use roles, 
language frames, 
open-ended questions, and 
tasks that generate discussion 
and require diverse 
perspectives. 

Shape Tasks for Inquiry and 
Agency: Promote productive 
struggle with puzzle-like tasks that 
invest students in texts and topics 
through choice, comparison, 
co-construction. and the invitation 
to teach one another. 

Light the way to engagement: Engagement Strategies

Personalize Learning and 
Provide Meaningful Explicit 
Instruction through 
Feedback: Link language from 
grade-level standards to what 
students say and do, using 
descriptive feedback to affirm 
and improve learning.



Unit At A Glance: What is the big picture of this unit and role of this text? 

We are reading Horses as Healers 

Around the World, which is the 
second Anchor Text, for 4 days. At first glance, it looks like we will 

work with the text by considering 
central idea and organizational 

patterns, generating questions, 
using the root -bene, examining the 

author’s purpose, along with our 

regularly embedded Comprehension and Close Read 
Questions. 

The goal is to compose a brief 
Research-Based Essay and 
corresponding Poster Presentation.

 

The purpose of this unit is to build 
knowledge about Natural Allies by 
reading across literary texts, 
informational texts, poetry, and a sonnet. 
While reading these diverse texts, 
students develop their own perspective 
about the Essential Question, adding to 
those of the authors they read. 

I can see at a glance how much 
informational writing and speaking and 
listening students do across this unit. I can 
also see that we work with central idea, 
structures/organizational patterns, 
linguistic choices (figurative and 
otherwise) that authors use to affect their 
audience within and across genres.  



What guideposts frame how we read this text set?

The pacing is super important because I know pacing engages 
and the more texts that I expose my students to, the more 
opportunities I have for students to gain knowledge and 
develop language by reading across texts and find a text that 
is especially relevant and meaningful to each of them. 

These are my students’ big reminders and guides: This is just one of several texts 
they read about whether nature or technology defines us more. 

This is one of two texts 

that work together to 

prepare students for the 

first Performance Task 

where my students write 

an informational essay.



Planning Pages: Why are we reading this text?

Although we could read 
this text for so many 
different purposes, the 
connection to the EQ and 
Performance Tasks tells 
me that I just need 
students to linger long 
enough in this text to 
discover how 
“interactions between 
people and animals are 
mutually beneficial.” This 
is a brief informational 
text about how horses 
help people with mental 
and physical differences. 
Students write their own 
informational text about 
what people can learn 
from animals at the end 
of Whole Class Learning. 

The Readiness Checks and Exit Tickets give me a preview of the literacy concepts and 
skills that students will use to focus and deepen their reading for this text. I can tell that 
the focus for this text will relate central idea and organizational patterns, the Latin root 
-bene-, and author’s purpose. As I move to the Lesson Overview, I expect to find standards 
related to at least these three things as part of what we are learning with this text. I also 
predict that this these things may help students navigate what makes this text complex. 
Lastly, I predict that the core routines (Read, Build Insight, Analyze and Interpret, Study 
Language and Craft) will focus on these things. 

I love seeing what my students get to learn 

about complex, content-rich texts. Using 

the Text Complexity Rubric, it seems as 

though we get to learn about different 

mental and physical experiences, how 

authors weave in relevant anecdotes in 

informational text, and varied sentence 

structure and idioms that reveal the author’s 

voice on the topic. I know that there is 
formative assessment embedded within the 

reading, but these ”If…then…” suggestions 

prime me for ways I might support students 

prior to and during their reading. 



Planning Pages: How will we read this text?

The Standards tell me that in the Prepare to Read routines, there is 
guidance to explore how the author conveys a central ideal. In this 
routine and the Build Insight routine, students will use evidence from 
the text to support their analysis. In the Analyze and Interpret routine, 
students explain how the author uses part of the text to convey 
structure and central idea. They also conduct research of their 
choosing to learn more about ideas from the text. In the Study 
Language and Craft routine, students determine the author’s purpose 
and use the Latin root –bene- to navigate some new language. I’m 
going to closely read the questions and prompts to find when we are 
working with those standards in meaningful context. In the Share 
Ideas routine (I work backward from this when planning), students 
write a brief informational text using what they have learned. I’m also 
holding onto why we are reading this text. There may be some things 
students do not completely understand but that is ok. 

I’ll explore the Lesson Slides to learn how I might visually sequence 
the tasks for this text. 

I’m going to closely read the questions and prompts to find when we are working with 
those standards in meaningful context. I’m also holding onto why we are reading this text. 
There may be some things students do not completely understand but that is ok. 

The pacing 
reminder helps me 
not lose the forest for 
the trees. I don’t 
want to turn this text 
into a novel study



How do students prepare to read?

I have my students start the Learn About 

Genre with a turn and talk where they 

share what they already know about the 

genre. Then, they work with these same 

partners to read the Informational Article 

anchor chart and note what 

characteristics or purpose of the text is 

familiar to them (and surfaced in their 

turn and talk) and what is new. We 

conclude this brief partner talk with a 

Popcorn out of these genre features so 

we hear what our peers learned and so 

we get some of that genre language in 

our learning environment. 

We do the Take a Minute! for 3 minutes 

and we weave in the genre features we 

are learning by having students briefly 

share with a partner the article they 

explored and what if any Informational 

Article text features they noticed at a 

first glance. I have my own example 

ready to share as needed. 

I’ll have my students do this Practice task in triads. One 

student will read the example, another student will choose 

which type of detail they think this is, and then the third 

student will say whether they agree or disagree and why. 

As students complete this 5-minute task, I move to sit with 

different groups, formatively assessing, using questions to 

prompt students to revisit the Types of Details and 

Descriptions chart and use that knowledge to support their 

task as needed. I will also use the Differentiate support 

based on what students do in the task. 



How do students prepare to read?

I’m going to have students use 

the Sneak Peek along with the 

cover image to engage in a 

2-minute turn and talk to share 

background knowledge and 

foster engagement. 

I’m going to give 2 minutes for each student to 

make their own expectations about the article 

using the Concept Vocabulary. Then, I’ll have 

students turn and talk with a different partner 

to share. Each word is defined in the text 

margins in Whole Group Learning and 

students work with these words in the 

Language Development routine; plus, we are 

working on Reading Standard 4 (defining 

words using the text), so I’m not going to 

linger here for more than 3-4 minutes. 

 

I’m going to create a 

Generate Questions 

anchor chart with the 

definition and process. I’ll 

also add some language 

frames to guide students 

to use the strategy 

(drawn from the 

examples): “______ 

makes me wonder 

why/how __________.” 

We’ll briefly review that 

before students start 

reading.

In small groups of 4, one pair will read the About the Author while the 

other reads the Background. Then they will exchange insights. I’m also 

going to have students stay in their groups of 4, with 2 group 

members working on the Reading Strategy, 1 group member using the 

Language Coach, and 1 group member bringing the group’s attention 

to the Comprehension Check Questions. That will help them converse 

with each other and pause to make meaning while they read. 



How do students read to get a basic understanding of the content?

This is great embedded support (vs. 
having a whole separate lesson on generating questions or central idea), 
which keeps students in the text and 
provides a bit of contextualized instruction. My students know how to ask 
questions; the challenge is using the 
content and language in this text to do so. 
The guide to do this with just select parts of 
the text provides a helpful parameter for 
me. I can accomplish that in just a few 
minutes, sitting with a small group, rather 
than facilitating a long lesson that takes 
students away from the text. Central idea 
will come up in our Build Insight, Analyze 
and Interpret, and Share Ideas routines, 
so this during-reading support is helping 
me set a foundation or sprinkle seeds 
without compromising the discovery and 
learning that comes from those routines. 

I’m going to model just the first few 

paragraphs – reading them aloud with 

emotion, pausing to model applying the 

Reading Strategy including defining 

“therapeutic” while I’m reading. I’ll then 

stop, have students turn and talk about 

what I did and how that helped me 

understand my reading. Then students 

will continue to read in small groups, 

using each other and the audio on 

Realize as needed, while I observe and 

provide descriptive feedback using the 

Differentiate guidance. 



How do students pause to steady their initial understanding?

I’ll bring the whole class together standing as they are able in 
a circle for 5 minutes to discuss the First Thoughts. I will 
stand outside of the circle, so they know this is their time. 
Then we’ll partner off for 5 minutes to co-construct a 
summary, often playing with the audience for that summary 
(a book critic; someone who has not read the text; someone 
who is considering making the text into a movie). 

We’ll come back to 
our large circle and 

have a brief whole 
class discussion (we 

do this with a light 
ball that we toss 

from speaker to 
speaker), about the 

Explore the Essential Question 
prompt for 5 minutes. 

We’ll move back to our desks for a 5-minute independent writing task using the Evidence Log. Then I’ll have partners 
work together to share their Evidence Log entries and identify a “glow” and “grow” in each partner’s entry. That should 
take another 5 minutes. We’ll use this to develop some shared criteria for the Evidence Log throughout our first unit. 

I’ll have students work for 5 minutes to individually 

respond to the Analysis questions to get their own 

thoughts down on paper, informally. Then I’m going 

to put sticky notes with a number, 1-4, on different 

tables. Students will choose the table that 

corresponds with the question they felt the most 

comfortable answering and talk for a few minutes 

as a group. Then they’ll move to the table for the 

question they felt the least comfortable answering 

and they’ll work together for just a few minutes to 

try to puzzle through an answer. I’ll sit with groups 

and prompt students to use their Monitor for 

Understanding Action Plan (from their Learning 

Strategies) to reread the text and use information 

that they understand to grapple with a more 

complex part. We’ll spend about 10 minutes on this 

(15 minutes total). 



How do students use close, analytical reading to deepen comprehension?

There are only a few Close 
Read prompts, so I’ll have 
students spend a little time on 
their own using the Close Read 
guidance to get more from the 
text. We’ll spend about 8-10 
minutes on that and then 
students will move to work 
with a partner, exchanging 
insights from their close 
reading and sharing one part 
of the text they clarified by 
closely reading it. 

The focus on central idea and organizational patterns cues my students to what an author does to reveal a central idea, which they can also use when they are writing and speaking. I’m going to fishbowl this with three students, one who reads what a cause-and-effect structure is and puts that into their own words, the other who finds and reads aloud the example from the text, and the third explains how this example develops the central idea. I’ll have language frames and clear directions for all three parts posted on a wall chart. Then we’ll debrief the fishbowl, and students will continue this activity for the remaining four structures. That should take us about 10 minutes.

I want to use this Inquiry and Research to 
equip my students to routinely identify 
something unclear or interesting from things 
they read, which they then research to learn 
more. I’m going to have students stay with 
their partner from the Close Read and put 3 
minutes on a class timer for them to generate 
a research question and write it on one side of 
an index card. Each pair will exchange their 
question with another pair who will then have 
5 minutes to try to research the other pair’s 
question and discover an answer, which they 
will write on the back of that same index card. 

Each pair will then give the index card back to 
the students who generated the research 
question. We’ll debrief our experience, noting 
one success, one challenge, and one strategy 
we can use to improve the questions, 
research, and findings the next time we do the 
routine. That should take us 10 minutes. I’m 
not working for effective research here; just 
trying to get the routine going. 



How do students use language study to deepen comprehension?

We’ll use these questions and prompts about the 

Concept Vocabulary to make artifacts for our 

class Word Wall. I’ll have each small group choose 

the word they find the most challenging and use 

that to make their artifact. Students will add a 

helpful image or example and excerpt from the text 

along with their co-constructed definition. We’ll 

spend only 10 minutes on that task, and the 

condensed time will support engagement.

We have a Word Part Chart that I made at the start of the unit, which has hidden under sticky notes each root or affix from the texts across the unit. We do a class drumroll to reveal the Latin root –bene- and briefly talk about the other words with this root. 

The focus on purpose revealed through details cues my students to how authors of informational texts 
reveal rather than simply state their information (e.g., how animals and people support each other). We’ll 
take 5 minutes to individually go through this task (especially the directions and insights about how an 
author’s purpose can and often does change throughout a text to have affect their readers). Then we’ll all 
convene in our large conference circle, using the ball to identify speakers and share different initial ideas. 
Lastly, we’ll co-construct a written response to the third question (our response is also an instance of 
informational text!). I’m also going to prompt students to make connections back to our Informational Text 
anchor chart and to the questions we generated while reading (for the latter, I’ll invite students to consider 
how the author preempted many of our questions). 

So helpful to see that the Differentiate (as 
informed by the Check for Student 
Readiness) keeps students with the text 
and task. I can use this as needed to support 
individual or small groups while they work. 



How do students use writing and speaking to deepen comprehension and communicate their 
perspective?

I examine these two tasks even before reading the 

journey students take through Scoppettone’s text, 

because the task tells me that the focus is informing 

readers about a helpful human-animal relationship 

and then communicating that written information 

through a poster presentation. I know that both tasks 

address my informational writing standard. 

This brief task supports comprehension of these texts because students are learning to use 
information to develop and communicate their own insights through a central idea and relevant 
details. Plus, genre knowledge like this is more likely to transfer from text to text when compared 
with other literacy skills (such as making inferences, which is text-dependent). 

We’ll spend only a day and a half on this 

because I want students to learn that the 

Share Ideas tasks are brief ways to 

deepen our reading, share our 

perspective, and practice communicating 

in a genre that at times differs from the 

one for the text(s) we just read. 

The multisensory and multimedia options here in the Differentiate box are terrific 
and I plan to provide those as suggestions for all my students. 


